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ABSTBACT

Evaluatlons of rrently funded Elementary and Secondary\zducatlon_- ,
"Act (ESEA) Title I projects was prepareq on the occasion of the . . -
completion -of Philadelphia's first deca@e of involvedent. (1965~ 1975) .
‘The Dlgest focuses on t‘e past, present,\and future. It begins with a .
;summary bt Philadelphials involvement between 1965 and 1975, T
including four key‘areas of Title I"impact which sHow ‘promise for -the 7
future--pupil performancs, - effects ‘of different learning '
env1ronmenfs, parental involvement rates, and factors influenc1ng .
. project success. The majo pportion §f the Digest consists of separate
abstracts for the current \Title. I p jects. Fach abstract includes
“four sections: management nformatio ppoject description,

"evaluation techniques, and gajor findings on a year<by-year hasis .
through ‘Pebruary 1975. A list of 34 projects no longer funded’ under W&
Tltle I appears.in the appendlx. (RC) : -
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N co fj('FOREWORD : /
! The year»1975n[

rks’ the tenth annlversary of th pas/ age of the Elementar

~ and Secondary Education Act--the most comprehensive federal aid-to-education ~

program in our nation's history. The School Drst ict of hlladelphna has been '/,_

/t

mvolved since ‘the advent. of this act.

°

" On the occasion of the completion of Phl“lad/elphé"s flrst deq\ade of mvolvement

- it is only fitting that an-overvilew in the form/of a plgest of Annual Evalua‘tlons«of

., Complete information on t

I

currently funded pro;ects be prepared

-February 1975. - -

. ] .

The Digest focuses upon the past, prﬁsen ,/and future.. It begins wit '
summary of Phitadelphia' s inv Ivement betwgen 1965 and 1975, including four >
key areas of=Title | lmpact whlch Sh prﬁo,
tion°of the Digest consists of separ e abgtracts for the curr/ent Title | projects.

‘Each abstract |nc|udes four secti;msv . a”nagement information, project descrip+

tion; evaIuatnon technnqn*es and maj flndnngs on a year by-year°basns through‘

-
. T g ' '
" A'list of 34 prOJect,s/ no/gﬁqer funded under Title | appears in the dpendlx
se projgcts may be found gn T|tIe | evaIuat n rbports

from pr'ev ious ',/ears
s

¥ ‘Additiopal det, ,f'Is about thev evaluatlons of any of the pro;ects treated un Thl.s
Dlgest é/aval
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- SUMMARY

tTI’I'I.\E | - THE FIRST DECADE
T 1965 -1975 T L.

Title | of the Elementary and Sec%ndary Educatlon Act the Iargest federal ' .
: aid-to- educahon program was passed in 1965. Title | provides flnanCIaI assnstance
to docal school.districts “that plan and operate special programs for. educatlonally
deprlved children in target area schools. It is a3 supplementary program designed
to upgrade the educatldnal opportunltles of dlsadvantaged chi Idren.

] : -

\Thls summary examlnes four key areas of T1t|e | lmpadt on Phllad°elph1a
school\chlldren pup|I perforiance, effects of different learning environments,
par‘enta.l lnvolvement rates, and factors influencing pro;ect success.

( 7 ) Pup/I Performance ' .
A\;\ lmportant positive effect of ESEA JTitle I was haItlng the downhil| trend in
puplil performance. Over the past 10 years, comprehensive evaluations of the
progress of ESEA, Title | children in Phifadelphia were undertaken bath|system-
‘wide and project by project. Résults of systemwide evaluatipns hav:)\own that
the declining rate of performance in reading for target- populatlpn chlldren has
been halted, ahd instead we are beginning.to find positive rates of chénge For
example, children in Title I-eligible schools are making gains in readlng at the
rate of 0.7 grade equ:valents per year. :
‘(2) Effe;:'ts of Different Learning Enwronm\ents o

- .

1)
I

T|t|e I evaIuatlom activities have prov1ded information to administrators and .-
teachérs about pro;ect‘,operatlons aiding them in establishing Iearmng environ- .
ments that will help each target- area child freach his full academic potential.

One of the most crucial-activities in this ares is determmm‘g the effécts of different
1nstruct|ona| settmgs on pupil achievement. . _ . e '
L, ¥ Y )
) . Compensatory edpcatlon is based upon the assumption that supplementary .
services can ameliopate low achievement levels commonly found in target schools.
AR increase in scholastic achievement is intended to result from compensating
pupils with increased instructional services, A’variety .of ?naterlals are used in
conjunction with instructional settings, encouraging the Zonsideration of individual
pupils' difficulties. The teacher can establléh settings in which he has better
oppontunities to diagnose each pupil's achievement ievel and, prescribe tasks which
help to eliminate learning deficiencies. ‘Projects furided in the Philadelphia Title |
,‘program have establjshed various instructional conflgeratlons which are intended
to improveé the interaetions of teachers, pupils;, and materials, with the aim of *
lmprovmg rates of educatlonal progress. - ¢ : :

.

@




~ Qver a two-year period deS|gnated Tltle | pro;ects were examined to consider
-cognitive achievement as it related to lnstructlonal practices, rather than con-
s+der|ng achievement,only ‘within the confmes of the, pro;ect |tself This techmque

is knowri as cluster evaluation. P K o .

e +
’

As‘a result of tthe cluster evaluatlon three mstructlorial models were
identlfled according-to classroom organlzatlon ‘instructional interactions, and
curricular materials used. These instruétional models are described in the :
following paragraphs . | s - . . - ’

°
N

S&mallzed Instructldnal‘ Model . Smallﬁgroups of pupits, |dent|f|ed as having
similar eduéational needs, receive instruction S|muItaneoust The entire class of
- 6 to0 10 children recelves the teacher's full attention. In such a smaII class, '
individual problems and achievements tend to determine’the focus of ingtruction for
" the entire group. The teacher has the major responsibility for determlmng the
direction of lnstructlon ‘practice, and pacing. Classrooims in Phlladelphla s Shared-
Time Readlng prdject exemplify this model, T, ,

' . ) B
L)

-

. Semi- Individual&ed Model. A Iarge class of pupils is organized into.subgroups
of 8 to 10 pupl|S Tasks are assigned to the subgroup that may be’ performed by
afl aembers tdgether<or by individuals. Teachers have the ma{or responsibility for
determining the focus of instruction for: each subgroup with which they are working .
The pacing is determined. by pupils within the Subgroups. The individuals within

the subgroups need not remam together, and may be reorganized from time to ’

"time becausq of changes in group members' achlevements The, nature of the -
. materials-available may vaty from highly structured (prograrthed lnstructlon)

“to minimally structured (a collection gf objects, books, etc.). Classrooms in
Philadelphia' s.Readmg Skills Centers project exempllfy this model . Ce OO\

Fully Individualized Modél. MRstruttion.occurs within a small-class setting
via unique assignments to each pupil. independent pupil work is minimal, sirice
each child-is guided step by step by the teacher. The teacher evaluates andf\ -
dlagnoses each child's mastery at every Ievel before the néxt learning experience
is prescribed. The Philadelphia progr‘am s Computer- Manag;d Instructlon project
exempllfles this model L ‘ ) ,

\ _

Identifikcation of tr?ese three models led to the examination of relatlonshlps
- between the instructional practices as related to thé models, and tHe rate of .
pupil achlevement after exposure to different instructional models Studies .
designed to explore, these relationships were conducted. . Conclusions drawn’
from data explored by these cluster questions and from other relevant soUrces
are contamed in |nd|v1dual pro;gct reports

N

3

Results appear to imd'i\(:ate' tpro;ects which exemplify the Semi- Indi\ridualized
Instruction Model tend to have a‘greater posmve effect upon pupils with,low initial”’
achlevement levels-than do pro;ects whlch exempllfy the Speg.vallzed Instructlonal

..

{ A vi.

b




7 \' . B . . 4 N
~ Model. Pupils with low initial achievement scores seem to respond more favorably
. -+ - to‘a semi-individualized setting than pupils with-higher initial achievement scores,

- who may prefer a small-group setting .
S :
| .The Semi- Indw1duahzedJodeI was found to have useful characterlstlcs for

most teachers, since classes are tyb}cally Iarge but pupils are placed in groups
. # . of eight to ten for |nstruct|on Within this model there are general instructional
advantages ’T'eachers can modlfy the extent of control over pupils by varying
» < their role (e.g., instructor, resouree person). By varying the nature of the
\ instructional materials, teachers may shift focus to either the homogeneous
" group or the individual for diagnostit and prescriptive functions. Teachers
may also vary the degree to-which pupils take part in the decision-making process
(e.g.s, determmlng how fast to proceed ‘what. materials to use, what goals to
pursue, and ‘at what time to perform varlous tasks).

3

.

A.more concentrated examlnatlon of these factors might begin to praovide useful
information for the Philadelphia school system and its decision makers. Through
. such an examination, suggestlons can be made as to which relationships among the
variables provide the highest tompensating effects upon pupils with differing -
~instructional:needs. The evaluation quI continue toward this end in the coming
.years. Questudns raised will- explore the retationships among instructional practices,
pupils' initialachievement levels, and pupils' rates of cognitive lmprovement
Actual instructional time, dlversnty of materials, diagnostic approach, nature or
* kinds of prescriptions, and organization of groups of pupils as classes or within -
classes are all aspects of. |nstruct|onal models which should recelve greater
attenu}m. _Itis believed that th|s kind 'of informatien could be used to identify '
optimal educatlve conditions within specific projects and ‘across ir}structlonal i ‘
characteristics of clusters of pro;ects , .

-

~

- (3) Parental Involveﬂ‘lent Rates - ‘ S 2o . s

, educational process A two-year longitudinal study of the attitudes and per tions
of 5,000 parents of Phlladelphla school children was conducted in 1970-1971 an
~1971- 1972r The findings of that study demonstrate that parents of Title | children’
(a) -are aecuratel,y informed about school affalrs (including knowledge about Title | .
projects in their. schools), (b) are active participants in schogpl activities, and :(c)
have posmve opimons about therr schools. :

. N g ' .
. These IeveIs of parent partlc1pat|on as published in the School District's A
annual re orts, did not exist prlor to. 1965 - : S . ‘

-

(4) Factors Ir}y{luem:‘lng Project Success
A fourth positive effect of ESEA Title | was deveIoplng irfformation for under-
standing project operation and project success. Pro;ect by-project assessment




.thethod for concentrating compensatory resources. . |

“the program enable school, administrators and teachers to cre®e learning environ-
. ments which maximize each target child's potential for success. Conditions created
by the Title | program have dramatically improved communlty attltudes and part|c1—

previous years' evaluations that cec

evaluative information will per

supplies decision makers wtth |mport nt manggement lnformatlo\t which can be
used Tn the deployment of individual £SEA Title | projects. It has been noted in

in Title | prejects tend to be more effective
in some schools than in others. EXa ination, of these data suggests that pro;ect ‘
impact may be dependent upon the relationship between, and the combined effe%s
of, the operations of the project and the school in which the project is located .
Therefore, in order to makimize project effectiveness, s¢hool characteristics which
"are compatible with project goals need to be identified. Once this is completed,

o

" projects can be assigned.to those chools w'\l’ch posses,s the combinations of factors

that lead to project success.

© 7

-
=

The breliminary data seem indicate that the rate of pupil performanée is a;
the highest level where proper alignments exist between needs of the target’
subpopulations and general proggrammatic thrusts. Appropriate use of such "
it the plagemeént of intervention ‘projects m a way -
that will satisfy-needs of the target population and hasten the development of a

¢

Hlstorlans of the future will doubtlessly credit the Phlladelphla Title | ESEA
program as a turmng pomt in the reVItaI' atlon of our urban schools Although-,‘,,

rates of academic progress. With eact cceeding year, experlences gained from

pation in the sghools and in related educatlonal actlvltles

. ' 'J
\r\fESEA TltIeJ fundsthave also opened the door to many new opportunities.

arget-school adminjstrators are Iear"mn/g how to better deploy their staff and
material resources to improve pupil z-gchl vement.. T-eachers-in the target schools

~ are becomjng more effective in their methods of,diagnosis, individualization,

’

~

and classroom management. s
‘ )\

» N\ " ) I
-- Stephen H. Davidoff ' >

-
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PROJECT Dss CRIPTI‘ON

»

In the classroom, teachers use a var1ety of spemﬁc techmques to connect the
. inner life (emotions, concerns) of students with the subject matter.. Teachers use —7
- " role playing, fantasy tr1ps gaming, physicalizing, and a variety.of other group
, techmques in order to make: the classroom experlentlal for the studeht HJ.s iearmng»
” thus personallzed*’ thé student is promded with an Spportunity to explore several %

, brocesses he might use to gain a perspect‘ive on life problems. The prOJec:t' : 431
>+ teacherd also. orgamze currlculum around processes, teaching; students "ways of
S operahng" in a varlety of contexts . . .« _-
: G R - SN - | T : ]

In order‘ to enable teachers to reach these objectives, the prOJect prov:Ldes a: \
i comprehenéive tralmng program which includes an intensive weekend of training, o
. weekly supp rt ‘meetings .at which teachers receive additional training dnd. work on -
shared: prob €ms, and numerous other workshop and training oppertumtles In o
addition, the; progect makes ava11ab1e 1n class support by the tralmn
Bvar1ety of msdla equlpment ol . $ Sl : :
Development 6f curx‘lculum pieces gnd organlz tional 1nnoga(t|,on are also a
prov1ded to’ Upport teachers. Thus. curriculum rojects in several areas of Lo '
both elemen _-ary and secondary levels are suppgrted. Orgam zationally the | '
. ) project operates a School for Human Services that serves as an annex to; Bartram
** ' . High School’ for about 200 students. In addition, in- house programs are belng con- \
‘l:mued at both Bartram ‘and Olney High Schools. . -

"4.

w ! .'"‘.
. . . . ’.' @ . . [’

N f\/ 'EVALUATION TECHNIQUES 4

+ * .

v Curr1culum analysls quest10nna1res surveys, observatnons and standardlzed
. tests have been employed‘ to*evaluate this project.

v

- . N . ..

. * . . ' t
. , N
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: _.' " . v erate more alternatives tq Somal~s1tuat1,on problems,

-

ST

- : . “o

© L, . . * Q) c . ) .
: T KEY FINPINGS R

\\ 1968//6(9 Cu;rucula in Affecnve Educahon (e. g . , urban affairs and communlcatlon)
:were developed. Students seemed to understand th s@lves more, gen-
d-use more eXpllClt
. language in descr1b1ng the:.r feellngs than a control g oup . PRI

-
’

Teachers 1ndlcated a greater awareness and knowledge of technlques
of "process" education than they had before : -
S s '.".‘.~ . P : (

.

I s

_19'69?1970 ' 'Comparis'>on between participants and nonpartidpants:

T R
v - T .

o 1. No real dﬁfe‘!‘ences ‘were found in attendance in Bariram High School.
' '+ " The Olney ngh data appeared to indicate that at first Affective students .
B ' .were absent.more’ than regular studgnts but after ayear in the program

. : thls trend was reversed 4 o _ .

e N . . - .
. .. o - -~

"o

_ b2 NI ar-*out d1fference between groups w1th respect to d1s01p11nary
o referrals was recorded Patterns were co’ntradﬁctory both across and

- -~ within schools. S

- . ’ ) ~
o 3 Non- >ﬁ‘eet1ve students at Bartram and Olney exceeded the Affect1ve
© groups with respect to quarty f materials read. :
: e ‘. M Y

hd . B S

4. Interv1ewers found Affectlve studen

ore cooperative and_dp’e‘g?
thanLnon Affectﬁ:e pup11s \ o - P

\ -
.. ‘ ‘ . g \ ’
1970-1971 Evaluatxon conducted. by prOJect sta.ff 1nchcated the follow1ng o

1. PrOJect teache“rs usgd a great var1ety gf techniques and were
> open'to try1ng new 1deas :
. Students in Affect1ve classes v1ewed the1r Cl&SS@S‘;@uﬂe d1fferent1y ,
than the compar1son group. ..

. = : - o E
. 8- Affective students demonstrated nfore pos1t1ve attitudes toward
teachers than companson groups.

Y

4 Affectwe students and compansofrstudentsl achieved at the same
rate with respect to reading comprehension and knowledge of Amencan

hlsﬁ»“ry . o e : . ,

&

7™ 1971-1972 The prOJect staff adm1n1stered questionnaires and survey demces to
part101pat1ng teachers and pup11s which reveaied the follow1ng

13

’
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@ 1: *Parnmpanntg teachers reported that they were dealing w1th disci-

,'_ , pl1nar¥ matters more constructw*ely s - b . 5

v .; ° o, Students reported that they felt moré p/osmve about school and that ' M
they had improved in scholastlc ach1evement They alsqulndmated that # T

the human relatlonsh1p/ vocataonal aware?ess component Was of v;&ue : . .

1972-1973 - Results of observanons and queshonna.ires indicated that partlcrpa
o ‘ elementary"teachers valued and were using many Affebhve techniq
Teachers varied their{pupil groupings to allow for diverse’ 1earn1ng ' .
styles and for displaying behavmrs indicating openness in-expressing
and acknowledgmg fee/mgs as they influence leaming In theJun1or Ly
- high school program, no d1ffer‘énces were observed between éScpen— <
m\ental and-comparison clgsses in attendance but fewer la{enesses A .
were recorded among expenmental s'tu;lents At the High- School for U
. _ - Human Services, interviews Wlth graduates indicated that th program . _
BRI ‘was 1nﬂuenc1ng studen-ts as intended Students reported tha they felt| .o
T " better about themselves and their teachers, “had more control 6ver o (
their learning, and felt more- skilled 1n~s¢l’é‘velop1ng interpers onsl relation- .
sh1ps Stanshcally s1gn1ﬁcant supenorl'gyr in silent- readmg comprehensmn

< was found amodng participants in gompakison with nonpart1c1pants N
B . _addition, approximately 60% of th Z‘e high school parnmpants had hij .
~ - Engligh .and Social stua‘ies grades thén in P vious years. 7 -
VA N

1973-1974 The needs of teachers, stu nts, and parents ‘have been met by
s " Affective Education project through the development of new curriculé,
teacher training and support, development of new classroom organiza-
" tignal structures, ahd parent training. Specifically, the project was
successful in improving.gtudent achieve t, attendance, and behavior
in' school, providing shori-term téacher Wd parent trainihg and
support, develpping new curricula, encouraging frequent use of
affective teachmgvtechmques and planning for the transgeneratlohal -
school. Thé%rogect had. 11mited success in long term teacher training,
improvement of stuﬁfr nt attltudes toward school, and improvement 6f
the stadents' self-concepts. * . “
. . . ’ . .o -t ..
1974-1975 (Prelimingry fmdmgs) -All aspects of the AEP respursce-sgrvices
B : compo-“ﬁen are progressing on schedule. Programs at two target
ae schoo‘i’s{\ SHS and Tilden, «also are progressing on schedule.
Momtorlng operatwns and data gollection at Gratz will commence
"7 in the near futur'e The communications -network training progr'am /
< are on schedule. f%nbrfumcanons—network classroom observations . ‘
will commence in March 1975. It is anticipated that most objectives t ‘

. .»  of the Affective Education project will be attained.

B T e \ . - - . 4 s . _—
: . . . N 4~ . a
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District 2: Darrah, Vaux. Wayne ,
~District 3» Jackson, Jefferson, Neébinger, Spring Garden, StoddartrFlels .
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Lehigh, Lmdy, Pel}ﬁe‘, Shoemaker, Strawberry Mansmm,
Ferguson, Hunter & . »~

Mifflin . ‘ .- . .
Intensive Learmng Center Penns \lvania Advancement, T lor
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. ADMINISTRATOR: ~

* HEADQUARTERS:

TELEPHONE:

PBRS.CODE:

OPERATING YEARS:

GRADES SERVED:

. NO. OF PUPILS:
NO. 'OE SCHOOLS

*\47

"Room 208, letStreetandPakaay " . . -
,.4483232 S : L | L e -

EVALUATION TEAM Roger Ja Flshman\ B. Dawd Wasserman

+ _hf\"»

- —

Leonard Flnkelste.ln

511-03(04)-539 ~, -~ _ .

19421975 Boe R
12 . v
1,512 - L )
25 ' T

students)

"-school program,

-

tests .-

P

| 19721973 .

- ° PROJECT liEsci'erTION

) The typlcal programt (a) promdes the students and | elr parenta w’lth
the freedom to choose: between educational options, (b) has a pr gram or curriculum
that is s;gmﬁcantly dlfferent from the conventional or regular ?
total program, not just a short class or
whether in a separate building, a wing pf a school, a community facility | or a few
designated classrooms, so it can be distinguished' geographlcally from the regular

a-strong program design ev1denc1ng a creative perception of learning and 1nstruct10n
(g) demonstrates that the various school resources are integrated into the progect
(h) incorporates the wherewithal to respond to needs of the target population, (i)
establishes a connection between'problem definition, the type of student selected,
and the program design, (j) provides a functional relationship between the off-site
unit and the home school, (k) inclydes a-reentry mechanism for students to the -
regular %chool program, and (L has a ‘guidance and counseling focus

Program momtonng, checkhsts school records, 1nterv1ews and achlevement

In informa‘tion gathered from.20 of the 25 newlﬂr formed programs, 11
-;_'weren repowted to be implemented according to the standards of their

B = v

‘ ‘ ~

o

ogram, (c)isa

part of the school day’,| (d) has|a location,

clearly defines the student population to be served, (f) has

\ . N &

E}/'ALUATION TE CHNIQUES

A
. v

KEY EINDINGS, .

~-

»

L Ll
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. The pr1rnary purpose of the teshng was to .establish bageline data. for T e

- sample.of A1terna11ve Programs stidents was ing ude

' 62%.0f the Alternative Programs students maintainéd or improved their

.improvement in ADA for students-in 16 of the programs over thei

» The total number of major subJects fa11ed by students in 22 progrLams

. Zgﬁ 1 year by these same students when they attended the regular
ch

‘L.x .

proposals The maJonty of these programs were viewed to be {ready‘
f‘or a more thorougl evalt;@h0n during the 1{73 1974 schéol year '

| . r -

were class ﬁe‘d as “dropouts" glurmg the &yrrent school’ year. The
retentio {of 97.4% of the parhmpahng studerits exceeded the cnter1on '
ofa 50 retentnon rate. !

: \,- -

HOWever, .a
in both the
Although com-=

future annual comparisons of ach1evement test scores

mldyear and end- f—year citywide teshng prog‘ ams
VEntmn are subject to many limitations, ‘it w notéd that apprommately

amonal percenule rank in read1ng and 50 ma;n» arn‘é‘d or improved

s

ecause of the effects of the teachers strike pon the 1972~ 1973 school '
ear) comp; arisons with data obtained for tha?year were limited. . a
omparison of average daily attendance (ADA) statistics revealed\}n R

previous year's ADA in the regular school program. None of the 25
prografns showed the expected 50% 1mprovement in students' ADA

The frequency of d1sc1p11ne referrals decreased for the studehts in 20
of the 25 programs. The minimum expectation of a 75% reducfion -
over the previous year's accumulation of referrals in the regular )

s chool progran}, was atta1ned in onlb nine’ of the programs

~
J .

was less than the total nymber of subJects fa11ed -during the previous

i program. In 16 of the programs the mlmmum expectation of a / -~

50% educhon in failures wag attained. S
. o . ‘4

. ' * o

. -

Th parents of students in alternahve programs also expressed sahs— '
facu n with the instruction in reading (83%) and mathematics (81%) \
and the students' general experlences in t;he prqect (83%) .

b - ‘ . )‘;" o4 -

. h v
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D:tstrict 1:
D1str1ct 2:
District 3:

/District 4:
District 5:
District 6:

\ o PA,RTICIPATING&SCHOOLS

(Preltmmary f'ndmgrj In November 1974, a revised ver&to of;,;a
the Alternative Program Teacher. Questionnaire was sentto qll
alternative program teachers. On the questionnaire, 85% of the :

_ téachers mdlcated positive attitudes toward alternative educ¢ationa
programs. Analysw of the questionnaire subtests showed that, J _
on the average;, teachers held positive attitudes toward tmplement ition

Yz\of the program, time and'strain involved w1th teaching in an alternatwe Np
progkam, phystcal support proyided by the program and the
program's curriculum. Negatwe aititudes were found only toward

gﬁommumcatwn with personnel outside the alternatwe program !
. . 4

i

-revealed that four fifths of the programs average daily attendahc
figures were higher than those of the base year (- 1972- 1973) . !

- This seems to mdlcate progress toward the attainment ‘of the atten ance” /.
objective.” .
All the other instruments’used in 1973-1974 to collect data on alte natwe
ﬁrograms are being revised. :These include the Alternative*Programs

« Student R rd Form, Student Questionnaire,, and Parent Questionnaire.
In,,addzt;ion two new data-collection, instruments--questionnaire '
for nonulternative program students and teachers--are currentl
bemg ?ieveloped _ : N ){

*

.

//;.0

' f

Bartram, Sayre Sulz‘berger Univer31ty City, West Ph11adelph1a
Barratt, Franklin, Penn, Vare, Vaux e 7
Bartlett Bok, Furness, South Ph11ade1ph1a Stoddart- ’{ ilk “’;
Flelsher _ b e

JOnes Penn Treaty, Stetson Wanamaker
Roosevelt
i
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e BENGHMAf/ A
ADMINISTRATOR: Edmund J, Forté e o
HEADQUARTERS;- Room 229, 21st-Street and P%'kway I
TELEPHONE: . 448-3291 . 3 . *
. PBRS CODE; 511-02-057 &~ ¢ - T
- 'OPERATING YEARS: 1974-1975 ; ST e,
GRADES ‘SERVED: -6 ATy 2 B < .
¢ NO. OF PUPILS: 1,240 ” f 2 e s M ¢
' 'NO. OF SCHQOLS: 31 . ‘ C

NO. OF EMPLOYEES Profe smnal 31 Paraprofess1ona1 49, Clerical 2,

EVALUATION TEAM A,rnld Escourt Rafe Colﬂesh
’ ; 1 \

7 PROJECT DESCRIPTION L L

-
4 - 5,

) ]
. The goal of Benchmark is to prov1de h1g‘h-1ntenmty bas1c skills instruction for-

intérmediate-grade children. The project provides small-group and individualized
instractional experiences designed to raise each child's achievement to a level

«<ommensurate with his abllﬁ:y Each Benchniark unit serves low-achieving ch11dren
in. grades four, five, and gix'in a self-contalned class getting. :

] * @ o

4 R : /o
The pI‘OJ ectis a’ "reduced class size" model with paraprofesslonal support.-. -
Its student-adult ratio is 10: 1. The instructional program itself is diagnostic and

prescr1pat1ve Traditional subject-matter areas are part of the curri¢ulum; however,
- the primary emphas1s is on the language arts and computatlonal skills. In those
class units with a large population of Span1sh-—speak1ng ch11dren instructional *

techniques*®nd materials are geared to accommodate the part1cu1ar needs of the
children. The instructional process in a Benchmark class unit is an open system
with educational progress guided by the School District's lists of instructional
objectives. All school/services and activities are available to Benchmark students.

B -/ o . . s o ' ~' ,

N . ) .
EVALUATION TECHNTQUES o
i‘tl”:"‘ o v - - ‘ . .

Project mo;’ntorm (using Observauonal Checkhst) teacher quest10nna1res,
parent questionnaireq, phonics 1nventory, word lists, informal reading inventories,
ahd Mathematms Leveys Tests were utilized to: gather data.

 KEY FINDINGS
) . A . Q.

1974-1975 (Prelimirjlﬁaﬂr‘y findings) Most of the key enabling ebjectives have
been achieved, and the Benchmark project is being implemented S

. . ’ B ' ¥

v/‘ . ‘ A . ’ . ! s . S

A“,
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accordlng to the planned schedule. Flnal arrangements have - ‘
. 'been made for classrooms and teachers in‘all of the 3T project . e
A o , «Schools. Puplls have been selected acco?'dlng to pro;ect crlt’erla. o
: ‘ and teacHer training has begun. - Supplies and needed materials’ - )
.- have been ordered; some have been received by sqhools . , /
. 4. Monthly monltorlng of project activities indicdtes that most of B .
- the enabllng objectives will be achieved on schedule The quality - -~
’ . .of teachers observed at training sessions, and the level of efftctency
7 of the praject leaders indicate pos1t1ve progress toward the attalnment D )
of the lnstructlonal ob]ectwes. R SR )
s A ’, - . .' .
— L \ PAR-'f‘ICIPATING SCHOOLS . . ‘ ~
/! . ‘ - . . :} ¢ _° C I
~ District 1:° Barry, Belmont Daroff Holmes, Locke Washmgtqn ‘ X . .
. District 2. ,Bachg, Childs, Gideon, Morris - ‘ - v
' District 3: Hawthorne,\Jefferson Kearny, Southwark, Spring Garden W1ster _fi . ‘
District 4: Bla1ne. Cleveland, D1ok Heston Kenderton Lehigh, Leidy, Stanton, Ce
S Wright o o N e : , . :
Distriot 5: . Fergusop/ McK1nley, M111er _ . ‘. ) . .
‘ District 8: ~ East Falls, ,Steel S e - . s
District 7: Bethune . . . SR . ) R
X ‘ <~ A C .t ‘ ‘ as ' vl ‘ "- * *. ' -
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BILINGUAL, EDUCATION Y
* A . R ! ) R - S ® ~
" "ADMINISTRATOR: Charles McLaughlin | : | B
- HEADQUARTERS: 2901 W. Allegheny Avenue ‘ J N v (
, TELEPHONE: « BA5-1914 % | R S
PBRS CODE; - . 511-06-538 - , L ST
_OPERATING YEARS: 1972-1975 T e M S .
. GRADES SERVED:  1-8 . oL - "y P
- NO..OF PUPILS: Nonpublic 811 . » R E h
- NO.OFSCHOOLS:, 10 - B | N o o
. NO:OF EMPLOYEES Professional. 14, Paraprofes,smnal 5, Clemcal 2 Ll
) CURRENT.RUDGET: ' Regular $245,000, Summer $14,000, Total $259; 000
- EVALUATION TEAM: Marion Kaplan, Larry Anilott, Carrolyn Iwamoto >
SR ..., ' PROJECT DESCRIPTION I

The Blﬁngual Education pro;ecfns designed to correct tHe ‘Yeficiencies of Spamsh- i
speak.mg children relative to the development of langnage skills in English, the lan-

& guage of the classroom. These defici&hcies were dlseovered through standardized A
testmg which revealed a degree of-retardatLon of‘Spamsh—speaklng c‘h11dren intheir
performance in academic skills of nearly. two full years when compared w1th a lg?atlonal -

'norm ) . . T : Rk S

» - . - . t Lo ~ : - .
! . . P . ’

P . . : v \L
’ T_he prOJect 1n1tLa11y attempts to improve ac-g\evement of the Spamsh—speaklng
children in mathematics and readmg hy effecting an average gain of 10 months for\
-each school year of instruction, to improye lahguage competency in both English
_and. Spanish, and to provide, staff-develppment activities to 1mprove teacher compgs* oL,
tency in communicating with Spanish- speaklng children.:; - ¥ . " '

?
n

: Some b111ngua1 teachers and auxiliary b111ngua1 teachers function in a Spamsh
Center which provides instruction to approximately 120 to 160 students selected from
* the schools because of acute difficulty with English in performing in the regular-elass-
room setting. Thf remaining teachers function in the individual s%&hools ‘

EVALUA‘TION TECHNIQUES ‘ - .
Ny R ' : -
. Standardlzed ach1evement tests, locally produced competency- tests, and the -
ObservatLonal Checkhst were usey to evaluate pup11 prpgress :

-

° T KEY FINDINGS

- x

* 1972-1873 The learning center beeame ope:;atLon'al ir early spring and was ‘
: functional for the remainder of the school year. at approximately 60% T




s
3

1973-1974

" 1974-1975

%(

I's

.

"Nonpublic:

.
/ H
. .

capacity. The six bilingual teachers in the participating schools
functioned pr1mar1ly s instructors.of Spanlsh The four teachers -
in the 1earn1ng center concentrated primarily en the improvement of
basic skills. All enabling obJectlves were achieved dur1n_g th_evyear

~

\ :
. Slxty-one percent of the pup11s mastered two or more levels in mathe-

‘matics, 46% mastered twb qr more levels in,reading, and 45'6 mastered
two or more levels in Spanlsh

-
5 3
B W

N -

.F'urther ana1ys1s of the records indicated that in Grades 4-8, 76 of the

pup11s mastered two or more skill ievels in mathematics, 60%-mastered

" two or more levels in readmg, and‘*61% mastered two or more levels in
Spanish. Thus while the prOJect was ‘not successful in every grade

. in having 60% of the pupils gain two levels,in each of the subJects, ‘

the 60% cr1ter10n was met 1n a11 sub;ects by the pup11s in Grades 4-8.

“With 11tt1e variation from grade to grade 179, (80%) of° the 225 referred
pupils attained mastery in the areas of deﬁ01ency- for wh1ch they were
referred This repre nted 'progress toward but not atta1nment of,

the stated ob3ect1ve of 90% o \ )
p: . :

’ ’ v ! N

-Compar1son of 1973 and 1974 scores from the B111ngua1 Educatmn ¢
_PrOJect Student Survey indjicated no differences iri the self—concepts
or school-related attitudes/of the pupils. Pup11s attitudes appeared
to be neutral in both years. .

- .
-~

(Prelimingry findings) The implemeniation of the B'ilin-gdal Education
project has improved over the past two years of operation. This

is especially evident in the Cariiio Center campdnent Improved
screening and record keeping and more intensive supervision

of instruction should facilitate the 7ttamment of the objectives

for this component,

The bilingual~aua_ciliary-teachercd)npone-nt h:zs changed considerﬂ'ably
this year. The rgle of the teacher varies greatly from school [
to schobl. . . & ] : /.

.

PARTICIPATING SCHOOLS 3

Cathedral St. Bonaventure, St. Bon1face St Edward, St. Franc1s
Xatier, St. Malachy, St M1chae1 St. Peter Apostie, St. Stephen,

St. Veronica N

.

-
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/ {COMMUNICATIONS EXPERIENCES

. . * . ‘e . & ¢
ADMINJSTRATOR: . Jon Dunn Lo L S
.. HEADQUARTERS: Landreth School, 23zd and Federal St{eets,, T
« TELEPHONE: - = DE'8-7788 - ~ . . o
PERS CODE: * » 511-18-612 = | 7 ‘ ¢
OPERATING Y‘EARS “1968-1975 o » - e
 GRADES SERVED®  PK-12° oL - e L
« NO. OF PUPILS: 2,040 o C A
NO. OF SCHGOLS:, 14 ‘ R i ,
NO. OF EMPLOYEES: Profess1ona1 4, Paraprofessmnal 0, Clerical 1 - ® RN
. CURRENT BUDGET: Regular $55,000, Summer $3,000, Total$58,000 .
" EVALUATION TEAM: Lisbeth Sorkin . Yy “ : L
b ‘v l . -;'\“ | ﬁ ' 7: N
< ol PROJECT DESCRIPTION A

, ‘ ‘
I ' . \ . N 4
F A F11m/Med1a Center fbr Commum tions sermng as a workshop and resource
__facility for-this project has been estabﬁshed in a target=area school. The staff
assigned to the Center’defelops a program that focuses on (a) media study, a
critical approach to various media which represent significant cultural and/or - .
v enmﬁonmental forms that.influence perception, human relationships, and llfestyle
* (b.). media msponses affording children opportumhes to léarn to use the tools of = .
different media; and (c) curriculum development, developinhg multimedia approaches
to the teachmg—of specific units in existing curricula. The strategies fashioned
in the Center aye diffused throughout the district being served by the teachers
from target—ai-ekschopls,who participate in project activities. ,

- EVALUATION TECHNIQUES
. Formative techniques: instrument development, observation systems, and .
survey techmques o o ~ ‘ -
T ' : S 4 - : :
3 e KEY FINDINGS -, ’ .
~' . . ) a ° . ’
' 196811969 Evaluajpeh focused on development of techhiques and materials.
‘ ' A start was made in the construction of some rather unique teacher-
education experiences which used film to sensitize teachers to the ,

subtleties of.some aspects of 1earning.

?

L

1969-1970 valuation conducted by project staff. Questionnaires revealed that . ' -
' _teachers and prmc1pals received the prOJect favorably. -~ = - ' ’ |

1970-1971 Evaluation conducted by prOJect staff: Formative evaluahon revealed: . .
that continued support was requlred in order to have 1mpact upon
gchools. .




1971-1972

1972-1973

1973-1974

1974-1975

.. District 1
District 2:
District 5:
District 6:

-on med1a projects, and providing

procespes
_ their environment and a greater sophistication in’the use of medla

< . : o B ' . -

-t - : . . . ) ~
P : ‘ : r
" ‘. A ~

o

Teaehers add principals 1ncﬁ‘cated satisfaction with the learmng ex-
penenc? s provided by the projeét, materials and staff. Materials and °

‘services were supplied to 42 Title I _gchools'.sIn the case of spemal b

equipment, 23 of the 42 schools used the equlpment which wag ‘avail- -

. able to them on-loan. Approximately 25% of the °respondents felt that

they nexeded more assmta.nce in the media area. . e

A new staff provided conunmng CE serv1ces 1nc1ud_1ng 1end1ng
films and equipment, working with chers and their classes
xgtshops Tesdchers report’eds .
positive effects of the pro;ect to be a greater undejstandlng of
medla processes and the.gpplication of media to ch,/ildren 8 1earn1ng
The students have shown a greater awareness-of .

Staff support and materlals were not available. c.onsmtently throughout
the year because of the large number of teachers the pfOJect has :
attenipted to serves S L » e L
When pupils were asked on a special pup11 questnonnalre how many '
different/media projects they had completed, 50% of 194 respondents-to
the questionnaire indicated two or more projects. Of the 36% who .
reported only one project completed a majority named a complex, long-
term actnv1ty that involved many skills and subproducts .

/

\of’l}le attitude section of the pupil queshonnalre elicited poelﬁve responses
0

m 78% of the pupils. Although the percentage was slightly less than "
the 80% criterion, the intensity and frequency of posmve comments '
voluntarily written on the survey forms by the pupils was Judged by
.the evaluators to reflect a satisfactory attainment of this ‘objective. -

(Preliminary findingé) Repeated scheduling changes and the
influx of new CE personnel who need an extended training period
have made evaluation of the project difficult. However, activities
reportedly are occurring as planned, and the project will probdbly, -

-

P attain its objectives. ) . : L ’

PARTI CIPATING SCHOOLS

Bartram, Longstreth : ‘ .
Barratt Franklin, Kelley , Landreth, McDamel Poe Sm1th
Miller, Moffet, Penn Treaty, Stetson . N
Dobson - .

14




COMPREHENSIVE MATHEMATICS

> v 3
D g . = . -t

- : . -

. ADMINISTRATOR::

CE ! Alexander 'Tobm 3 S R
S HEADQUARTERS: _ Room 310, 21st Street and’ Parkway . ". S
. TELEPHONE: {  448-3868 e vl oL e
. .PBRS CODE: ; 511-02528 « = - e Ce e
-7 . OPERATING YEARS: 1872-1975 « . S T S )
| . GRADES SERVED K-12 et T e e
..~ 'NO. OF PUPILS ‘87,380 . . - . S
© v NO. OF SCHOOLS‘ 138 . . A L T
L NO OF EMPLOYEES Professlpnal»123 Paraprofesslonal 0 C1er1c:al 1 - sen

' CURRENT; BUDGET: Regular $2,022,000, Summer $51 000 Total $2 073 1)00

PRrS

.,

: EVALUATION TEAM: Joseph Wroblewsk1 PURE NP

IS CEE—

.

-2

§ a

PROJ ECT. DESCRIPTION

.. St

- -

‘This pmJect is organl zed 1ntb several components Whlch attempt to 1mprové

)

_ the pe.rformance of target-area pup11s in mathemattcs A e T , _ R

1
(Fomprehenswe Plan for Ralsmg the Level ofAchlevemerft ln Mathematlcs o

. ~

<

i

. : for Chlldren in Grades 1-k - _ . o LA

* This component's objective is to provide an elementary mathematlcs resource
/teacher in each of the participating schools. The resource tescher's respons1b111t1es
include providing leadership in mathematics on a full-time basis to tLhe schogl, family,
providing materials and activities for effective instruction, “asslstmg the adm:lmstrator ’
of the school t§ individualize the mathematlcs program, planning and’?tmplementlng ,
a comprehensive program for remediation, and prov1d.1ng for the artlculatl E of mathe-
matics with the other areas of the school cﬁjrrlculum with schnﬁc emphasls on read1ng

B. Pro;ect to Strengthen the West Philadelphia Mathemattcs I Program in Basw Skllls
* (9th and 10th Grades) . . )

.

N1nth .and tenth-grade pupils in-the Mathematlcs I program are rerostered w1th

no more than 25 .assigned to any class at any of the three levels.

The coordlnator ‘

r additi
N

n he 1ntroduces the staf{ to new

demonstrates and supervises the use of aboratory equlpment on each class level.
niques through both demonstration-and.

a3

In.

e

sup€rvision.

[

C Actlwt'y Centered Mathématlcs fer Retarded Educable Chlldren (Elementary)

2

service program is prov1ded for the“gll partlclpants chosen
the activeclearning process provide a 50-hour, warkshop
Dunng

‘A two-week summer in-
Three experienced leaders'i ,
ut11121ng all the materlals for the est‘abhshment of classroom resowyrce centers




the school year follow -up works\e‘ps%re prov1ded so that teachers can share 1mmed1ate

probl,ems diaguss progress, and receive continuous help A special education teacher ’ :
/ with a strong ackground in mathematies is assigned f'u;l tlme to provide ongoing ass1s- .;‘
| - tancg to all partmlpatmg teachers. ‘Each part1c1pat;mg' : assroom is provided. with all -
. " of thq mstructlonal alds mater1als books and eqt 1p ent necessary to carry on the
| . program. Ph T R T :
U FE I EVALUATION TECHNIQUES SRR TR
oot ' neo 3 e : i'r el Tl

L0 Stuéent achlevement is measured using the Iowa Tests Qf ‘Basie Skl
_the Ph11ade1phlaR‘I‘ests of Fundamenta;/bf Arithm tlc. .
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9 e Ph11adelph1a MatB&matics Evaluat '

Test indicated that'two instruc-’
*  tional levels (not the expected th :

) Wwere achieved,

)

N, « .,  Component "B", Resu}ts of adrmmstratlon of the Ind1v1du$hzed

' Learning for Adults program bmlzlets and the Philadelphia Funda- ,
mentals of Arithmetic Test indicated that all students. progressed in some ...~

. area through the use of the ILA booklets and that slgmﬁcant gams were o

. made on the ar1thmet1c test from gretest to posﬁest . S
Results on the Comprehen‘sive Fests of Basic Skills indicated mean
grade equivalents of-5.7 on the pretest ,and 6.7 on the posttest, The
improvement of one grade level in one year Was an ifhprovement in
achievement rate fof pupils who were: def1c1enf an average, of two years
or more at the fres man center.

SN

, Con@nent "C", Comparlson of pretest and posttest scores on the

' Key Math D1agnost1c Arithmetic Test showed aq increase in score that

E . . . was significant at the .005 1eve1 . ¢

.
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1974-1975
‘ kMathemattcs project are being implemented and the deSIgnated

District 1:,
. . ‘ g
District 2:

. District 3:

District4:”
District 5:

* District 6:°

Dietrict 7.

\
Ay » . A
. .

(Preliminary findings) Thg components of the Comprehensive_

pretests have been given. Attainment of pupil- -achievement "
objectives can be determined after the spring posttests.

PARTICIPATING SCHOOLS

A
Barry, Bartram, Belmont, Bryant Comegys, Daroff Drew Dunlap,
Hamilton, Harrington, Holmes, Huey,; Lea, Locke, Longstreth, .
McMichael, Mitchell, Morton, Pcﬁ?el Rhoads, Sayre, Shaw, Sulzberger,
Tilden, Washington, West Phlladelpl'na Wilson, Wolf :
Alcorn, Arthur, Audenr1ed Bache, Barratt; Benson, Bregy,
Carver, Childs, Darrah, Douglass, G1debn, Kelley, Landreth,
Martin, McDaniel, Meade, Morris, Peirce, Poe, Reynolds, Sartain,.
Smith, Stanton, Vare, Vaux War1ng, Wayne
Bartlett, Furness Hawthorne Jackson, Jefferson Kearny, Key, .
Kirkbride, Meredith, Nebinger, Southwark, Spring Garden,
Stevens, Stoddart-Fleisher, Vare, Washington, Wister

‘Blaine, Blankenburg, Cleveland, Dick, Duckrey, F1tzS1mons, o

Gillespie, Hanna, Heston, Hill, -Kenderton, Lehigh, Le1dy, Pe1rce,
Pratt -Arnold, Rhodes, Shoema.ker Stanton, Stokley, Strawberry
Mansion, Walton, Whittier, Wr1ght T
Brown, Clymer, Dunbar, Elverson, Fa1rh111 Ferguson, Hackett
Harrison, Hartranft, Hunter, Jones, Ludlow McKinley, Miller, -

" Moffet, Penn Treaty, Potter -Thomas, Powers, Sheppard, Thomas,

Welsh, W111ard "

' Dobson, East Falls-Fitler, Emlen, Fulton, Kelly, L1nge1bach S
Logan, Mtffhn, Pastorius, Pennell, Rickett, Roosevelt Steel,
Wister ‘

Bethune, Intensive Learning Center Pennsylvama Advancement,"
Smedley, Stearne, Taylor ‘. :
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reported consecutively in the ‘following c‘{der:

e BN

Classroom A‘i_des . | . é\/

Dist?icts 13 Reading

Improverent of Reading Skills "A" and "B"

‘ Improvement of Reading Skills "C"
' Individualized Education Center
Instructional Materials Centers ‘T]

Kinder'gai'ten ‘Aides

Language Arts Reading Cémps

Operation Individual <

Parent School Aides

-]

Primary Reading Skills Centers

Reading Enrichment and Developme\g%

‘e

Reading Improvement through Teacher Education

Summer Adventures in‘y\kea\'?ning

A
Summer Reading Readiness

4

4

‘ COMPREHENSIVE" READING PROJECT, .
. o

1

e The Compﬁehena’we Reading Project has several components, which are




‘ \ #* CLASSROOM AIDES
(A Component of the COMPREHEN%LVE READING PROJECT)

« ADMINISTRATOR: Milton Goldberg
HEADQUARTERS: Room 230, 21st Street and Parkway ¢
TELEPHONE 448-3320 x
PBRS CODE: 511-02-518 " P i o
OPEBATING YEARS: 1967-1975 : S
GRADES SERVED:  1-3
NO. OF PUPILS: 11,082 %
NO. OF SCHOOLS: = 43 - : o
NO. OF EMPLOYEES: Professional 1, Paraprofessmnal 181, . Clerical 1’
‘CURRENT BUDGET: Regular $1,152,000, Summer None, Total $1,152,000
EVALUATION TEAM: Louis Scheiner, John Ready, Fleta Waters - '

RN

- ) PROJECT DESCRIPTION ‘

-

Teachers in the inner-city schools need additional time to prov1de 1nd1v1dua1-
_ized instruction and contact with children. Exceptional children also need more

attention. Learning experiences for the children should be aimed toward success

rather than complete frustration. -The children's specific educational needs must
be met through small- group instruction. Children derive benefit from learning-
succeSses more and befter superv1s10n more adult remforcement and rapid
feedback ‘

Experienced classroom aides are providi‘ng a greater adult/pupil ratio in the

classrooms. In addition, they relieve the classroom teachcr of many c1er1ca1 duties.

Thig kind of involvement provides additional support for managang the classroom
and allows 1mmed1ate utilization of individualized instruction. ,
. A

EVALUATION TECHNIQUES

Survey techmques structured observational system compansons of bas1c
sk1lls (ITBS) growth over perlod of involvement. : »
KEY FINDINGS ° .

1967-1968 Classes with aides showed higher gains in ITBS scores than classes
- *  without aides. It was observed that the greatest effect on pupil prog-

-. ress appeared when the aides spent a large.proportion of their time
. _~ with one class.

=
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"1968-1969:

1969-1970

T

1870-1871

,

~

1871-1872

1872-197%3

-1973-1874

v

‘tions confirtned \q1despread use of aides for tasks whmh without the

.not when they were used primarily for noninstructional tasks.

- undermmed its effectiveness. The lack of a program director led to

} and other tasks were not performed. In some schools, some of the ..\

- presence of the aide generally allowed more time for the teacher to

“in solv:mg any difficulties that might’ anse among teachers aldes, and

Aides program, as consutused was not free1ng teachers “from non- - ‘
teaching tasks nor causmg a larger proportion of time to be spent in '
professional activities.. Comparisons of Reading and Total Arithmetic

scores (ITBS) showed that aides had mot mgmﬁcantly 1mproved prog-

ress beyond that of 'classes without aides.

Observations indicated that the presence of axdes permitted individual-

ization of instru tion. The 1nstruct10na1 activities of the aides did .

not appear to lead to improvement in pupils' reading performance.

The presenee of the aide reduced the number of noninstrﬁotional» tasks
the teacher performed. Teacher interviews and.classroom'observa-

aide, woiild limit the amount of time teachers would have for teaching. .
The presence of the aide #creased the amount of individualized or :
small-group instruction the pupils were receiving. Such individual-
ization occurred when aides were used for instructional tasks, but

1

Classroom monitoring and structured mt’erv1ews with principals and
teachers indicated that certain changes w1t}11n the project had seriously

a gradual breakdown of specific definition and direction. This situa-
tion was compounded by. the removal of consultant teachers, who had

‘ been responsible for the assigning, monitoring, and developing of

aides. Since their. removal, some of these tasks became the responsi- ~
bility of other school personnel (e.g. readlnk teacher and principal) ,\

aides were redesignated to other programs and attended college in the
afternoon. This resulted in a reduction in the available aide service.i
those\schools ‘These conditions have impaired the effectiveness and
v1ab111ty of the project.

-

Qverall, the facilities ,_equiﬁnent, and niaterials were adequate. The

conduct either whole-group or small-group instruction. In all cases,
teachers reported the aide service as extremely useful and contributing
to the enhancement of the instructional program. Again there appeared
to be no project coordinator who would be directly responsible for its
organization, for conducting periodic checks of aide utilization, for
planning staff development, and for working with individual pnnmpals

pr1n01p s.

.

. e : , 4
The project's two stated objectives were attained:. (a) teachers with
a1des were observed devot1ng more t1me to individual and small-group




1074-1978

o

District 1;

District 2:

District 3:
; District 4:
District 5:

Di étgict 8:

Jfrequent diacipline incidents in CA' classes than in non-CA classes,

" Belmont, Locke, Rhoads, Washington

‘Mori'is, Poe, Reynolds, ‘Wayne
~ Blaine, Blankenburg, Dick, Hill, Stanton, Stokley, Wr1ght

.East Falls, Mifflin

a

instruction than non*CA teachers; (b} the aides' presence led to less

enabling the teachgr to coriduct her lessog without interruption, and _
relieved the teacher of many clerical duties that were done by non-CA -
teachers. c : ) .
(Preliminary findings) As the Classroom Aides project s presently
being implemented all components of -the objéctive are being met.
With few eaccepfions school administrators are cooperating by
assigning aides only to primary grades and to three or fewer .
classes. ' Teacher and aide reports concur with the @valuators’ '
observations that aldes spend the majority of their fime servicing
small groups and individual children. Thus, teachers are able
to better implement?an individualized and small-group instructional
program. °op oL _ t

’ . /7 . "

v - PARTICIPATING SCHOOLS = - o ’.

Alcorn, Bache, Catver, Darrah, Douglass, Gideon, Kelley, Meade,

Hawthorne, Jackson, Jefferson, Kearny, MereditH, Southwark
Spring Garden, Washington, Wister -

Fairhill, Ferguson, Hartranft Hunter Ludlow, McKmley, Miller;
Moffet, Welsh oy A .

.t

A




R - DISTRICTS 17 READING o : :
(A Component of the COMPREHENSIVE READING P«ROJECT) . '

) . : ) 2

T

ADMINIS'{‘RATQR: D1str1ct Supermt‘endents and Readmg I\/Ianagers
* HEADQUARTERS; District Offices :

»  TELEPHONE: ' 'District Offices . . ; ',‘ o .
PBRS CODE: ,511-01(02,03,04,05)-798 SR :
OPERATING YEARS: 1970-1975 = o el
GRADES SERVED: K-12 . N, ,

NO. OF PUPILS: 100,052 R '

NO. OF SCHOOLS: 158 o ‘T : . . .
2 ° NO. OF EMPLOYEES: Professional 106, Paraprofess1ona1 666 " Clefical 15 * .
: CURRENT BUDGET Regular $4,084,000," Summer $78,000;, " Total $4, 162 ,000 ,
EVALUATION TEAM Irvin Farber, D1str1ct Research Assoc1§tes and Assistants

y.

&

- I PROJECT DESCRIPTION . - o

a

Readmg teachers and classroom aides recelvﬁmtenmve staff development prior
to entermg the classroom, continuous in- service training after the school year begins,
and follow-up support through visits by reading spec1a;l;sts and supervisors to
individual classrgoms. Instructional persormel are prepared in methods of imple-
menting the program in the classroom of diagnosing problems and prescribing
individualized 1nstruct10n and of monitéring and reeordmg pupil progress.
Personnel also learn how t“o make full use of other re oquces available to theém inside
and outside the school bulldmg ‘While the District R admg projects include various .
readmg programs and techniques according to the needs of the individual pupil
‘and/or classroom, three instructional principles are basgic and represent the .
procedural framework for all: " Diagnosis, pinpointing pupil strengths and weak-
nesses; Prescription; individualizing instruction to teach and reinforce skills;
< and Assessment and Evaluation, continuous monitoring émd recordmg of pupil;.

_’progress: 0 . . \‘ ?

. }»‘.

Pupils served by these projects are glven d1a,qnost1c tests.to highlight spec1f1q,
skills needed. Teaching personnel then develop 1nd1v1dual mstructlcmal programs

©  designed to meet those needs . :
.. rs

: . i . .
Widely varying staffinp patterns, tea h:'m_g techn’i‘ques, ahd-instructional materials
are employed to teach-the major areas of the reading program; decoding, comprehen-
Sion, study-skills, and literature. Classes may be organized homogeneously or
heterogeneously Team teach1ng, new or d1fferent ways of us;mg classroom aides and




to make mammal use of the historical, cultural, social, and business resources in the
'school community, as well as the supportive counseling, health, and instructional -
resources already available in the school itself. BN C )

+ The District Reading projects also@reat emphasis on inyolvement of parents,
community, and school personnel in planning, implementation and evaluatlon Each
district has constructed its own approach; details are available 1n the respective.

d1str1ct offices. - : 7“’ . <t

>

: EVALUATION CCHNIQUES
Standard1zed tests, informal read1ng inventory, mon1tor1ng, observatlonal
checkhstg, surveys and interviews. : e .

= &
. -

. KEY FINDINGS IR 4 ;.
1870-1971 | Each district produced an 1nd1v1dual read1ng plan that was approved by
the Instructional Council. A management 1nformat1on system was des1gned
. to provide continuous feedback on the child, grade level, building, and
- district levels. Initial measurements of pupil performance were taken and
staff-deve.(opment programs _were initiateq. The overall evaluation indicated
that all districts were operationa} and implementing the approved plans. The
initial Operational goals for the fjrst year, were aéhieved.
1971-1972  District 1. The previous pattern of decline in pupil: performance in, readmg
' was halted and 1mprovement was noted in the elementary grades. Signifi-
cant gains in reading were made in Grades 3, 9, and 12. Smaller advances
were observed.in Grades 5, 6, and 10. Grade 4 remained static. Grades.7,
8, and 11 showed regression. The percentage of pupils scoring: belov?r '
- the 16th percentile has decreased for most’elementary grades and fon
‘Grades 9, 10, and 12, - <

Achievement of spec1f1c program objectives was uneven, with none be1ng

. ) ach1eved by more than a few grades. Because of the experience Qf »theie
‘ two gears objectives were rev1sed to be more rea11st1o and achievable.
. r

District 2. During the second year of the B1str1ct 2 Read1ng project,
the °pattern &f improvement noted at the end of the preceding year in
Grades 2-4 was expanded. Ten of 12 grades 1mproved by reducing the.

_ percentage of stu ents below the national 16th percentile (according to the-
reading subtests of the CAT). Six grades showed an increase in the pro-
portion of stude_nts.performmg above national norms.  In the elementary  *

. schools, the lower grades continued to show greater improvement than

“Grades 5 and 6. For the first time, improvement was significant at the
junior high school level; "but this was largely attributed to one C]‘.;IOOI.

‘

<
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Implementation contintued to be most complete in the elementary schools. . =~
Junior highs improved noticeably, bu't 1mp1ementat10n of senior hﬁh X -
school programs continued to lag. - CLT

There weré six Kindergarten programs. The Bank Street approach, ¢ .
which was used with children in low-achieving schools, cost least of

all for materials during the second year but showéd results on the stan-
S ’ dardized kindergarten tests superior to the other programs (amd above

- " national norms on two of the three suBtests related to re1éd1ng)
o &) )

LN

hension, while in the early grades vocabulary development exceec}eyl
, comprehension skilla. It was suspected that vocabulary development
received less stress after Grade 3 and that thereafter the poorer students’
. were comprehendmg to the llmlt of their vocabulary ¢ T / :
© . N ’
‘ The earl vocaumary development mlght have been dqeto‘the emphasis
» n on decoding and vocabulary of the programmed materials used with about
R TR half the childrenin the earty-grades, The most consistent patterns of
. improvement in the district were found with students in the McGraw- .
H111/ Sullivan approach o " N -

|

!

| .
B After Grade 3, the students d1d less well on vocabulb.ry than on compre-

i . . P

|

|

Lo

0

Dlstrlql 3. * Evaluation cf the D1str1ct 3 Readlng project included
both _]udgmental and quant1f1ab1e observations. These observatlons . - r
: . "~ were detérmined either by consensus of critical staff (e g., reading-
L : project staff district and central office staff) or by way of spe01f1ed :
.  achievement or diagnostic fests (e. g. , CREAD, PRT),,
. . “ n .
4 : Generally."the District Reading proj ect became considerably more
L ) operational and familiar to district staff. The various-aspects of the -
. '  program, such as community reading centers, a fledgling parent v
C . advisory council, a functional clusterization of schools, and staff-
development workshops, were more vigorously operat:we than was the N
case for the 1mt1aPyear. , _ : - .

2. «
8 : ' T
o Test scores from the CAT showed a definite improvement over scores T
Lo . observed during the initial year. . his improvement in test scorés was ’
i " - evidenced both in the fact that fewer pup11s were scoring in the below—
16th-*percentile category, .and in the progressive improvement in the T
average percent11e score : E e .t

~ 2 . -
.
¢ ‘

- District 4. -Standardized reading- achievement test scores 1nd1cated that -
District. 4 pup11s experlenced a successful year. Full implementation
of the reading programs was also indicated, including the application :
of the proper mate:nals and personnel.

..l-

-
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Toaid i e implementation of theprogram, phonics- mastery data were
o ‘collected. Apalysis and feedback of these data ‘served to assist the district .
management in reconstruct1ng program activities to ach1eve the objectives.’
4 . -
In'summary, all primary grades met their stated achievement objective
of 0.9 year gair? from the pre= to the posttest. Four of the six secondary
‘grades’ (9-12) met their stated achievement ob]ect1ve of 0.8 year. Grades 7 &
"and 8 did not achieve the objective. These results clearly dictated that
an additional thrust was needed at the junior ‘high school level. Almost
all of the first- and second-grade classes achieved grade-level reading
competency. There was evidence that the decoding program selected as.
the 1n1t1a1 thrust was appr0pr1ate to meet the needs of the p0pu1at1on.
~
District 5. The 1971- 1972 read1ng program in D1str1ct 5 ‘achieved
Jlimited but meamngful success as measured by standardized tests and
various monitoring techmques and survey 1nstruments :

In vocabulary there was a decrease in the nimber of ch11dren scoring
below the 16th percent11e in 2ll grades (1-8) where standardized tests
were given, with the exception of Grade 7. ]@eadmg comprehension
scores improved as 1nd1cated by a decrease in the number of pupils
scoring below the 16th percent11e in Years 1, 2, and 3, and Grades 5
and 6/ These improvements, while generally small, compared very
favo b1y .with previous test results which had shown a. progress1ve1y
wordening distribution of scores. The implication of these résults-was
that District 5 had arrested the slide in achievemént levels.and that
‘the impact of the concerted effort i in reading was beg1nn1ng to be re-
flected. . . . A

9

o 4
"' ‘

Surveys of teachers and principals 1nd1cated a higher 1eve1 of satis- '
faction with’the Lippincott program than with BRL, but both ograms o )
were perceived by principals as being implemented in at least a sat1sfactory
. way. Momtorlng and observation by supervisors, pr1 ipals, and consul-
tants supported fhe finding that both programs werg generally being
properly 1mp1emented )

E} .

v (i'ompanson of fourt}q grade test scores in schools using BRL at that
level with fourth-grade scores in schools using Lippincott indicated
that there was probably no significant difference as a function of the

" program. .This findirig argued for a w1der use of Lippincott, since it

‘-'was slgn1f1cant1y less expens1ve than BRL,

@ata regardmg the efﬁcacy of the k1ndergarten teacher staff-development
’ program‘were mixed, raising questions as to the des1rab111ty of the -
cont1nuat10n of this thrust.

. : - PR . -

o
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Dlstr‘i!ct 6. The 1~971 1972 D}strict 8, Beading prOJect maintained the’
" direction ‘and commitment adopted in the initial year of 1970-1971. Program
~emphas1s and budget prioritles were given to students in the early school

years and tp those pupils achieving at the lowest reading levels in all’ ‘
grades. Individual schools identified their own needs and developed o
‘and implemented programs based upon thein needs assessment.

The district obJoctive to reduce the number of pup11s belaw the 16th
_ percentile was met in Year 3 only In no grade was the district GE: .
".obJectlve met. Howeirer in both GE score and percentage of pupils -~
‘below the-16th percentile, progress-—or a halt to prior retrogression--

was made over the two-year period. The greatest progress was made

in the.areéas of district pz:iority--the lower grades and. the lowest-
" achieving pupils in all grades. : _ o

Over the district, the best gains were der1ved from _programs whith
received the most funding and obtained additional supportive personnel.

' Median reading achievement as measured by informal reading inventories °
increased in all but one grade over the period from December 1971 through
-May 1972. Dur1ng this same period, the percentage of kindergarten pupils
reading at or abdve the preprimer level 1ncreased from 1% to 24%. This
exceeded the kindergarten obJectJ.ve of 15%. '
District 7. The District 7 reading p1an for the second year was based
on key elements of the first year's program, Major aspects of the plan
involved continuation of homogeneous clustering of schools according to
reading needs, use of decoding materials for targeted schools, staff :
develcpment for the improvement of instructional gkills in‘reading, ,and
elose monitoring of pupil achievement. \

\

- The proportion of pup11s scoring beiow the 16th percentile on the Reading
subtest of the ITBS increased. This trend was most dramatic in targeted |
(i.e., lowest-achieving) schools, but was also evident in the highest- <
achieving cluster. The highest-achieving cluster showedalso a
decline in the number of pupils scoring above the 84th percentile.
District monitoring data indicated that alphabet mastery was achieved by .
' the great maJority of Year 1 and Year 2 pupils. o o

Pupils in Basal programs progressed at a median rate of one book level
per year in Grades 1-8, as indicated by informal reading inventories.

L4

Targeted pupils work'ing in programmed\readers covered a median of
four books per year in Grades 1-4. Pupils in Grades 3 and 4-were
not significantly different from Year % pupils in either rate of achieve;
ment or le\(el attained.




. 1972-1973

-

A

[

Q..

Phonics skills continued, to be a problem area. " Standard diagnostic tests
indicated weakness in phon1cs skills in Grades 4-9. The Sight

and Sound Inventory 1nd1cated that one third or more of the pupils in
'Grades 2-8-had not attained required pl%pmcs skills. “Vowel sounds |
were the b1ggest problem

- I
&

No data were available to evaluate 'secondary programs.

District 1. Standardized testing for Grades K-8 was not conducted
because of the prolanged teacher strike. The instructional objectives
based on informal réading inventories given in Oé&tober 1972 and May
1973 were achieved for Grades 2-7. ObJect1ves for Grade 8 'were =~
partially achieved. '

"None of the grades performed better in May 1973 on an lnformal reading
inventory than the same gradé during the previous year. There was a

~ decrease in book level fof the avgrage pupil in Grades 2 and 4, while

in the other grades the book levels remained the same as for last year 8
classes. . SN

On a phon1cs inventory adm1n1stered in Grades 1 -6, plipils in all grades
exhibited serious Wweaknessés in the vowel sounds (both short and long),
in the vowel digraphs and d1phthongs in the rhymmg,words and in

- nonsense syllables. It was recommended that alternative methods of

teaching-reading comprehénsion should be employed with intermediate-
grade pupils who cons1stently fail to grasp phonics sk111s

~ Grades 9-12 pe{formed more poorly than last‘yea:rszlasses and none of

their objectives were achieved. There was a sigrfificant increase in

the number of students scoring below the 16th percentile on the Reading
subtests of the Comprehensive Tests of-Basic Skills. '

*District 2. During “the third year of the District 2 reading plan the
pattern of improvement noted at the ‘end of Years 1 and 2 was continuedd
Seven of nine grades 1mproved by reducing the percentage of students
below the national 16th percentile (according to the Reading subtests

of the CAT). All six elementary grades improved on this index. Seven
of nine grades also showed an increase in the proportion of students ™
performing above natiorial norms. In the elementary schools, the
earlier grades continued to show greater 1mprovemént than Grades 5
and 6. Improvement in the junior high schobl was most consisteht in
the ninth grade. -

Implementat1on contmued to be most complete 1n the elementary schools
+Junior high school’s improved noticeably, while implementation of senior
high school programs improved but contmued to lag behind the lower
levels . % ° . )
37 ’
30 ‘ : ot

3




-
1

AN

/!

.

.reading this year. - \

. the sample testing showed, on a same-grade comparison, that in Grades

[ . ° i -
a . ~

* There were six k1ndergarten programs The Bani‘{ Street Lpproach

. which was used with.children in low- ach1ev1ng schools and had a low

cost for materials after the initial year, showed results on the standardized
kindergarten tests superior to the other programs for the second year.
and was above or near national riorms on all three subtests related to

After Grade 3, the students did less well on vocabulary than on compre-
hension, while in the early-grades vocabulary development exceeded
comprehension skills, suggesting that vocabulary development rece1ved
less stress after Grade 3 and that thereafter the poorer students are

comprehending to the limit of their vocabulary. : Ty

The early vocabulary de'veiopment may be due to the emphasis on ‘

' decoding and voeabulary of the p programmed materials used with about
half of the children in the early gradee The most consistent patterns 0o
of improvement in the district were found with students in the McGraw-
Hill/Sullivan approach. | "

District 3. The results of a shortened program year are not d1rect1y
comparable to those of a full program year. Although many schools

had meaningful instructional programs during the various portions of the
1972-1973 school year, for at least two months the reading program was
essentially-.nonoperational as an organized system of spec1a1 emphas1s on’
readmg at the d1str1ct leyvel.

-

End- of—year samples were taken of ach1e\'}ement testlngs in Grades 1-11,
and tescher ratings of mastery on reading competencies were collected
for kindergarten and Year 1. California Achievement Test data from

2-5 the median total scores remained above those of 1971. No consistent
pattern of gains over the 1972 results could be substantiated.

, District 4. The reading scores for the 1972-1973 school year indicated
thdt most pupils were able to-"hold their own." The improvement was
not spectacular,- but, except for the senior high pupils, there was modest
ihprovemént. Modest improvement can be 81gn1f1cant when the nature
of the 1972-1973 school year is cons1dered
Implementation of the program is now considered complete, except for
some secondary pupils. Curriculum and rostering adjustments at the
secondary level are more difficult to achieve tln'an at the elementary level.

In terms of actual improvement in reading achievement, the Fall 1971
EAT scores indicated that 51.8% of the district's pupils scored at or

" below the 15th percentile. Eight months-later, Spring 1972, the

p rcentage of pupils scoring at or below the 15th percentile was

/
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+37.2%. In Spr1ng 1973, the percentage of pupils scoring inr .
the same percentile category was 35.5%. Hence, from Fall 19717
to Sprmg 1973 there was a total reduction of 18.3 points in the
'percentage of pupils scoring b8low the 16th percent11e e
e During the same period, there were increases of 3.7 points in the per-
centage of pupils scoring between the 16th and 49th percent1les and 8.6
points in the percentage of pupils scoring. between the 50th and 84th
percentiles. : Ih the highest percentile category, above the 84th there
- was a 3. ‘sﬁpercentage point increase, which is substantial, when it
is considered that this is the category designated "gifted." Currently,
a total of 1,897 pup1ls (5.8%) have achieved this d1st1nct1on -

The results of the prograng 8 third year clearly indicate, as they did
during the program's secgnd year, that an additional thrust i needed
at tl%e secondary level. For total program success it is necessary that
gains achieved in the elementary grades be sustained and augmented .
at the junior and especially, the senior high school levels. -
Dlst’rlct 5. The d1srupt1ve events of the 1972- 197 3 school year made it
extremely difficult to assess accurately the impadt of the Digtriet §
Reading program for that period. Standardized, )l;:wests (given only'in
Years 1, 2, and 3) produced a somewhat mixed p1cture of student
, progress in the district. . : S \
As measured by the Cahfornia Achievement Test (CAT), vocabulary
skills improved markedly in Years 1 and 3. Comprehension skills
suffered significantly in Years 1 and 2, and total reading scores. ;
'1mproved in all three grades\ Generally, the gains were more impressive "
than the losses, but with the loss of eight weekg of instructional time
it would be most difficult to identify, variables which might have "
contrlbuted to the obtained results. : e '

One variable which was studied was the amount of tifne spent by -~
prineinals in monitoring the teaching of reading. No significaht correla-
tion between monitoring and pupil achievement was obtained. "However,
with the overwhelming ‘approval of the monitoring system by the principals,
it was decided to continue the mon1tor1ng program for at lea§t a second-- . §

and perhaps un1nterrupted--year '

P

.

District 6. The 1972—1973 District 6 Reading prdgram expanded in
emphasis and direction over preceding years. The egarly school years
continued to be a primary area of concentration, but priority was given
to the intermediate grades and articulation between k1nck\rgarten and ’
Year 1. N \




.

\ ' 8 N

- Districtwide guidelines. to achieve these project goals were established.
Individual schools identified their own specific heeds and developed €.
appropriate programs within the district guidelines. x~ ‘
. \ b . | L

Disruptions to the program were. experienced twice, during teacher
_ strikes. Evaluation, as well as program activity, was affected, The
citywide testing program-scheduled for Spring 1973 was canceled. The °
. " midyear collection of data was eliminated. Data from such testing were

' crucial to evaluation of the district objectives for 1972-1973.
o cen .

Sample testing with the California reading ie'st was carried out in
Year 1 through Grade 11 to provide base data for@valuation of 1973- j\‘ “
11974 district obJectives . oo
i | ' ’ ' i
A start has been—-@.&de in deve10p1ng thefcapabihty to analyze the
“effect of pupil mobility on individual pup11 progress’ This, in turn,
will yield a more accurate measure of group progress.
District 7. This was a unique year. A new Reading Project Manager  °
was greeted with two work stoppages, the Reading Team was short one
Cluster Leader, and the district reading policy-making groﬁp had a.
complete turnover of leaders. A new pppil-monitoring, form was tried .
In midyear, one Cluster Leader resigned. Teacher alienation was at
its peak. Midpomt data were not gathered, and the 01tyw1de standardized
testing program was canceled. ‘
P » . \
.On. tests administered within the district, pupils in Grades 1 and 2 - Y,
L « achieved the objectives for alphabet mastery, and pupils'in Grades 1-6
' exceeded ‘their past years' records in each area of phonics skills tested.
While iniplementation of the plan was handled best in the elementary schod‘is
, senior-high.schools gpitiated meaningful programs..’The junior highs and
. the upper elementary‘ grades (7-8) continued to improve their reading
- programs. The planned staff-develop_ment program suffere@tii in
spirit and in extent of 1mp1ementation because of the unique circumstances
+ of the year ’No summe program was conducted.

'

1973-1974 - District, 1.8 Comparison of results of Fall 1973 and Spring 1974 testing
: . " 7 indicated an increase of more than 5% in phonics'mastery for all grades:
tested. The single consonant-in-position phonics element was mastered
at the rate of 72% in 1973 and 75% in 1974 (a gain of less than the 5

o 'expected~»5%)

t

o
On the Spring 1974 group. 1nforma1 reading inventory, the median . ‘,
A pupil, the 25th-percentile. pup11 and the T5th-percentile pupil in each |
grade showed a galrf of one book level since %d of the preceding y) !
. year.
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oL Di'strict 2, Comparable data_on comprehension were collected in ,
.o - . Grades 2, 4, 6, 9, and 12.° Of these, Grades 2, 4, and 6 met the
' C objecti_ve of having 2% more pupils (than in the preceding year) score
» above the national 50th percentile, ‘while Grades 2 and 12 met the 3%
. ~ objective for improvement above the national 16th perdentile. Com-
_ par\eg with 1971 Pesiylts, G.radés 2,4, 6, and %‘(all except 12) showed
v ~ improvement above the natjonal 50th percentile, While all five grades °©
i s (2, 4, 6, 9, and 12) showed improvement a“ﬁove the nationai 16th ‘
- . percentile. o :
. . " . i ¢ B J .
~ Comparable data on vocabulary were collected in Grages 1, 2, 4, 6, 9,
and 12. Of these, Grades 1 and 12 met the 2% objective for improvement
- above the national '50th percentile, while Grades 1 and 4 met the 3%
objective for improvement above the .national 16th percentfle. Compared
with 1971 results, all six grades (1, 2, 4, 6, 9, and 12) showed improve-
ment above the national 50th percentile, whilefive.grades (1, 2, 4, 6, -
and 9) showed improvement above the national 16th percentile.

-~
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e s , ‘ o .
o / On Level A of the Sight and Sound Inventory, 82% of the third graders. »
< scored at the mastery level, while on Level B 36% scored at the mastery ¢ _

M -

level. : > . N .

- The average kindergarten pupil in 1974 scored at the national 58th v
percentile (up from the 51st in 1972) in Letters and Sounds, and at the

. - national 34th percentile l(up from the 31st) in Aural Comprehension.
District 3. 'In Year 2 through Grade 6, four of the five grades

improved in vocabulary by reducing the percentage of pupils below

the national 16th percentile. 'The reductions from 1972 to 1974 were

, ’ between 5% and 10%. Two of the five grades showed improvement on
‘ this index on the comprehension subtest. No elementary grade achieved
" ' , - the objective of a 25% reduction. =, ., .

In Grades 7?12, four of the six grades sﬁoweddmprovfent in vocabulary
by reducing the -ﬁercentage of pupils below the national 16th percentile.
The reductions from 1972 to 1974 were between 2% and 12%, Five of the
‘six grades showed improvement in comprehension with' reductions of
»  2%to 17%)\ The objective (12% reduction) was met by one grade in
vocabulary and by two grades in comprehension. '

-Of the total district's fhird-year pupils, 70% passed the individual -

testing on the Dolch Basic Sight-Word Vocabulary. Of the Title I popu-
, = lation, 64% passed. ', , ‘

SR ~ ) ‘ . :
i, e
District 4. Consistent with past performance, Digtrict 4 pupils exhibited
improvement in reading. In terms of the stated objectivez,\-most_éf

: ’ ‘ ' . . e ) » .
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which were considered too ambitious for the project's fourth year,
- - . only the one for Grades 1-5 was met, and that only part1a11y Although
the stated objective for Grades 6-9 was not met, these grades made
N\ ' observable gains. In fact, their trend toward less and less annual
gain in achievement in the upper grades was broken this year for the
first time. . o A
v -
Grade 1 _ezczeeded the national distribution (9% below the 16th percentile
. and 24% above the 85th percentile). Grades 3 and 4 approached the '
| _ national distribution but were not close enough to say that they "approxi-.
i . mated" it. Grade 5 deviated more widely than the other grades. ¢
- District 5. Kindergarten pupils achieved a mean percentile rank of 54
on Stanford Early School Achievement Test subtests, the d1str1but1on ¢
of test scores approx1mated the national distribution’ -

First-grade pupils reached the 53rd percentile on the California N
Achievement Test Vocabulary subtest. Their scores approximated
the national distribution. The percentage of second-grade pupils ¥
. # falling below the 16th percentile on California total Reading scores
" was reduced from 28% to 22% but dig not meet the objective of 20%. o
Only 33% of the population scored at or above the 50th percentlle Only
329 of third-grade pupils were below the 16th percentile on total Reading,
and 27% of the pupils were at or above the 50th percentile. Thirty-four .
percent of the fourth- grade pupils were at the 16th percentile or lower;
21% of the pupils (not the expected 25%) were at or above the 50th
percentile. Forty-six percent of the fifth-grade pupils scored at the
16th percentile or lower; 17% scored at the 50th percentile or above.
Forty-three percent of the sixth- grade pupils scored at the 16th
percentile or lower; 14% scored at the 50th percentile or above.

- District 6. The average California reading score's equivalent national
s - percentile jncreased five or more points in all grades except Grade 4.
' The incredse for Grade 4 was one percentile point.

The percentage of pupils below the 16th percentile decreased by more
| than five percentage points in all grades except Grade 4. For this group,
' the percentage decreased by two points. - ' '
" District'7. One of the project's five objectives was found not to have
. been attained. In Grade 2, 90% of the pupils were to have attained
. i , alphabet mastery, only 54% did so.

‘ Another oBjective concerned comparison of standardized test perfor-
mances.. Because the test battery was changed, evaluation regarding b
that ob3ect1ve was 1mposs1b1e at this t1me An equating study, cur-

@ ) , o
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1974-1975

"have reported receiving ordered materials on schedule.

and some schools’ staff-development sessions ai

. ., : . 0 . g . 'T%F, N
rently i progress, should yle’ld informatioh which can be used in ’
future compansons

Overall j{he impact of the District 7 Reading project was most, pro-
nounced 1n the lower grédes '

(Preliminary findings) District 1. The major strategy for improvement

. of reading achievement is providing direct services‘to the classroom

teacher through a variety of supportive personriel The Reading
Manager initiates and dir#cts the reading program. Readmg Super-
visors coordinate Reading Collaborators, who provide direct support
to classroom teachers. Grade Reading Teachers span both elementary

. and. secondary programs, providing direct services to the classroom

teacher by working with small groups of pupils who exhibijed need
for additional instruction.” Reading Aide Coordinators train and super-

- vise Classroom Reading Aides, who assist the classroom teachers. -

A

Materials for the program include Basal Reading, Language Arts,
and some programnmied materials. The pr'ogr"am is designed to be

- flexible, so that the needs of each school, as well as individual pupils,

are served. Flexlbllzty also facilitates progPfam modszfltlon when
necessaly. ) : o

In direct interviews with the Reading Manager and the Supervisors,

it was reported that no major changes have occurr‘ed in the operation
of the program ' :

(Pregliminary fi.ndings) District 2. The District 2 Reading program is
being implemented in accordance with the district reading plan. Schools
Informal tests
were administered to Grades 1-10 in the fall, and several new reading
assessment instruments are being developed by the District Reading
Team. :

Throtiggout the district, reading staff development has decreased.
Because of téachen preparation time in elementary schools, the. monthly
half-’-%igy dismissals for staff gevelopment have been dropped, and the
seven staff-developr_nent sessions for kindergarten teachers also have
been curtailed. Howevenr,. a staff-development program still exists,

‘ ¢ held during one of °
the two monthly faculty meetings. On the elementary level, workshops
for reading aides have been cogducted by the Language Arts Supervisor-
and the MeGraw-Hill/Sullivan Consultant. One junior high school
instituted for the first time an in-Service training progra%r teachers

of Sullivan Adult programmed reading classes.

+ 0 5
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In March 1975, five schools began using a Follow Through model
in kindergarten. Three use Bank Streg approach and materials,
one uses Behavioral Analysis approach with Bank Street matertals,
and one uses Behavioral Analysls approach and matertals In
kindergarten classes, there is a trend toward dropping the more
structured pPograms in favor of more successful broad-based
approaches (e.g., ‘Bank Street) - v .
Some schools have added programmed reading classes in Grade

6 for lower-performing students, iyle other schools are phasing

out programmed classes in favor gf a comprehensive Pasal approach,
One elementary school had no reading teacher until midyear.

On the secondary level, more accurate placement for reading students
was achieved. -In May 1974, junlor high schools were provided

with California Achzevement Test results for-incoming seventh-

and ezght?-grade students, so they could be rostered properly.

In October and November, approximately- 300 tenth graders at
William Penn High School were administered a machine-scorable
group reading inventory, and on the basis-of those results, students
were rerostered for reading classes. A Reading Skills Center

-has been set up at Vaux Junior High and children were rostered

to the eenter since February 1975.

(Preliminary findings) District 3.. In October, all schoo°ks were
visited by the Project Manager and the District Readzng ‘Team to
determine if reading materials had been received and if each schoo:
was able to implement the program. A second visit, in January

or February, reviewed the progress of each school and initiated
planning for 1975-1976. During the winter visits, tgﬁfﬁs foun‘d o
that the dissemination of school readmg plans to stdff members "~ - ° {
was not optzmal ] o
Due to contractual oblzgatzons to provide preparation time for

elementary teachers, less kindergarten class time is spent on

reading instruction while more time is spent on special s}gb]ects :

like art and music. Also, the kindergarten supervisor can no ,
longer hold districtwide staflf—development ‘meetings for kindergarteh
teachers .

In schools participating in the Benchmark project, a midyear
reorganization of Grades 4-6 was needed, and’in some casesj@
correctiopal reading program was dropped. In schools with Checkpoint
classes, the intervention program (for lower-achieving pupils

at the second-year level) been altered or discontinued due

* to duplication of ma't\eriuls\‘ " ' . N—
Y P "( . -
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At the secondary level, junior hf'gh school reading teachers have

. . been assigned to half a teaching roster, allowing less time for

organizing the reading program. Two of the three full-time teachers

. of reading at one junior high school have_left the school so far

> ‘ this year, making it more difficult to continue an articulated program

. within the school. . , ‘ \ -

N T L : ' .
(Preliminary findings) District 4. The main District 4 Reading
program strategy is a hierarchical progression of skills development,
supple:mented‘througft' the teachirig of comprehension skills.

v As mastery of decoding skills is achieved, -greafef' emphasis is

placed on reading c’ompr"evhension.‘ Four elementary- schools emeloy
_ other instructional strategies: two use the Basal approach, one
o, uses the Lippincott Linguistics approach, and one uses a multi-
» ' level approach supplemented with the decoding materials.

LN

Pupils in a decoding program have consistently shown improvement
in reading over the past four yedfs: The ngo schools' using the %
\Bas'al' approach were the highest-achieving schools before the )
o~ inception of cuﬁrent reading programs; they continue to show
A . high r‘edding achievement. The one school using the Linguistics
‘ approach has not ”sho"yvn as much progress gs the bthers; there
is evidence that the program, may not E’a'\fgeen properly implemented.
© )Moniioring ‘of the school reading pr09£am is being managed by .
the principals. Currently, 18 of the district's 28 elementary schools
have new principals and/or new reading teachers’ Staff development
.is now underway to ‘familiarize the new personnel with the district
‘prog¥am. . ' . S
S ¢ % ’ - ; v
} - The pr'pfram has been implemented as initially proposed, and
- . Progress in reading achievement is moving closer -to the norming
A distribution. Teachers are now knowledgeable and sufficiently
skilled to teach reading in a fashion that assures pupil achievement.
The year-to-year achievement-test scores show that District 4
pupils are-making substantial improviements in reading. Reading
N measures, such as the CAT and phonics inventories, indicate -
continuous improvement at all grade levels except senior high
schogl, which continues to lgg behind the elementary and junior
high schools. 7

T, v '
_ (Pretiminary findings) District 5. The e‘vall,urﬁojl‘= team has been® .
# : gathering information about District 5 project implementalion,
pupil placement, andistaff development.

4
- ) . i
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From a survey of classroom ‘teachers, potennal staff-develd ment
skill areas were identified. District reading teachers receive

" one day per month of staff development dlrected by the District

- 5Reading Team. Because of teacher preparatlon time in elementary
schools, staff-development sessions are no longer a district-mandated
funetion. However, some schools are continuing reading staff
development during monthly faculty meetings.

. Pupil placement itself wa’s achieved by informal testing using

- publishers' materials. Most of the elementary schools in District
5 are now using Llppmcott materials; no problems in shipments ..

-

N4
on the secondary level, attempts were made to tmprove arttculatton
between feeder elementary schools and ]unwr high' schools -
Rostéring for reading was facilitated by the District Reading Team
" and reading tedchers. For example, Wanamaker Junior High School
reading teachers compiled information folders on each’of their
incoming seventh graders with the aid of feeder elementary schools'
reading teachers. Included in these folders were recent GAT
and IRI*scores. In January, when Wanamaker added a Reading
Laboratory, participating students were chosen on the basts of
the tnformatton in their folders :

- ‘u‘ll ) ° ) )
(Preltmlnary ftndtngs) Dtstrt% 6. All of the district monitoring . / "

cprocedures adopted for the project have been implemented on
schedule. Reading personnel in each school assessed the.degree

" 'to which planned activities were being implemented. . Both school

visits by the District'Reading Team and activity implementation
checklists indicated that the major components of the program
were fully operational in each school. In some schools, minor
components suffered delays or were not yet operational. Re?iding
supervisors are overseeing the resolution of these discrepancies.

Standardized rea_ding-achievement‘test data from May 1974 have

“been collected as designated. Midyear test results will ,be used

instead of end-of-year data to assess the attainment of two project

' objectives. Data-collection dates were changed due to reschedultng‘

of t /gnéltywme testing program from May to Februqr’y

Criterton referenced tests were not avallaf)le in September 1974
for use in measuring pupil competency levels. In lieu of criterion-
referenced tests group readirg inverftories were administered
in September as pretests. Posttest data will be collected in June.

e
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(Prellmlnary ﬂndlngs) District 7. The District 7 Readlhg Team
.donsists of one Reading Manager, one Language Arts Consultant

and three Cluster: Leaders. Cluster Leaders ‘are assigned to groups
of schools, whloh were clustered in accordance with students' %
reading performance on standardized tests. - Charged with the
responsibility of implementlng the reading plan, Cluster Leaders

work with individual school administrators, readtng teachers! .= 1
and the Reading Manager. A- reasstgned Cluster Leader's position

“has been vacant since the school year's beginning, and as a result,

time dllocations of the remalntng persOnnel were ad]usted in order

- te servzoe all schools.*

-
-~

The Langudge Arts Collaborator provzdes servzoe to all schools
. and offers additional 'support tp the Cluster Leaders. The Reading

Manager visits each school and discusses its progress with the

* directly to classroom)teachers was initiated this year. Twelve

- principal.. A progrc;}n in which a Readirfg Consultant offers service

' teacher's volunteere

for this program, and the consultant visits .

" each one biweekly, helping to teach d lesson gnd dlscuss}ng the

classrooim situation with the teacher. If the program’ is considered .
to be effective, expansion will oocur. ‘

At the beginning of the school year, olassroom teachers administered
a phonics inventory and an IRI to thetrwolasses In Grades 1and -~

" 2, the Alphabet Mastery Test was used The phonics inventory -

~

was machine scored, and school summaries were prepared and S
dlstrtbuted District summaries are currently belng prepared

~
’

Staff-development sessions were conducted for the reading teachers

at their monthly meetings. An Assistant Director of English Education
provided §taff-development activities in early diagnosis and preventlon
of reading difficulties. "This is an ongoing program with biweekly
sessions held with teachers from another dlstrlot Elght reading
teaohers are parttolpatlng N : -

'One Distric_:t 7 school added a Television;Language Arts program.

~ Televised commercial broadcasts, with gdvertisements deleted,

District 1: -

¢

are used as teaching aids. Scripts of the shows are provided,
and teachers prepare pre- and post-lesson materials. ’

- : - "
PARTI_éIPATING SCHOOLS R

Barry, Bartram, Belmont, Bryant, Catto, Comegys, Daroff, Drew,
Dunlap, Hamilton, Harrington, Holmes, Huey, Lea, Locke, Longstreth,
ﬁchlchael Mitchell, Morton, Powel, Read, Rhoads Sayre Shaw,
Sulzberger, Tilden, Umvers1ty City, Walnut Center, Washington,
West Ph11ade1ph1a Wilson, Wolf =3

V4
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District 2:
e K :
District 3:

District 4:

District 5:

District 6:

District 77

¢

J

Alcorn, Arthur, Audenried, Bache, Barratt, Benson, Bregy, Carver,
Childs, Darrah, Douglass, Franklin, Gideon, Kane, Kelley, Landreth,
Martin, McDaniel, Meade, Morris, @e Penn QPoe Reynolds,
~Sartain, Smith, Stanton, Vare, Vaux, Waring, Wayne j
Bartlett, Bok, Boone, Furness, Hawthorne, Jackson, Jefferson,
. Kearny, Key, Kirkbride, Meredith, Nebinger, South Ph1ladelph1a, %
Southwark, Spring Garden, Stevens, Stoddaart-Flemher,:Alare,
Washington, Wister

Blaine, Blankenburg, Cleveland Dick, Dobbins, Duckrey, FitzSimons,
Gillespie; Gratz, Hanna, Heston, Hill, Kenderton, Lehigh, Leidy, .
Miller, Peirce, Pratt-Arnold, Rhodes, Shoemaker, Stanton Stokley,
‘Strawberry Mansion, Walton, Whittier, Wright .

Brown, Carroll, Clymer, Douglas, Dunbar, Ed150n Elverson, Fairhill,
" Ferguson, Hackett, Harrison, Hartranft, Hunter, Jones, Kensington,
o Ludlow, McKinley, Miller, Moffet, Muhr, Penn Treaty, Potter- Thomas,
Sheppard Stetson, Thomas, Wanamaker, Welsh; Willard- Powers
Dobson, East Falls-F1tler Emlen, Fulton, Kelly, Lingelba Logan

- Mifflin, Pastorius, Pennell, Pickétt, Roosevelt, Steel, Widener, W1ster(~
Bethune, Intensive Learning Center, Pennsylvama Advancetent,
Smedley, s‘Stearn.‘ea Taylor : ‘?‘r

B
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I_MPRdVEMENT OF READING SKILLS "A" AND "B"
- (A Component of-the COMPREHENSTVE READING PROJECT)

2 i L o

0

ADMINISTRATOR:  Marjorie Farmer °

HEADQUARTERS: = Room 322, 21st Street and Parkway ' N\
TELEPHONE: | 448-3445 o
PBRS CODE: 511-02-666 and 511-02- 8668 - ,

" OPERATING YEARS: 1866-1875 | _ -
GRADES SERVED:. = 4-6 @ R "
NO. OF PUPILS: 3,200 o g
NO. OF SCHOOLS: 27 . A g

NO. OF EMPLOYEES: Professional 21, ParaprofessionalJ—l/ Clencal 1
CURRENT BUDGET: Regular $385,000, Summer Nope; Total $385, 000
EVALUATION TEAM: Arnold Esceurt

1

\’

». .PROJECT DES_CRIPTION ; | : '

P

("A") At Reading Skills Centers, underachieving readers work on individually
prescribed programs utilizing multilevel, multimedia, and multisensory materials. :
Each child works on his specific skill needs pinpomted through diagnostic testing,
and also has opportunity for language enrichment as well as reading motivation™
through a literature program in which he has self-selection options. Those children
needing the most help come to the center most frequently , three or four t1mes a week;
others may cgme once or twice a week. .
("B") Shared-time reading teachers work with small groups of underachieving
children in a‘small-group and individualized reading program using multilevel ma-
terials. They work half time in a public school and half time in a parochial school.

They take into their groups the psorest readers in the fourth, fifth, and sixth (some-—
t1mes also seventh) grades of the schools in which they serve.

o

EVALUATION TECHNIQUES
Comparisons of growth in re \ading comprehension, word- attack skllls phomcs
(Botel's Phonics Mastery Tést) , and a structured observation system.

L]

KEY ,FINDINGS ' A
1966-1867 Meamngful but not statistlcally mgmiﬁcant gain in reading and general
' _ academic performance L .
9) N -
. . N o
% - N ’
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1967-1968

o

1968-1969

1969-1970

1970-1971

1971-1972’

1972-1973

" public and parochial school pupils.

Students in the project.did not gain as much in reading performance as
did those not involved in the program. However, the in-service com-
ponent of the project was well received by the participating teachers

The d1agnost1c and prescriptlve program of the Reading Sk111s Centers
(RSC) s1gn1ﬁcant1y improved the’ read1ng comprehens1on word- attack
sk111 and phonics performance of the pup11s

~ The 1970 evaluation 1nd1cated that RSC children exceeded the control

groups in phonic skills and reading comprehens1on as measured by
the Botel Test and IRI, respectively. Teacher absence in two of the
centers may have depressed student gains on the Iowa tests. .Trend
analysis favored those pupils who had been in the prOJect since its
beginning. '

Longitudinal analysis of the data show/ed that the downward trend of
Vocabulary scores (of pupils with the greatest need in relation to the
national pupil norms) was reversed after two years in the project and
the downward trend of their Reading Comprehenslon scores was re-

versed after one year. in the pro;ect \‘ '

P
4

("A™) Through momtonng and an examinat:fon of the IRI scores of
pup11s in the centers, it was found that the project was improving .~
pupils' reading.skills. Although more pupils with very low reading
scores attended the centers than was originally planned, their readipg -
scores increased over the year. The RSC teachers had made important:
contributions through staff—develoEment work in the schools and in the
district. The RSC model had been adopted by other projects. .,

[

levels were cohtinuing to impycve. Improvement was uniform for both

("A") In order to determine what long-term effects were attained with
the pupils having the most serious'reading deficiencies, pupil achieve-
ment over a three-year period was analyzed. The criterion for satis-
factory improvement was established at thie rate of two books per year.
Of 1,009 Readlng Skills Center pupils, 53% gained one book level or less,
21% gained two book levels, and 25% gained three or more book levels.
This distribution tended to confirm previous f1nd1ngs althoughy shghtly
less favorable than 1971-1972 ﬁndlngs L .

v
o

("B") Of 323 shared-time p-uplls in the public schoc')ls , 60% ga.ined.one

. book level or less, 25% gained two book levels, gnd 156% gained three or

| ‘
. ) .
0

- B A

("B") P.eading scores %of pupils in the project showed that their reading .

-
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more book levels. Of the 236 nonpublis s.chool'f)'upils in the project, 61%

gained at the rate of one book level or less, 21% gdined two book levels,
&

. and 18% gained three or more book levels . o

L 4

: The amount of gain in reading achievement in terms of word-attack

- 1973-1974 .

skills, vocabulary, and comprehension skills indicated that both parts
of the project were producing p051t1ve pupil effects’on both short-term
and long-term bases: )

The pretest and posttest scores of 1, 446 pupils on the IRI were studled

. in relation to participgti in the program for one, two, or three years. .
More than 50% of e pupils gained the skills of two book levels or

District 1:
D15tr1ct 2:
District 3:
District 4:
District 5:
District 6:
District 7:

Nonpublic:

~

Belmont, Mitchell, Washingtén '

more: first<year puplls (66%) and third-year pupils (60%) attained,

‘the 60% objective. More than 75% of all pupils had gained the skills,

of one book level of more, but only third-year puplls (88%) came close ‘
to the 90% criterion. i ) -

3

) Seyenty-two percento of 236 pupils griro,lied in the project for three
‘years achieved mastery of 80% of the 64 items in the phonics test,
‘indicating the effectiveness of the project in teaching children to -

hear and identify the sounds of consonants, blends, and vowels.

] ! : >
Almost 25% of each of three groups (first-, secdnd-‘, and third-year
p)articipants. respectively_)/we_r{ able to gain phonics mastery.

- (Preliminary findings) Diagnostic data were collected and recorded

on the Longitudinal [nstrument for Student Assessment Past ’
performance and present lnformatlon show a well-planned q,nd
well-implemented program; .the achievement of instructional objectives
is indicated.,

/ PARTICIPATING SCHOOLS

Kelley, Martin, Smith
Hawthorne, Key :
Blankenburg, Kenderton, Peirce
Hartranft, Moffet S - “ ﬁ
Emlen, Mifflin, Wister - : :

Bethune, Smedley, Taylor

Corpus Christi, Most Blessed Sacrament St. Bridget, St Edward,
St. Gregory, St.-Ludwig, St, Rita, St. Stephen .

v

a




IMPROVEMENT OF READING SKILLS "C"
s (A Component of the COMPREHENSIVE READING PROJECT)
- / N

’ : . : »
. . .

s

ADMINISTRATOR:  Charles McLaughlin

HEADQUARTERS: 2901 W. Allegheny Avenu%‘ e~
: TELEPHONE: 4 BA’5-1814 ' ! —
~ "PBRS CODE: + 511-06-718 , . ' .
OBERATING YEARS: 1968-1975, \- o o .
LLLLL _ ;G%ADES SERVED: * 4-6 ‘ - . 7 :
-7 . NO. OF PUPILS: Nonpubhc 1 360 ’

i L e 1\;“0 OF SCHOOLS: 34
NO OF(’EMPLOYEES Profess1ona1 34, Paraprofessional 0, Clerical 0 ‘
J’CURRENT BUDGET: Regular $201,000, Symmer None, Total $201,000 : S
¢ EVALUATION TEAM: Marion Kaplan Larry Aniloff*

t -

¥ i . . . O

, . ) PR‘OJECT DESCRIPTION e S L

. ’

IRS seeks to improve reading performance i word attack comprehens1on and
reference skills. In addition, positive attitudes toward reading are viewed as an -,
important componeént. Fourth— fifth=, and sixth-grade public and nonpubl1c pupils
visit reading skills cenjers ‘one to four times a week. The accent of the genters is
focused on prov1d1ng sufficient hardware, software, and individualized 1nstruct1onal

' materials which are des1gned to meet the specific needs of each pup11

L]

. , \ EVALUATION TECHNIQUES o

Compansons of growth in reading comprehens1on woid- attack skills, and
'phon1cs (Boiel's Phonics Mastery Test) .

L} \ )

K]

KEY FINDINGS - ',:

1968*1971 F1nd1ngs cited in report of Improvement of Read1ng Skills "A" and "B".

1\971-197-2 Through monitoring and the collection of reading scores, it was deter-
mined that the project was well implemented an was improving pupils'
reading levels. The teachers worked well with the parochial school '
schedules and spec1a1 needs and were well received.

. 1872-1973  Nine percent of the 1,178 pupils tested madeé no ga1ns in book level, and
B 25% gained one level. Mastery (two or more book levels ga1ned) was
achieved by 66% of the pupils.. ' - -

’

In order to assess specific decoding skills, project staff also administered
a phonics inventory to all pupils. Analysis of a random sample of 276

y. . -




1973-1974

Nonpublic:

<
U4
-
‘

pupils' scores 1nd1cated that the average gam in Grade 3 was 17.8 po1nts,
Grade 4 15.8 points, Grade 5 12.6 pdints, and Grade 6 9. 5 pomts ~“AIl
of these gains were statlst1ca11y s1gn1f1cant .

° B > ) . \
In dreadmg ach1evétnent although only 88% (not the.expected 80%) ‘of

- the pupils gained at. least one book level, 63% (more than the expected

/
!
A
A
o > »

60%). gained at.least, .two book levels in a year's time. The cr1terion
for Ehomcs mastery {a 20- -point gain in the percentage of pupﬁs

atta,mmg mastery) was exceéded by a’ marg:m of 22 percentage pomts
\

- (Prellmmary “fmdmgs) The Readmg ncn pro]ect is operatlonal
in all of its locations {* ProJect teachers are attempting t6 achieve

<

the objectives by grouping pupils according to reading needs
and by providing additional remedial instruction for those Who
need specral help. Because this year's pretest scores and operatlonal
procedures are szmllar to those of previous years, it appears

that the project will agam be successful :

PARTICIPATING SCHOOBS

Arch’b1shop Ryan, Cathedral, Most Blessed Sacrament Most Preclous
Blood Our Lady of Holy Souls, Our Lady of Mercy, Our Lady .of
Rosary, Our Lady of Victory, Our Mother of Sorrows, Sacred Heart
St. {\gatha St. Anne, St. Anthony, St. Bonaventure, St. Bomface
St Carthage, St. Edward, St. Elizabeth, St. Francis. de Sgl .
St. Francis Xavier, St. Gabriel, St. Madeline Sophie, St. achy,
St. él\/lary Eternal, St. Michael, St. Paul, St. Peter Apostle, St. Peter

. Claver, St. Philip Neri, St. Rose of Lima, St Veronica, St.:Vincent

de Paul, Transﬁguratlon Visitation K A e
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‘NO. OF SCHOOLS: 1 - BN

L3

°

" INDIVIDUALIZED EDUCATION CENTER
(A Component of the COMPREHENSIVE READING PROJECT) . 4

| — . A .
ADMINISTRATOR: Charles McLaughlin . _ , o
"HEADQUARTERS: 2901 W. Allegheny Avénue - : :
TELEPHONE: - ' BA 5-1914 )
'PBRS CODE: . 511-06-733 : . il |
"" OPERATING YEARS: 1968-1975 - : R

. GRADES SERVED: 1-8 . . : | | Lo

NO. OF PUPILS: ~ 200 ~ . . | e

NO. OF EMPLOYEES: Professional 1, Paraprofessional 6, Cleérical 0
CURRENT BUDGET: Regular $74,000, Summer None, Total $74 000 e
'EVALUATION TEAM: W1ll1am Loue .o . o A

A
L 11

PROJECT . DESCRIPTION

. . * P ’ o ) . . .
Project activities provide a compensatory program, for the children in the school

which centers around the d1a§los1s and remediation of individual weakngéses in

language arts and mathematicd and in which a year's growth in each areg is the .

objective for eackr of the chlldren enrolled : °

: : v -
Instructional materials and multimedia equipment available in each classroom

<
provide appropriate learning experiences for pupils according to their actual

instructional levels. Additiondl supportive services to meet demonstrated needs

include a full-time reading teacher, parent aides, an extensive tutoring program

involving college students and upper level IEC pupils, and certa1n other Title I
A

projects. W e _ 5 ‘ o

Observational Chécklist, ‘Towa Tests of Basic Skills, California*Achievement -

EVALUATION TECHNIQUES < | | |

Tests, .and Pupil Opinionnaire. b,

> <t .
. . . . - ©
5 - - KEY FINDINGS SN .
7 ‘ - il 4_ .

1968-1970 Evaluat1on conducted 1nternally by the goordinator of nonpublic school \ ‘

' b projects revealed that the enabling objeCtives wére attained. Format1ve :
evaluation indicated that staff was hired and in-service programs were |
conducted . , . D
‘~"f9’7-(‘);1‘971 Increasing itndividualization of instructional practices was ev1denced ' .
Lo =, by changes in class structure and teaching form in 'IEC classrooms. |

The~md1v1dual1zat1on practices were observed in two half-year per1ods.

- [y
Yy .

o . o -




197‘_1-1972

- 1972-1973

1973-1974

1974-1975 .

Increased 1nd1v1duahzat10n occurred during the second half-year fol-
10W1ng the analysis of the m1dyear tests.

Significant gains o_nathe Iowa Tests of Basic Skills during the October-
to-February period were observed. The gains made by the pupils may
be attributed to their heterogeneous socioeconomic background, re-
gression effects, the Hawthorne "effect, and/or the operational character-
istics of the project. ‘

The project was monitored and pupils were tested three times with the
Iowa Tests of Basic Skills. Observations revealed that individualization’
of instruction was maintained in multiple-group settings, in spite of a

'36% increase in pupil population, a.corresponding overuse of instruc-

tional hardware, scheduling difficulties, and an almost total staff
turnover. Ney extracurricular programs were introduced, and
Grades 5-8 were reorganized to-maximize the use of different forr\x}ﬁ\ i
of individualized instruction. Test results showed that the classes
made gains paralleling natlonal norms.

A longitudinal study of 'IECﬂstudents' ITBS Reading subtest resultst for
1870-1971, 1871-1872, ‘and 1972-1973 revealed that the average IEC
student during that three-year period had improved in grade-equivalent

.score from year to year, and had maintained his/her relative standing

with respect to national norms. (The latter required a gain of approx1~

* mately seven months in GE score durlng each school year.)

‘Students in IEC made educationally significar\\1t gains in the acquisition

of basic academic skills during the 1972-1973 school year. Moreover, |
the rates of gain for many of the students were s;ubstantlally greater than
the rates made by the normlng populatlon (comparable na’tlonal sample
of ch11dren)

5

On the ITBS Vocabulary subtest, gains in average score fror'h June 1973
until March 1974 werf sufficient to improve the national percentile rank

_for the pupils in Grades 4, 5, ahd 8. However, on the Reading subtest

the corresponding national percentile rank did not improve in any grade.

On the Arithmetic Concepts subtest, gains in average score from
June 1973 until March 1974 were sufficient to improve the national
percentile rank for pupils in Grades 4 and 5. The corresponding gains
in average score on the Arithmetic Problems subtest were sufficient
to improve the national percentile rank only for pupils in Grade 5.

kY

(Preliminary findings) It appears thut the IEC's objective of individuclizing

. instruction in the basic academie skill areas (mathematics and

language arts) will be attained. Moreover, observations thus .
far support the probable attainmgnt of the project's other objectives:

=25
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INSTRUCTIONAL MATERIALS CENTERS

. (A Component of the COMPREHENSIVE READING PROJECT) ;
ADMINISTRATOR: ~ Joan Myers ey
HEADQUARTERS:  Room 301, 21st Street and Parkwagr
_ TEKEPHONE: ~  448-3351 .

© PBRS CODE: 511-02-503 . . | - .

| OPERATING YEARS: 1966-1975 o | .
GRADES SERVED: . K-12 ‘ - o ,
NO. OF,PUPILS: . 100,000 . ‘ ' : o
NO. OF SCHOOLS: 67 . _

: NO. OF EMPLOYEES: Professional 2, Pa‘ra'professional 96, Clerical 3 .
CURRENT BUDGET: Regular $860,000, Summer $5,000, Total $865 000. \

| EVALUATION TEAM: Louis Schemer Fleta Waters )

- ~ A . !

, PROJECT DESCRIPTION

' ‘
. o

. - e .

Instr:}ctionai Materials Centers (IMCs) in Title I schools are maintained and °
operated by library instructional materials assistants (LIMAs) with the assistance
of district library supervisors and the central library-office personnel. As
depositories of information, IMCs have long been revered as potential tools in the - .
learning process and are therefore. important in the "School District's comprehenswe \
réading program. The LIMAS support the reading program by maintaining and
distributing a collection of selWed .and attractive reading materials, shelving,
repairing, and displaying reading materials through bulletin boards and sgpecial
exhibits in classrooms, halls, and the library/IMC. They also maintairiand distri-
bute a special collection of Spanish materials and books in bilingual schools, and
maintain specialized materials in Special Education schools.

v . . A ! ’ i
. ' EVALUATION TECHNIQUES ) \
. , ) A )
1 Systematic monitoring structured around a formalized Observatiorkal Checklist.
' N s
2 . ¢
_ KEY FINBINGS : 1\ : . -

* 1966-1967 Construction of:IMCs and/or modification of existing facilities underway.

L . ’ § . o
1967-1968  Surveys ir%ted that books, hardware, and software were being in-
stalled and ysed, and that pr1nc1pals felt in-service programs were ¢

. needcd to assist teachers in making better use of the facility.

1968-1969 The construction stage was ‘bompleted Both principals and teachers
felt that the IMCs were needed and suggested methods by which the
fac111ty could be of ma}nmum benef1t to pupils and teachers. '

&




1969-1970

2

1970-1971

1971-1972

\/ to b;e ttractive and well equipped (93%) with regularly appointed staff

1972-1973

1973-1974

1974-1975

.. and aides in the IMCs provided rescurces to pupils and staff.

(Preliminary findings) The expanded project was first fully implemented
with the hiring of library assistants completed in Januury 1975.
There)%r'e progress toward attainment of its objectives cannot
be assessed at midyear.

IMCs were found to be understaffe gxperlencmg diffic
providing services to teachers an pupil Card catalogs were accu-
rate in 86% of the buildings visite The library assistant was generally
available to make instructional materials for the teacher. Student per-
formance tended to remain spotty. In general the development or
utilization of IMCs:was limited to updating and ma1ntenance functions,
Findings mirrored the evaluations done in 1968-1969 and 1969-1970.
Shortage of professmnal staff (e.g., only 44% of the observed IMCs
had.full-time librarians) fostered & reduction of services (e. g.,

library staff was observed helplng faculty only 30% of the time) .,

Although suggested in the 1968 evaluation, parental/community vol-
t;unteers were not yet used as a w1despread technique for expanding

MC services.

\

In observations made during the school };ear facilities wére found
teachers providing necessary services (85%). Appropriate nonprint
materials in a wide range were available (64%) and displays of interest
to students and teachers were observed (86%) . Community volunteers
were rarely observed (17%). Formal lnstructloq in the IMC was ob-
served 149 of the time. ‘ '
v ) : ;
During 15 visits to IMCs, 80% of the centers visited were found.to be
well furnished and equipped: The hardware was available so that
software could be utilized in 93% of the centers. There was a w o
range of printed and nonprinted materials av axlablq{or use b S D
and pupils. Parents and commumty volunteers we: i
general, except in one center. Du1 ing instruction oheers . Y
the regular classroom teachers were present 80% of tt. ..

4

neat g

Findings closely paralleled those of previous years: The Materials
It was
apparent that if the services of library aides were reduced, many

facilities would be unable to function adequately, if at glr,

This project was implemented as plannéd Library aides performed

the services. requ1red of them according to the established guidelines,
providing teachers and puplls with materials and resources supporting
the Comprehensive Reading project: §

-
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:‘District 1.
District 2:

District 3:

District 4:

. District 5:

’

District 6:
District 7:
District 8:

The project director provided an intensive three-day staff-development
program in December and January for the newly-hired LAs.
district library supervisors are providing continuous on-sgite training
. for all the trainees. : N

PARTICIPATING SCHOOLS:

Belmont, Bryant, Hamilton, Harrington, ] \ o )

Lea, Locke, Longstreth, Mitchell, Mortony Rhoads

Bregy, Childs, Kane, Meade, Morris, Waring ~N
Bartlett, Bok{Furness, Jackgon, Jefferson. Kearny, Key, K1rkbr1,de
Nebinger, South Philadelphia, Southwarky Spring Garden Stevens,

Stoddart-Fleisher, Vare, Wister - .
Cleveland, Dick, Duckrey. Hanna, Heston, M111er Pe1rce Stanton
Walton, Wright <o

Carroll, Douglds, Elverson, Fa1rh111 Ferguson, Hartranft Hunter, :
Ludlow, McK1n1ey, Miller, Moffet, Potter Thomas, Sheppard Thomas,

The seven -

e

‘Welsh _ * . . a
Fulton, Hill, Kelly, Pennell ° : "
Bethune, McClure, Taylor
Jacobs, Shalicross, Torresdale ‘ , . e
- , Ly A
3 a & ] .
» 4 ) S . L ’
. - ) ° '
’ 7
- A\
' © ’ -
! : )
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. KINDERGARTEN AIDES : -l a
(A Component of the COMPREHENSIVE READING PROJECT) ‘
! b , ‘ -
: r ) . B .
_ ADMINISTQ;;%&:. Frances Becker ' , . :
HEADQUAR®PERS:  Room B-14; 21st Street and Parkway -
TELEPHONE: * 448-3563 o '
PBRS CODE: 511-01-506 .
OPERATING YEARS: 1967-1975 (Orlgmally called Kindergarten Aides and
b ’ Supervisors)- \
' GRADES SERVED: PK-K ,
NQ. OF PUPILS: 6,034 ¢

‘NO. OF SCHOOLS: 97

- NO. OF EMPLOYEES: Professional 0, Pa aprofessmnal 138, Clerical 0
CURRENT BUDGET: Regular $885,000, Zummer None, Total $885,000
EVALUATION TEAM: Louis Scheiner, John Ready, Fleta Waters

x

. PROJECT DESChIPTION

& . . L ' .
Well planned activities are provided to help the children develop a greater degree
of reading and number readiness because more children receive individual attentlon
from two interested adults daily in the expanded program. } :

Small-*group and individual activities are made available for the children to
discover, experiment, ask questlons think, and solve problems. These activities
demand many different materials and instructional aids which mustbe made avail- {
able for children to work individually or in groups. This method also requires aduits
in the group to stimulate,  encourage, and be available when children request direction. \

b ¥

The assistanc;e of the aide makes possible a greater variety of activities and an
increased participation in community excursions so that children are able to develop
an increased awareness of the world around them, a social awareness through inter-
action and involvement, and an inquiring mind. 4 ; 2
: , ;
o The kindergaég;n supervisors, through workshops, seminars, child-development
conferences, and in§ividual teacher observations and evaluations, develop with the }

a

* teachers the types of orgamzatlorr‘wmch encourage greater involvement on the partof *

the children, parents, and teachers.
. ) » . oo .

EVALUATION TECHNIQUES'

) L] . ’ - .
Surveys, questionnaires, and descriptive teghniques o assess activities of aides
and services given by the supervisors.
; ] .

? . 4 &'
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1967-1968

L]
R R

1968-196%

-

Q.

h .
1969-1970

¢ ' e

/ o

1
1971-1972

vy ’ A \

‘ ( 1'972-1973

.

y

! 1973-1974

for t

'KEY FINDINGS . : _ ‘

No s1gn1ficant d1fferences were noted between the readiness scores of \
pup11s with and w1thout\KAS Pup11s with aides received more individual
attention from the teacher than those without a1des .

: T
No significant differences were noted between the readiness-test scores -
(first grade). of pupils.with and without KAS, It was observed that the
full- t1me and bne-third-time aides (KAS) were more effective than half-
time aides. The pattern of KAS time 1n the classroom did not systemat-

1ca11y affect teacher behav1or Superv1sors were highly rated.
(v C
. Staff-development sessions held by the superv1$ors were found useful
in suggesting methods which were then 1ncorporated into classroom
practices. The data from the Observational Checkl«lst corroborated the
1968-1969 findings that the kindergarten supervisor was perce1ved as

use/u} by classroom teachers .

The presence of the kindergarten aide reduced the number of noninstruc-
tional tasks the teacher was performlng Teacher interviews and class-
room observations confirmed widespread use of kindergarten aides’

ks which, without the aide, would have 11m1ted the amount of time
the teacher would have for teaching.

o

&

~

The presence of the kindergarten aide increased the amount of 1nd1v1d-
ualized or small-group instruction time. Teacher interviews and
classroom.observations indicated that such individualization occurred
when k1ndergarten aides were used for instructional tasks, but not

when they were used for noninstructional tasks. .
Classroom monitoring and structured 1nterv1ews with principals and .
teachers indicated that this aide.program was more self-contained and .
efficiently operatlng than cther ‘aide progranis. This was primarily
because k1ndergarten ‘aides were ass1gned to only one grade, w1th ’

minimal problems in deployment or. supervision. .

{

The project seemed effective in producmg learnlhg envirohments
characterized by smaller ratios:of children to adults. Although aides
" parti¢ipated in a variety\of classroom activities (ranging from house- ~
keeping tasks to whole-group instruction) , observatiébns revealed that
kindergarten aides participated most frequently in instructional tasks.
Regular teachers reported that the aides were extremely useful in all
ai_spects‘of, the classroom situation. |
9 B

!
The K1ndergarten A1des (KA) project was developed to incréase
the aciult/pupll ratio, thereby, giving teachers greater opportunities

. -
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1974-1975

-

District 1:

District 2:

N

District 3:

District 4:

District 5:

District 6: |,

: District T

* frequent discipline incidents in KA classes than in non-KA classes,

. Reynolds, Sartain, Smijth, Wayne

[y

to 1nd1v1duahze 1nstruct10n and to develop better teacher/ pup11
rapport 1 _ 7 ) N ' [

The project's two stated objectives were attained:* (a) teachers with
aides were observed devoting more time to individual and smal]-group
instruction than non-KA teachers; (b) the aide's presence led to less

enabling the teacher to conduct her lesson without interruption, and .
relieved the teacher of housékeeping chores and clerlcal duties that
were done by non-KA teachers.

(Preliminary findings) As the Kindergarten Aides project is presently
being implemented, all components of its ob]ectwe are being met.

School administrators have assigned aides exclusively to kmdergarten
classes. Teacher and aide reports concur with the evaluators'’
observations that the majority of aide time is spent servicing individuals
and small groups of children. Thus, the classroom teacher is - ¢
able to bettey implement an individualized and nsmall-group instructional

program.
« - - ;
PARTICIPATING SCHOOLS o

Barry, Belmont, Bryant, Comegys, Daroff, Dunlap, Hamilton, Harrington,
Holmes, Huey, Lea, Locke, Longstretlr, Mitchell, Morton Powel, Rhoads,
Washmgton Wilson, Wolf

Alcorn, Bache, Benson, Bregy, Carver, Ch.11ds Darrah Douglassy

Gideon, Kelley Landreth, McDaniel, Meade Morrfs Pe1rce Poe,
Hawthorne, Jackson, Jefferson, Kearny, Key, Kirkbride, Meredith,

" Southwark, Spring Garden, Vare, Washington, Wister .

Blaine, Blankenburg, Cleveland, Dick, Hanna, Heston, Hill, Kenderton,
Lehigh, Leidy, Peirce, Stanton, Stakley, Walton, Whittier, Wright » (
Brown, Clymer, Douglas, Fairhill, Ferguson, Hackett, Hartranft, .
Hunter, McKinley, Miller, Moffet, Potter- Thomas Sheppard Welsh,
Willard-Powers

,Dobson, East Falls, Emlen Kelly, Lingelbach, Logan,, M1fﬂ1n Pastorlus,
Pennell Steel

Bethune, Smedley, Stearne, Tay‘

YT




. LANGUAGE ARTS READING CAMPS
(A Componeglt of the COMPREHENSIVE READING PROJECT)

Y
e

¢ - .

ADMINISTRATOR: MarJorle Farmer v

HEADQUARTERS: Room 322, 21st Street and Parkway
TELEPHONE: __ 448-3445 - | - . )
PBRS CODE: 511-02-660 W - .
. OPERATING YEARS: 1968- 1975 (Summer 1975 not yet reportable) . .
‘ GRADES SERVED:  K-12 | \)
NO. OF PUPILS: 1,200 '
NO. OF SCHOOLS: 17 Centers : 4

NO. OF EMPLOYEES: Professional 13, Paraprofess1ona1 0, Clerical0 -
CURRENT BUDGET: Regular None, Summer $33,000, Total $33,000¢

EVALUATION TEAM Joseph Meade - . e AR
£ - 2 /
% S - PROJECT DESCRIPTION

Language Arts Reading Camps use 1nforma1 day-camp sett1ngs and activities
to extend and supplement children's competencies in language arts.

Each camp follows an organized schedule of activities focusing on language-
arts activities such as word games, free reading, book discussions, and c eative
wr1t1ng Children part1c1pate individually and in groups In a camp atmoi\)here,
they are encouraged to enJoy using all language skills (oral, aural, and wiritten) .

The camps are op ed by settlement housessﬁfhousing developments , and
» neighborhood groups with the School District of Philadelphia’providing the language-
arts component. The camp staif includes a director, a professional teacher, teenaged
coynselors, and adult volunteers (parents and community representatives) ., The ' o
teacher conducts separate language-arts activities with the campers and also in-
structs the counselors in how to incorporate language arts into all camp activities.
u ' I
EVALUATION TECHNIQUES

-

Questionnaires, interviews, observations, pupil ratings, and pupil projects,
— ; KEY FINDINGS

1968 ' ‘E{?’a}uation fevealed a need for more intensive counselor orientation,
Workshops designed to fully acquaint staff with LARC goals were »
- ' needed. Inconsistencies in record kéeping caused difficulties in |
) assessing impact of project on children. Annual report listed areas |
which required attention in future programs. .



Attitudes toward the language arts did not show significant changes
during the course of the program. Some camps showed more positive
attitudes toward language arts than others. Great emphasis was placed
on staff orientation consistent with prior year's evaluation. This
resulted in a better integration of lan uage-arts activities with the

' camp experiences. ,

LARC project was successful in maintaining and increasing the motiva-
tion and interests of children in developing language-arts skills.

This finding was particularly importantfin that ¢hildren of various .
ethnic groups, ranging from the age of five to early teens, volunteered
for and attended the program on a regular basis (”73 %) over a five-

week period during the summer. .

The children; as well as the LARC staff, felt that-the experience wa){
meaningful and profitable. The elements of the language-arts program
- were well integrated into the camp activities; the children success- )
Yy used the materials of the learning situation; and the children
and LARC staff would like to participate in the program again. -

Three suggestions for procedural changes were offered: recruitment
procedures for counselors, extended orientation period, and continu-
" ation of the program during the regular school term,
. 4
The teachers who participated in the summen program fostered positive
~attitudes in the children with respect to learning language-arts skills.
‘Teachers tended to utilize formalized and informal language- arts
activities they had learned during the summer orientation. ) 5
v {
Most of the teachers in the pro_]ect ‘believed that the objectives of LARC
were achieved. They found that the children showed an 1ncreased
use of their lending librarjies, an increased eagerness to read books,
and more active participation in group. discussion. Some teachers
indicated that the children showed 1mprovement in speech. patterns,
pronunciation and recognition of shorfevowels and consonants, and - ,
written composition skills. Some teacs found also that children
showed improved leadership qualities, increased ‘ability to follow
. directions, and a tendency to volunteer to do additional work at home.
On a projegt-specific checklist, the. LARC staff reported that the
participants submitted 1,880 articles for the camp newspapers (an
average of two articles per pupil) during the course of the summer.
"The evaluation team developed a measure of children's writing ability
. using as an index the number of words and sentences written. The
measure was administered as pretest and posttest by the LARC teachers

.
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- . . . . . - i

to 84 children selected across gra?ie levels. The results revealed a
s1gn1f1cant average gam (p<“01) of 36 words (five sentences) used
per pup11 . » : RE

-~ ]

"PARTICIPATING CENTERS o
) ' <
East Falls Commumty Cooperative Day Camp, 3537 Ainslie Street 19129 |
(VI 4-0525) " :
Germantown Settlement, 324 High Street, 19144 (VI 9-7%88)
Haddington Homes, 5520 Vine Street, 19139 (SH 7-4464)
.Harrison Piaza, 1350 N. 10th Street, 19122 -(CE 5- 6500)
Haverford Community Center, 631 N, 39th Street, 19104 (EV 6-3301)
* Hawthorne "Dig-a-Book" Day Camp, United Communities, ‘Rldgeway Center, \
_Broad & Christian, 19147 (FU 9-4120) .
- Millcreek Housmg Development 751 N, 46th Street, 19139 (EV 2- 5234)
““Norris Homes, 1915 N. 11th Street; 19122 (684-3982) ‘
North Central Area YWCA’, 1517 W. Girard Avenue, 19130 (P0 9-4040)
' North Light Boys Club, 175, Green Lane, 19127 (IV 3-4800) 2
Passyunk Homes, 3111 S, 23rd Street, 19132 (DE 4-3090)
/ Philadelphia Housing Scatter Site, 1902 Mt, Vernon Street 18122 (PO 3-0223)
Tasker Day Camp, 3401 Morris Street, 19145 (DE 4- 3336) . .
Westpark Housing,Development, Social Service Ofﬁce Apartment 305 4445
Holden Street, 19104 (EV 7-2430)
Wharton Center and Strawberry Mansion Day Camp, 2137 N, 33rd Street 19121
(CE 6-1217) b,
‘Wilson Park Honies, 2500 Jackson Street, 19145 (271-7386) .
Wister Nerghborhood Council, 48 E. Penn Street, 19144, (VI 9-3104, 4882)

4




. OPERATION INDIVIDUAL
** (A Component of the COMPREHENSIVE READING PROJECT)

[

ADMINISTRATOR: Charles McLaughlin
HEADQUARTERS: 29801 W. Allegheny Avenue
TELEPHONI BA 5-19814 a
PBRS CODE: . .-511-06-502
OPERATING YEARS: 1872-1975
GRADES SERVED: 9

NO. OF PUPILS: Nonpublic 260
NO. OF SCHOOLS: 2 . _ o ,
NO. OF EMPLOYEES: Professional 3, Paraprofessional 12, Clerical 0
CURRENT BUDGET: Regular $55,000, Summes None, Total $55,000
EVALUATION TEAM: Marion Kaplan, Carrolyn Iwamoto*

(2 4 2
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PROJECT DESCRIPTION

Operation Individual was established to help‘ underachieving ninth;-gi'adé girls
develop competence in basic skills. Its secondary purpose is to improve the girls'

- attitudes toward school and learning. The project serves students at West Philadelphia

Catholic Girls High School.

o B .
Girls who are in Track 4 classes for English, social studies, and/or mathematics

. are assigned to a learning center for one half of their class time. (Each Track 4

class is divided in half, and the two groups spend alternate weeks in the center 2 '
The teacher is involved with only half as many studehts and therefore can give more’
personal attention to each of the girls. a ' '

In the é:enter. under the direction of aides, the students work on learning packets
and other programmed materials. The learniﬁg* materials used by each girl have been

‘assigned by the teacher for that subject. . e .

o

’
I

The rationale for the project's procedurés is that the smaller classes will increase
motivation and involvement, while the time spent in the learning center provides each
girl with the opportunity to overcome deficiencies in basic skills. :

gy ’
'EVALUATION TECHNIQUES

P . -
AN

Observations, interviews, and énaiysis of student progress in ‘p‘asic skills.
. : ~ .

KEY . FINDINGS

1972-1973  The Iowa Tests of Educational Development (ITED) battery was completed
by 135 ninth-grade project students providing both October pretest and
N May posttest information. However, because the project did not become

-~




s

1973-1974

1974-1975

Nonpublic:

- -.M V4 . T

. operational until midyear, the test results may be attributed tO‘many
variables possibly intervening prior to the project's 1ncept10n. The
composite test results revealed-that 65% of the part1c1pat1ng students
improved their national percentlle rank, 3% maintained the same rank,
,and 32% effected a loss in rank. The average participating student
advanced from the national 14th percent11e to the(’natlonal 16th percentlle .

" between the pretest and the posttest ' . -

¢
v

While the project did not fully attain its academic objecfives, nearly
half the students did demonstrate seven months' gain in GE scores
.in a period of seven months on the Total Reading and Reference Skills
ubtests of the Comprehensive Tests of Basic Skills. On the programmed
materials provided by the project, in two of the four subject aseas %
(social studies and. sc1ence) approximately three fourths of the s@ents
advanced d one grade 1eve1 in one academic year. v
There were no changes in self-concepts or school—related attitudes
as measured by a semantlc differential survey .
, v -
(Pr‘ellmmary fmdmgs) Intensive, supervised study in all Oper‘atlon
Individual subjects, along with daily reading instruction, shotld  ~
- in most cases lead_to increased levels of achievement in reading
. and @tudy skills. V\l%c‘;'[czdemic competence is a prerequisite for
a positive-attitude toward school, then students should as a result
of their par‘tuczpatlon in the project show lmpwcovement in this
area also.

PARTICIPATING SCHOOLS
) _ :
St. Thomas More, West Philadelphia Catholic Girls High'

) . . L ) ’ .
a
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B " _PARENT SCHOOL AIDES | o
S (A Component of the COMPREHENSIVE READING PROJECT)

9 -

ADMINISTRATOR:- Charles McLaughlin |

‘HEADQUARTERS: ~ 2901 W, Allegheny Avenue v
TELEPHONE: . BA 5-1914 - A .
| PBRS CODE: 511-06-613 =~
| OPERATING YEARS: 1968-1975 o
| - GRADES SERVED: - 1-8 - -
-NO. OF PUPILS: 7 _ 12,800 . . S
NO. OF SCHOOLS: 48 : o : .

‘ NO 'OF EMPLOYEES: Professional 3, Paraprofessional 253 ‘Clerical 1
' \CUB@ENT BUDGET: Regular $550,000, Summer None, Total $550, 000
EVALUATION TEAM: William Loue

A

@ .5  PROJECT \DESCRIPTION
[ - a ° . N~
" The project introduces parap\cofessional aides into schools to give tearhers
assistance in overcrowded inner-city classrooms. Teachers are able to sp\nd
more time attendmg to the 1nd1v1dua1 needs of their pupils. p

Parents tra1ned and experlenced in using individualized reading and mathe-
matics programs in the prlmary grades are assigned and directed by classroom # !
teachers in working with small groups or individual children in sub]ect areas
diagnosed as weak by the classroom teacher. The teacher is ab‘le to develop
a classroom program whijch incorporates a maximum degree of individualized
1nstruc't10n with the result that the child should succeed at h.ls” own level and
- rate of progress.

LYY k]

.

- -

EVALlﬁTION TECHNIQUES . . .
Questlonnalres checkhsts observations, Sullivan Series read1ng progress
measures, Scholastic Testing Service's Educational Development. Sei‘ies and MaJor
/ Classroom Problems Checklist, ) } ‘
. . -6 . N " »

/ KEY FINDINGS _ | - N
1968-1969 Careful planning.and implementation were observed during. the forma--
' tive stages. Pupil progress was made in reading and language skills.

+ The project also influenced parent interest in school problems.

~ .

<

q v . ) / 5 ~

1969-1970 Internal evaluation conducted by Nonpublie<School Project COOrdiﬁator.

v - . o . . ) ] .




1970-1871

1971—1972'

1972-1973"°

1973-1974

o~ 1974-1975

T sessions.

Nonpublic:

LR
’

Principals'’ ratmgs of aides revealed that aides were performing their
tasks we11 and were of great benefit to their instructional program,

‘A survey of 45 principals revealed that aides were performlng basic

administrative/clerical tasks and low- 1eve1 instructional activities—-
all of which extended the instructional services of the classroom
teachers. Greater in-service tra1n11_1g was suggested to increase the

. proficiency of the aide with respect to mastery-of higher-level instruc-

tional skills. Closer coordination with the in-service component of

* the Multimedia prOJect was found desirable in atta1n1ng the required

level of mastery

Interviews were conducted with 29 aides and 34 teachers from seven
randomly selected schools in-the project. The aides expressed feel-
ings of satisfaction, reward, and importance from their efforts. The
teachers agreed on the Jmportance a{nd value of parent aides and.
1nd1cated that, without aides to assist them the1r efforts to individual-
ize instruction would be futile. With aides devotmg most of their time
and effort to working on reading-skill improvement with slower
children, both teachers and aides expressed concern for the slower

" children if aides were ot gvallablé

>

Observations revealed th{t prov1s1on of paraprofess1ona1 ass1stance ’
for the class?oom teacher did facilitate small-group and individualized
instruction in reading, language arts and mathematics, in harmony
with the prOJect s stated ob]ectlves ~

Comparison of scores on the retrospective pretest and posttest of the
Major Classroom Problems Checklist yielded no ‘significant differences.
Although teachers perEelved fewer problems when they had the
services of a paraprofessional than in situations where such services

- were not available, the degree of this dlfﬁerence was small,

(Pr‘elimina,r'y findings) The Parent School Aides project continues

to prowdj schools with servlces which facilitate individualizing
instructidn and which relieve overcrowded classroom situations.
Longitudinal rather than interim study is needed to assess its.

effect upon the academic achievement of children, the possmle .
effect of the loss of aides as a result of new budgetary conSIderatlons
and the long-term effectweness of the monthly in-service training

~ -

PARTKHPATTNG SCHOOLS : /f///

Archblshrop Ryan, Cathedral Corpus Chr1st1 _Gesu, Immaculate’

Conception "A", Immaculate Conception "B, Mercy Technical, Most




Blessed Sacrament, Most Precious Blood, Our Lady of Confidence,
4 Our Lady of Holy Souls, Our Lady of Mercy, Our Lady of Rosary,
- : Our La{.ody-ef Victory, Our Mother of Sorrows, Sacred Heart, 4

St. Agatha, St. Anne, St. Anthony, St. Bonaventure, St. Bonlface, .

St. Bridget, St. Carthage, St. Charles, St. Columba, St. Edward,

St. Elizabeth, St. Francis de Sales, St. Francis Xavier, St. Gabr1e1

'St. Gregory, St. Ignatius, St. Ludwig, St. Madeline Sophie, -

St. Malachy, St. Mary Eternal, St. Michael, St. Paul, Sf. Peter Apostle,

A St. Peter Claver, St. Philip Neri, St. Rita, St. Rose of Lima, St. Stephen,

¢

- St. Veronica, St. Vincent de Paul, Transfiguration, Visitation

~~
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PRIMARY READING SKILLS CENTERS
(A Component of the QOMPREHENSIVE READING PROJECT) -

<

~ / &

. ADMINISTRATOR:  Charles McLaughlin - .
HEADQUARTERS: 2901 W, Allegheny Ay enue
TELEPHONE: ® BA 5-1914 o
PBRS CODE:  511-06-719 . |

OPERATING YEARS: 1869-1875

GRADES SERVED: K-4 _

NO. OF PUPILS: Nonpublic 230 .

‘NO. OF SCHOOLS; 2 ) 0\

NO. OF EMPLOYEES: Professional 2, Paraprofessional 2, Clerical 0
.CURRENT BUDGET: Regulal%lll,OOO, Summer None, Toctal $41,000
EVALUATION TEAM: Marion Kaplan, Larry Aniloff* - '

A . s A

S

Ni\a ~ ' i ’ ;. LY . -
RN PROJECT DESCRIPTIGN )

<

. Children in Years 2 and 3 are pretested. for .dlagnosis of individual v&eaknesee‘s
and selection for participation in the project. During the week those selected meet

" with the reading teacher on a schedule of two to five one-hour sessions per week
" in groups of 10-15 children for 1nd1v1dua11zed activities prescribed by the reading

and classroomlteache and sele&ted to meet ifidividual weaknesses in basic
readmg skllls ‘ : o . o s N .

"

EVALUATION TECHNIQUES

¢

Observatlons Cahforma Tests of Basm Skllls Botel Phonics Inventory, and
I.nformal Reading Invéntory. ¢ ’

4

\* ' -. KEY FINDINGS - y

e

1969-1970 Project estabhshéd center furmshed personnel hired; pupils made
- gams » : " :

" 1970-1971 Pupll)s showed statistically significant gains.in both comprehension

and vocabulary as measured by the California Achievement Test.
Improved word-attack skills were mdlcated by the increasing per-
- centage of puplls who attamed ra<bv scores of at least 45 on the Botel.
, Phonics Inventory. - Y . .
19;11-197_2, Pupils in the ‘special genter shewed significant 1mprovement in ’
‘ t o ' read‘ﬁxg 1evels and in word attack dkills. . L. oa
C : % k
1972-1973 A group Informal Reading Inventory was admlqlsxered to 3 partici*
pating pupils in Grades 2-4 at the beginning and end of thé\school

« p o
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1973-1974

- 1974-1975

Nonpublic:

AN

- <

year. Ten (23%) of those pupils gained one book level or less, 11
(26%) gamed two levels, and 22 (51%) gained three or more book
levels during the academic year. Thus 77% of the participating pu-
pils attained or exceeded the goal of gaining two instructional book
levels per year. ,
Approximately half of the project part1c1pants attained the desued
mastery of alphabet or phonics skills.

On the, CAT-T70 Readmg Comprehension subtest, average GE scores
were as follows: Grade 1--0.8; Grade 2--1.5; 'Grade 3--3.1; Grade 4--
3.8., Discrepancies from national norms ranged from 0.7 to 1.0. ‘
Although all grades demonstrated annual gains, only Grade 3 demon-
strated a consistent decrease in discrepancy from national norms
over the years. '

4
Eighty-six percent (not the expected 90%) of the pupils at the original

_center gained at least one book level on the IRI; 88% (more than the

expected 60%) galned at least two levels.

-
From pretest to posttest on the Botel Phonics Inventory, there was an
increase of 42 points (more than the expected 20 points) in the per-
centage of pupils attalmng mastery. At the end of the school year,
the 14 pupils in Grade 1 at-the original center were given a 52-item
alphabet-recognition test; 11 pupils (79%) achieved at least a 95%
mastery score (50 or more correct) . .Thus the project's objective
regarding word-attack skills was partially attained; gains on the
Botel Phonics Inventory in Grades 2-4 exceedéd the expectation,
but the first graders" alphabet-recognition mastery rate fell short of
the expected 9§5%. ,
(Preliminary findings) The Primary Reading Skills Centers project -
is fully operational in both center's. Even though their styles
of operation are different, both centers are providing experiences
which should develop specific decoding and comprehension skills
in primary-grade pupils who have rgading difficulties. It appears -
that the project will be able to meet its objectives, as in previous
years.

PARTICIPATING SCHOOLS : . )

St. Columba, St. Stephen



_ READING ENRICHMENT AND 'DEVELOPMENT =~
(A Component of the COMPREHENSIVE READING  PROJECT)

. NG .
ADMINISTRATOR: . C‘harles McLaughlin M . -
HEADQUARTERS: 2901 W. Allegheny Avenue o
TELEPHONE: °  BA 5-1914
PBRS CODE: 511-06-805 . '
OPERATING YEARS: 1968-1975 (Formerly Motivation "B")
GRADES SERVED:  9-10 - ‘ . o
NO. OF PUPILS: Nonpublic 700 -
.  NO. OF SCHCOLS: . 3 -~ {

/ | (
NO. OF EMPLOYEES: ProfessiGnal 0, Paraprofessional 14, Clerical 0
CURRENT BUDGET: Regular $30,000, Summer None, Total $30°,000
EVALUATION TEAM: Marion Kaplan, Carrolyn Iwamoto®

. . .PROJECT DESCRIPTION

. This project aims to provide special services to underachieving, students that ”
will facilitate emotional, intell¢ctual, and social growth, and to encourage poten-
tially able target-area students‘to continue their post-high-school education.
" Special emphasis is placed upon dropout prevention.

" EVALUATION TECHNIQUES

- Descriptive evaluation and analysis of dropout rates and improvement in

pupil achievément. . -~

-

KEY FINDINGS

1

- , X

1971-1972  Ninth- and tenth-grade students (N=1,130) were selected for project
participation on the basis of consistently low elementary or junior
high school achievement (based on teacher grades’and standardized
tests) . Only three students dropped out of the program and several
returned to their regular classes.
1972-1973  All six participating schools used the majority of their Motivation aides
" to provide some type of assistance with remedial reading. ,The
exact nature of the remedial reading program varied from school to
school. Two schools were using one aide each for remedial mathe-
matics assistance.. ‘

..O

Test results indicated an acceptable gain in reading-comprehension
level (Gates-Maginitie Reading Test) on the part of ninth-grade
students and no change in the reading-comprehension level of tenth-
grade students in the two schools for Whiszh data were available. °

23
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1973-1974 Althouéh the expected 80% of the students did.not achieve the expected

1974-1975 {Prelim_inary findings) Small- group tutorials observed in the

Nonpublic: St. Thomas More

~

gain, 60% of the students did meet the criterion of a six-month gain

in GE scores (in six months) on each of the Comprehensive Tests of

Basic Skills subtests (reading and vocabulary). Of the 14 students

who received tutoring services in mathematics, all returned to their

regular classes by the end of the school year, and a majority received
. passmg grades for the year. Thus; the tutorials appeared to be

_ effect1ve1y a1d1ng project students to improve the1r skills in reading
and in mathenfatics.

- v

two schools where the Reading Enrichment and Development project
is operationql appear to be providing the individual help which -

the students \need in n(zprovmg their reading skills. With effective
tutorials, the \students should be able to show improvement by :

the end of the school year.

. PARTICIPATING SCHOOLS

, West Ce}th%lic Boys, West Catholic Girls

-
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READING IMPROVEMENT THROUGH TEACHER EDUCATION
(A Component of the COMPREHENSIVE READING PROJECT)

]
7

Py . , . .
ADMINISTRATOR:  Charles McLaughlin o '
HEADQUARTERS: 2901 W. Allegheny Avenue _

TELEPHONE: BA 5-1914 " Q}

PBRS CODE: 511-06-537

‘OPERATING YEARS: 1972-1975

GRADES SERVED: K-6 .

NO. OF PUPILS: In-service staff-development prOJect for 294 teachers

NO. OF SCHOOLS: 26 . : . ¢ ‘
NO. OF EMPLOYEES: Professional 8, Paraprofessmnal 0, Cle,rlcal 1 -

CURRENT BUDGET: Regular $116,000, Summeér None, Totah$1‘16 000
*EVALUATION TEAM: Marion Kaplan, Larry Aniloff, Carrolyn IWamoto _

. PROJECT DESCRIPTION

The pI‘O]eCt entitled Réadlng Improvement through Teacher Educatlon (RITE B)
has evolved as a result of the apparent lack of experience of urban school teachers
with specific reading techniques and materials designed to correct the weaknesses
of urban school children relative to formal reading readiness. The pro_]ect is
designed, therefore, to improve teachers' skills in all phases of readlng instruction.

lrd B
RITE seeks to bring immediate practical help to teachers in diagnosing emstlng
reading problems and demgrﬁng and implementing effective developmental reading
programs. Four reading- area spec1ahsts serve as insttuctors, trainers, and helpers
for the pro_]ect teachers. :

¢

EVALUATION TECHNIQUES

Observational Checkhsts were used durlng the formatlve phase to collect descrlp—
tive data for feedback to project personnel. :

KEY FINDINGS
\ . . Al

' 1972-1973  As of the middle of the school year, the three specialists had conducted

295 conferences, 8 workshops} 70 observations, and 31 demonstrations,

for a total of 404 contacts with classroom teachers. A 20-item summated
rating scale completed by principals of the participating schools indicated

a generally high level of satisfaction with the effectiveness of the specialists

@ and the project as a whole. An informal solicitation of teacher attitudes

toward the project revealed a high 1eve1 of satlsfactlon and a desire for
even more assistance. ’ :

oy



1973-197%4

 1974-1975

Nonpublic:

Taken together, the RITE objectives deplct an ideal readmg—mstructmn
situation. Within the framework of the'se objectives, the RITE specialists
provided a w1de variety of services to a large number of teachers,
These services were delivered on a needs basis and with varying
degrees of 1nten51ty There was indication that teachers receiving
these services managed their reading lessons effectively, and that they:
implemented the various phases of the DRA. At least at the primary-
grade level, teachers also seemed able to'make use of test results in
their teaching of reading. However, there was less evidence of pro-
gress toward development of the teachers' abilities to individualize -
reading instruction. :

-

(Preliminary fmdmgs) RITE spectallsts provided a variety of ¢

services to a large number of tedchers. Observation of a sample

of new teachers indicated that these teachers (who had no previous -

training) were able to implement some appr'opr‘late reading-instructional -
procedures early in the school year.

‘The project is delivering the kinds of services that are appropriate

to increasing teacher competence in the teaching of reading, with
the most intensive service being given to those teachers who need
the most help. the first-year teachers.

PARTICIPATING SCHOOLS «

C‘athedral ‘Corpus Christi, Immaculate Conception "A," Most Blessed
Sacrament, Most Precious Blood, Our Lady of Holy Souls, Our Lady
of Mercy, Our Lady of the Rosary, Our Lady of Victory, Our Mother
of Sorrows, St. Agatha, St. Anne, St. Bonaventure, St. idget,
St. Carthage, St. Charles, St. ‘Columba, St. Gregory, StB{I;udw1g,

St. Madeline Sophie, St. Malachy, St. Mary of the Eternal, St. lVI1chae1

St. Paul St Peter Neri, Visitation

° r’
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SUMMER ADVENTURES IN LEARNING
(A Component of the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR: Charles McLaughlin

HEADQUARTERS: 2901 W. Allegheny Avenue . .
TELEPHONE: BA 5-1914 SN k.
" PBRS CODE: 511-06-645 ¥

OPERATING YEARS: 1970-1975 (Summer 1975 not yet reportable)

'GRADES SERVED  3-5 - '

NO. OF PUPILS: 400 - °

NO. OF.SCHOOLS:» 5 | ‘. :

NO. OF EMPLOYEES Contracted service with Community-Service Corps:
Professional 13, Paraprofessional 128, Clerical 0

CURRENT BUDGET Regular None, Summer $55,000, Total $55,000

EVALUATION TEAM: Larry Aniloff

Y
\

PROJECT DESCRIPTION

Centers, supervised by a director and two interns, are scheduled from 9: 00
a.m. to 1: 00 p.m. daily to provide tutoring in language arts, art instruction, and
physical education. Field trips and an overnight camping experience also are
provided. It is believed that these experiencesd help maintain reading achievement,
increase motivational levels, and decrease barriers between children of varied
social, economic, ethnic, and religious backgrounds Consultative services are
provided upon request.

-

'EVALUATION TECHNIQUES

Monitoring by project administrator, Sigh‘t and Sound Inventory, Reader's
Digest Skill Builders tests, attendance data analysis, analysis of/ student writings.,

B
-

’ KEY FINDINGS

1970 - Evaluation was conducted by the project administrator.

1971 Centers were found to be working efficiently. Absenteeism was low
and ratings by staff and parents were favorable.

1972 On the average, pupils impfoved in reading by,one-half grade level
: as measured by the Wide Range Achievement Test.” Attendance was
high and about 66% of the pupils improved in language-arts skills.

- 1973 _ The percentage of pupils maintaining‘book level (70%) was greater
than the expected criterion (60%). However, while the gains in reading

-
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1974

District 1:
District 3:
‘District 4:
District 5:

-

?

achievement as indica by a change in book level (29% of the pupils) '

an the gain in averajge GE score on the Wide Range Achievement Test
(0.4) were substantial, they were below<the expected levels of
achievement.

"The gverage attendance rate for all SAIL centers was 83.6%, exceeding
the criterion rate of 80%. ‘Thus SAIL appeared to be motivating its
_studerts to partlclpate in learnmg act1v1t1es /

The a\ erage daily dttendance rate of 77% (approaching the objective
of 80%) indicated that the project made progress toward increasing

the prbject pupils' motivation for learning, even though the objective
was not fully attained. :

The project did not fully attain its language-arts objective of having
% of the posttest writing samples receive higher ratings than the
pretest samples. However, an improvement in language-arts skills
over‘ a short time period would neéd to be substantial in order to be ‘

detected by existing assessment techniques.

While the project did not fully attain its objectives, it did make pro-

. gress toward heving the pupils maintain and/or increase their readipg
levels, and it approached the desired level of average daily attendance.

PARTICIPATING SCHOOLS

’ Daroff, Wilson
Washington
Rhodes e
Hartranft
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SUMMER READING READINESS .
(A Component of the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR: Charles McLaughlin
HEADQUARTERS: = 2901 W. Allegheny Avenue

TELEPHONE: - BA 5-1914

PBRS CODE: 511-06-651 - :
OPERATING YEARS: 1972-1975 (Summer 1975 not yet reportable)
GRADES SERVED: K-1

NO. OF PUPILS: 1,970

NQO. OF SCHOOLS: 42 . :

NO. OF EMPLOYEES: Professional 200, Paraprofessional 0, Clerical 0
CURRENT BUDGET: Regular None, Summer $117,000, Total $117,000

EVALUATION TEAM: William Loue, Judith Green Leibovitz A

N

PROJECT DESCRIPTION

The project provides preenrollment children with experiences designed to
meet the demands of a structured first-grade reading program,. Units of 40 chil-
dren each-are assigned to the supervision of a teacher who provides these
experiences and activities. It is believed that this will increase pupil confidence
in meeting the tasks required in learning to read. o

EVALUATION TECHNIQUES
p ,

Phil“a_delphia Reading Readiness Test, Stanford Early School Achievement Test,

Diagnostic Profile, Sight Word List. - :

KEY FINDINGS

1972 Children who attended with regularity made significant gains in the
mastery of readiness and basic reading skills. Follow—up interviews
with Year 1 teachers revealed. that participating children differed
from nonpai‘tiéipating.childr.en in achievement levels and classroom
performance. !

1973 “Two hundred twenty-six project children (approximately 10% of the
total population of pre-first-grade children) were randomly selected
to provide pretest and posttest scores on the Philadelphia Readiness
Test. One hundred sixty-three children completed both test adminis-
) trations, obtaining a mean pretest score of 21.5 (maximum score=2T7)
%% and a mean posttest score of 24.1. The difference (2.6) was statisti-
cally significant at the .05 level, providing the necessary evidence for
concluding that the objective was attained. '

.

»
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the pupils att;ended at least 75% (21 half days) of the project sessions.

Of thege 788 pupils, 446 (56%) attained a mastery score of 18 items

correci&ut of a possible 28 items on aural comprehension. It was
expectedithat 60% of the pupils would achieve mastery; this objective
was not completely attained. These results suggest further investi-
" gation of the appropnateness of the mastery criterion of 18 items
correct, which had been arbitrarily gelected after an investigation
of scores obtained by a comparable group of children.
Thé eyaluatlon procedures were modified by the development and
utilization of the D1agnost1c Proﬁle and a Sight &ord List for each
pupil. The Profile mapped out the basic reading-readiness skills
required for success in a first-year reading program. The Word List
included the 60 most common words found in the basal reading series
used today. Pretest ratings on the Profile and Word List were pro-
vided by the first-year teachers; posttest ratings were recorfled by
the project teachers. Two hundred ninety-seven pupils attended at
least 75% of the project sessions. One hundred ninety-three (64%) of -
those attained the mastery criteriér. This proportion was below. the
expectation that 85% would attain-mastery. However, it appeared that

- such an expectation was unreasonable for less than six weeks of half-
day learning experiences.

PARTICIPATING SCHOOLS

Nonpublic: Cathedral, Corpus Christi, Gesu, Immaculate Conception "A","®
Immaaulate Conception "B", Most Blessed Sacrament,. Most Precious
Blood, Our Lady of Holy Souls, Our Lady of Mercy, Our Lady of
Rosary, Our Lady of Victory, Sacred Heart, St. Agatha, St. Anne,
St. Anthony, St. Bonaventure, St. Boniface, St. Bridget, St. Carthage,
St. Charles, St. Columba, St. Edward, St. Elizabeth, St. Francis
de Sales, St. Francis Xavier, St. Gabriel, St. Gregory, St. Ludwig,
St. Madeline Sophie, St. Malachy, St. Mary Eternal, St. Michael,

> St. Peter Apostle, St. Peter-Claver, St. Philip Neri, St. Rita,
St. Rose of Lima, St. Stephen, St. Veronlca St. Vincent de Paul,
Transfiguration, Visitation
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COMPUTER-MANAGED INSTRUCTION S

ADMINISTRATOR.: _ Sylvia Charp ! — L .
HEADQUARTERS: 5th floor, Fifth.and Luzerne Streets- T _

- ', TELEPHONE: BA 9-9492 i . Lo ,
PBRS CODE: = ,511-04-560

&

)

o

OPERATING YEARS: 1966-1975 (Reorgamzed in 1874) ~
GRADES SERVED: 1-3, 7-12 , . N
NO. OF PUPILS: 4,585 - ‘ L o
NO. OF SCHOOLS: 9 - ' : :
NO. OF EMPLOYEES: Professional 13, Paraprofessmnal 0, Clerical 4 :
CURRENT BUDGET: Regular’$318,000, Summer $51, 000 Total $369, 000 ’
EVALUATION TEAM: Thomas Clark B

‘V.

) PROJECT DESCRIPTION- | .

4 A

This project was reorgahized in 1974 from. components of the Computer- A,ss1sted
Instruction, Instructional Management, and Teaching Basic Reading Skills projects,

~ which were described4n the 1974 edition of the Digest of Annual Evaluations

(Report #7422) . Its underlying edudcational philosophy recognizes that each’ individ-
ual is unique, that the education system should enable every individual to.develop
his full potential, and that a responswe education system should prowude ﬂe}able
learning alternatlves -

The project's objectives are met by the development and implementation of a
computer -assisted and computer-managed instruction system to diagnose,’p scnbe b
tést, and manage all the instructional activities for students in reading and r?)athe—
matics, initially in Grades 1-3 and 7-12, and ultimately in Grades 1- 12. The
management system capitalizes on materials which have been developed for e}astlng
computer-managed instruction programs, and which have been found effective in

past evaluations. Where necessary, 'onglnal materials are written. Most of the

. prescriptions utilize instructional materials currently available in the schools.

Professional personnel identify, classify, and codify these materials which

- correlate with the respective competency objectives. The materials are prescrlbed

to students on the basis of testing, previous records, and performance.

~

EVALUATION TECHNIQUES - N

Data gathered durlng the instructional and testing phases of the program are
used to generate summary reports on student performance and curriculum rev1s1on( -

b d

<«




~: " 1966-1968

© 1088-1989

11869-1970
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R +

1870-1971

1971-1972

1972-1973

od

Nl

indicated that specific personality traits were not significant correlates

= pupils. ‘ _ . .

" was selected, disseminated, and implemented in District 2. Approxlmately

KEY FINDINGS B
Enabhng ob]ectlves accomplished. Hardware obtalneﬂ S{;aff recruited.
-Initial software developed. ‘- (] »

Comparisqns of achievement-test results between pupils ta’.ug'ht by CAI®
and by traditional methods were equivocal. In both reading and biology,
'CAI students tended to do slightly better than others; the d1t§¢f§1ces,
however, were not statlstlca.lly s1gn1ﬁcant .
Findings ‘similar to 1968-1969. Because of "system" failures (hardware

not operating at specified level, i.e., 95% of the time) and student attrition,
no inferential statlstlca.l tests were performed A survey indicated that
students liked working with SAVI units, became bored less readily, and
had only mild dissatisfaction w1th the system. Systems improved toward
the end of the school year with add1tlona1 techmcal support. Upt1me
approached the 95% 11ne '

Study of relaﬁonship between pupil personality and achievement in CAI

of CAI achievement. It was concluded that CAI could be used with most

The Philco-Ford 102 computer failed to meet the established criterion of
95% availability . The system was available for students 82.5% of the time.
Despite this, teachers reported positive feelings about the program and
cited superior reténtion of students. The reading- comprehension course °

2,000 children in Grades 4-12' participated; most of them achieved a year's
increase in reading level during the academic year. .
Changeover from Philco-Ford to Hewlett -Packard hardware had a substan—
tial impact on the CAI program, The system availability imcréased from
82.5% to more than 99%. Conmiputer reports showed that the CAl-mathematics
program provided stuccessful learning experiences in mathematics for
lower-achieving secondary students. The intent of the curriculum spe-
cialists was to have the students in remedial mathéematics meet the criteria
for mastery in the block posttests in 80% of the blocks co pleted, thereby
instilling:in these students some of the confidence they had lost through
their obvious lack of success in mathematics. The average student was
able to complete more than 33 blocks of the program (24 blocks constltu%
one year's work) , and averaged dver 90% correct in the posttestscof the
blocks completed. Therefore, it was concluded that the Drill and Pradtice
Mathematics program was successfully implemented as part of the .CAI
project. : . -

.

..
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1673: 1974 The projectv w partially succe:ﬁl/in implementing the intended

mode of operation. While the CAI sfaff.provided the specified services,
e individyafization of instruction not attained 'in the majority of CAI -

"clasge8. Teachers indicated that d.IfﬁcultIes stemmed from their
xperience with CAI and individualized instruction. Specifically, ,
to develop off-line assignments related to each student's on-line
instruction was considered impossible in classes of 3Q-35 students.
Also, large classes 11m1ted student exposure to on-line 1nstructlonv

In spite of the limitations, the project was able to bring partidpating
students to desired levels of mastery in remedial mathematics and |
biology. In addition, CAI students made greater gains than non- -GAI
students in reading as measured by the CAI Comprehension Test.
Although differences between CAI and non-CAI students in mathematics *
and biology were not SIgnIﬁca.nt teachers and administrators who
were interviewed thought that the students profjted,not only from the
,Ind.IVIduahzed activities but also from the motlvatLon associated with
b} ’ CAI. e
1974-1975 (Prel/imina“ry ﬂendings) Computer-Managed Instruction reports
. indicate that elementary grade children in the initial center are
making slightly better progress in mastering reading skills than
“was anticipated. Continued prodress should enable these children
to attain the specified achievement levels by the end of third grade.
The new. center in another school has ‘started to rec8ive children ‘
and should be fully operatlonal by early sprmg ’
) ’ \ ¢
Development actwmes for computer-managed mathematlcs at the
elementary level have been sufficient b permlt selection of a school
for implementation. Develoement acti ties have continued for <
secondar'y -level computer-managed readmg, whlch has been implemented
.I“ . "- in one schoot.

=

*

e /

, ‘ . ‘
If current trends in development and Implemen-tatlon continue, 2,
. Computer-Managed Instructlon should be fully operatlonal in speCIﬁed (
. - grad’es this year ' &> | . '
' PARTICIPATING SCHOOLS 7 N .
Id - . * ! . ‘:é; 1'»' LS
¢ District 2: Vare - : o . o
' District 3: Stoddart- Flelsher ' .
District 4:° Rhodes \ : : : . ,
District 5: Penn’ Treaty, Wanamaker. ' o a T
District 6: Roosevelt, oo : w7 ’ i »
District 7; ~Inten51ve Learmn}Ce\nter Pennsylvama Advancement, Stearne =,
* . LY 0 o~ )
) . / @ N g *
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(;OUNSELIDEG, SERVICES ‘ 4o
% . ! .

- T - - » |
ADMINISTRATOR: athe: 1t Bell - L, ,
HEADQUARTERS: 9th%ioor, 219 N. Broad Street o 9
TELEPHONE+~ 561-7488

% PBRS CODE: ~ ° 511-06-614 ° e
OPERATING YEARS: 1968-1875 : 5 -
GRADES SERVED: K-8 a :
NO. OF PUPILS: = 4090 T - B
NO. OF SCHOOLS: 14 . ’
NO. OF EMPLOYEES: Professional 20, Paraprofessional 0, Clerical 3
CURRENT BUDGET: - Regular $338, 000, Summer $69,000, Total $407,000
;. EVALUATION TEAM: Frapces Byers o a
‘ . . | PROJECT DESCRIPTION .
The Counseling Services project offers and provides a variety_ of services and .
programs to Title I elementary schools located in some of Ph1ladelph1a's most im=
‘poverished neighborhoods. Its focus is upon prevention ratheér than treatment,
. This means that most of the work done in schools by the proJect‘s staff is directed
toward "normal" children, rather than "distyrbed" children. Most of the project's
T, -activities are designed pr1mar1ly to enhance the effect which teachers and -parents
. have upon ch1ldren in k1ndergarten through Grade 3. ) _ 2

7

. L Specifically, the work of the ‘'staff is "system oriented™; that is, it is designed

o, - to enrich different,.spheres of the child's everyday, life in order to facilitate his

learning and emgtional-social growth and development "Fer this reason, the project

attempts to work closer with parents,-teachers, and principals, because these

1nd1V1duals are such important cbmponents of the child's life.» By sharmg and dem-
<, s

onstrat1ng appropriate mentaf health principles and pracfices with such individuals, « «

it is hoped that they will pe better able to enhance the Gh1ldren s potent1a1 fﬁaosuwe

\ growth and. developnfé;nt - . s B ;
T R | o
} o ot EVALUATION TECHNIQU‘ES ' S e

r;__ -« . Y] . 5 . ~ : ','
- Surveys observat1on checkhs,ts and 1nterv1ews L e \ s
R . . v [ P - g ..
P RS G KEY FINDINGS - T
» ‘». : N ' o e
1968 1969 Format1ve evaluatiofn revealed that the proJect had estanbhshectyuself’
w P m 14 nonpubllc schools". , o

” N
1969—1970 Quest1onna1re suggested greater community 1nvolve1§‘ent needed e

.‘Objectives 'of small-group d1scuss1on required &lar1f1cat1on Extensi-vg_e




requests for help 1mp11ed that more effectlve scheduhng might be
requ1red g ) ‘
1970-1971  Faculty acceptance was fQund, to"be related to the prlncrpal's att1tude
i toward the project. E1ghty percent of teachers and principals considered
that the children had grdwn socially as a result of, CSP small- group dis- ~
cussions. CSP had more thap 590 pupils referred for serv1ce In-service

training was provided for each participating school

@ L3

1971-1972  In nearly every schaol, %he CSP teams prov1ded t’estlng, counse11ng,
and consulting services for those pupils with individual psycho.,loglca.l
problems. More than 80% of the interviewed school personnel expressed
satisfaction with the help given’ these children by ‘the GSP teams.  Small-
group discussions were conducted regularly in almost all classes in

.every school, In-service faculty trdining and indi\}idual consultations -
were provided to. a11'target' grade teachers (K-3) in every school. While
‘parental contact was difficylt to establish i in many schools, the CSP .
teams conducted individual 1nterv1ews with parents, as needed,
all schools, In: most schools, the SP'team mertibers ma1nta1ned a .
close worklng reIatlonshlp with thi pr1nc1pa1 and teachers. At least

"90% of the 1nterv1ewed school personnel sa1d that they would like to
see CSP in thelr ‘school permanently . e

o 5y

NN

. 1972-1973 Two major changes wére made for this schiel year:. the project was
s .- no longer. restricted to the lower . elementary grades, but was_avail-
.. " ableto. a11-§hachers who desired /its services in any grade throughout

, othe school; gnd the services prov1ded by the prOJect were dictated by
" the'needs of each individual schgqol, instead of be1ng 1mp1emented ina -
prescrlbed sequence as in previous years.. - ‘
In 22 wisits by the evaluator to the 14. part1c1pat1ng schools resulting
in 20.interviews with principals and 79 interviews with teachers,
school staffs.were found to be very well pleased with the progress
o of CSP this year. - Nearly 100% of the persons interviewed found the
prOJec’c more va1uab1e this year “than in the precé?dlng year.
.. v . . . o
Statistical records con‘lplled by CSP personnel revealed that more than
23, 400 pupils (receiving miore than '35 different types of services), 150
“teachers, and 1, 600 parents redelved preventive psychological services.
The teams had more than 2,200 ‘teacher consultations, more than 1,000
consultations w1th pr1nc1pa.1s and more than 600 contacts w1th outside
resource\s T , .
i e r’ L ;-
The evaluator interviewed 147 pupils who were in classes, part1c\pahng
in group activities. Of these, 99% knew ‘who the counselors were, 97% /
- said that they did things, W1th them, ~97 reported that they 11ked\ doing

-

&
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X : & . : - !
things with the counselors, 93% felt that the counselors helpeéed them:
get along with other children, 87% felt‘that the counselors helped
them do better in school, and 78% thought that the counselors helped
their teachers.

According to the questi'onnaIre responses of 156 teachers, the most
beneficial preventive psychological services were teacher-education
films and discussions, classroom consultatlons ‘parent-child orien-

" -~tation, and small- group discussions. '

1974-1975  (Preliminary findings) All ol'i’jectives of CSP appear to be met

) thus far. It seems that more than the anticipated numbers of puplls
teachers, and parents will have received the ‘various project
services by the end of the year. Teachers and principals have -
recelved the prOJect well and offered suggestions for its lmpr'ovement

D

PARTICIPATING SCHOOLS . = -

Nonpublic: Most Blessed Sacrament Most Precious Blood, Our Lady of Holy Souls,
o o Our Lady of the Rosary, Our Mother of Sorrows, Sacred Heart,
St. Agatha, St, Carthage, St. Ehzabé}th, St. Francis de Sales,
St. “Ignatius"of;Loyola,' St. Mary, St. Rita, Transfiguration

L]
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"CREATIVE DRAMATICS

ADMINISTRATOR: Harriet Ehrlich- ,

HEADQUARTERS: E. W. Rhodes School ‘
TELEPHONE: 221-5353 '
- PBRS CODE: . 511-02-548

'OPERATING YEARS: 1966-1975

GRADES SERVED: K-8 . ‘ _ . ~ '
NO. OF PUPILS: 5,689 o : ‘.
NO. OF SCHOOLS: 66 , ' ‘ : \
NO. OF EMPLOYEES: Professional 2, Paraprofessmnal 0, Clerical 0
'CURRENT BUDGET: Regular $41,000, Summer None, Total $41,000
EVALUATION TEAM: William Loue, Judith Green Leibovitz*

| PROJECT DESCRIPTION
Creative Dramatics is designed to be an immediate cognitive and affective
experience. Through the use of a sequentially learnéd technique, children are
encouraged to explore the social, personal, and academic worlds of themselves and
others--both real and imagined. The idea that differences are a function of indi-
viduality to be respected and appreciated is thbroughly explored. ’

Continuous staff dévelOp‘ment for Creative Dramatics teachers, through workshops,
in-school siipervision , and leadership~committee meetings, seeks to insure the growth
of the program. The learned techniques of the program may be used as a stylized
manner of teaching the curriculum or inserted during any part of the day as an
adjunct to the regular instructional format. Through dramatization, role playing,
and 1mprov1sat10n each child is encouraged to use imagination to solve problems,
to communicate through body movement, and to engage in self-expression. The ~
pupils are directed to gain background 1nformat10n for their activities by research
in related literature. Story-telling and readlng .assignments, correlated with
a sense of the dramatic, are ericouraged.

(3

EVALUATION TECHNIQUES

> . . .

Systematic monitoring structured around a formalized Observational Checklist;
interaction analysis; comparison with matched groups on ach1evement in basic skills
(ITBS) and on- creat1v1ty (Torrance test) . .

N

~ KEY FINDINGS . . .
© 1966-1967 . Pupils demonstrated arémcreased facility in the use of‘language -arts
skllls :

+




< : : e
4
1967-1968 = Interaction ana1ys1s showed that pupils in the project made more hlgh—
- level, extended, and spontaneous contributions to their classes than’
. pup_11s in comparison classes. Teachers in the p_ro;ect lectured less
) often, lectured for shorter periods of time; and encouraged pupils-to
express themselves and participate in classroomraet1v1t1es more-than - -

~did teachers not in the CD project. y

1968-1969  Fifth-grade pupils in CD obtained significantly higher scores in language
ﬂ arts (ITBS) than matched companson groups. Interaction analysis (MACI)
. showed that pupils taugh 4y.CD teachers partimpated more often in
classroom interactions than pup11s in comparison groups. Creativity |
, (Torrance) scores revéaled no major differences between involved )
. / . and noninvolved pup11s Attitude scores of the pupils showed that the
' ' pupils' attitudes toward school and self remained stable.

1969-1970  For the grade level examined, Creative Dramatlcs teacher behav1ors e

did not affect Iowa test scores. However,-after participating in ,
) ~ “the pro;j;ect teachers incorporated the Creative Dramatics techniques

into their teaching behaviors; thus, as primarily a staff—development
program, the pro:|ect was achieving 1ts objectives.
1970-1971  The current project was providing a variety of in-service activities
" across the entire school system, The participants tended to be .
very favorable toward its ideas, techmques activities, .And materials.
There was some evidence that partlclpants tended to disseminate

-

4 their newky learned CD techniques to their fellow teachers. Earlier
. findings were'confirmed: as a staff development program, CD was °
. . : " achieving its objectives. i : .

¢

197141972 A survey of workshop participants.revealed that teachers favored the
‘ ideas, activities, materials, and techniques taught in-this staff-
development project. 'In addition, teachers reported carry-over-of
newly learned Creative Dramatics techmqu\is to their classrooms and
' ' ' d1ssem.1nat1on to their celleagues.

., . - v, ‘o ' P

.

“1972-1973"" Five visits to CD vvorkshops revealed that 1nnovat1ve techniques
for teaching mathematics, science, and the langliage arts were _
being preserited to project participants. Each observed workshop
showed careful.planning and virtually flawless execution. The

/ - enthusiasm, attentlveness and involvement of the participants - *
v were rated excéllent durlng all observations. Teacher attendance
’ _at workshops averaged 77%. . . . ‘

Pt - ¥ . il : 4 °

4

o

_ . Observatién visits made to Creat1ve Dramat1cs c(assrooms indicated
v * that teachers were incorporating the CD techniques into their teaching
- , behaviorg. The enthusiasm, attent1veness and inyvolvement of the

‘ s ¢
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. -D1strlct 4.

1974-1975

District 1:

g

lji strict 2:

’ D1str1ct 37

District 6:

" District 7

'District 5%

<

B

“childre during the Creatxve Dramatlcs les“sons were rated excellent
.during observations.

-

In almost all visits, evaluators observed that the CD teacher.used .

nonverbal communication which stressed children' s senses and encour-

aged character portrayal Superv1sors ‘when observed by the evalu-
ators, were in the process of encouraging CD teachers to use more
creative writing. Of the six CD components five were fully applied
by the CD teacher and the sixth, creative writing, was in the process
of being implemented. In nearly all observation visits, evaluators
observed CD teachers. using at least three CD teéhmques

/

(Préliminary findings) Because of its efforts to familiarize itself

with CD techmques during the first half-year, the newly assigned
evaluation team has assessed only certain aspects.of the proyect s
progress toward attaining its objectives.

Several CD techniques have been obsgrved as -demons trated primar;ily

" by the CD staff to participating teachers, aides, and their classes

Creative writing (or pictures for the primary gr-ades) was suggested
as a possible follow-up to demon’stratlon lessons. The evaluation
team has seen these activities carried out. )

o

It is expected that the proyect s obJectwes wzll be attamed by the

‘end Qf the school year _ o “

PA TICIP,ATING SCHOOLS S,

Belglon’c Brooks, roff, Drew Dunlap Harmlton Harrington,
Holmes Huey, Lea, Locke, Longstreth Morton, Powel, Rhoads,
T11den Walnut Cente ,-Wilson

Alcorn, Arthur, Bens}n Carver, Ch11ds Darrah I{)ouglass G1deon,

nKelley Landreth, Morris, Poe, Smith, Stanton, Wayne o N

Kearny , Meredith, Sp‘rlng Garden, Wister = . .

Blaine, Duckrey, Han?a Hill, Kenderton, Lehigh, Leidy, Mlller
Pelrce Pratt, Rhodes, Walton, Whittier, Wright

Brown, Clymer, Dunbar,,Falrhlll, Hunter, Ludlow; Moffet, Powers,
Sheppard, Thomas- K

" Dobson, East Falls, Ke] ly C § S
‘Bethune, Taylor ’ -
) /
T -'; :/
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CURRENT BUDGET: Regular $124,000, Summer None, Total $124,000

: 1968 1969 / EWA students showed grea,ter know]ﬁg%ge of the countr1es studied t‘har;/

EDUCATION IN WORLD AFFAIRS

~

"

P
-

ADMINIST@ATOR :  Murgaret Lonzetta
HEADQUARTERS: / World Affairs Council, Wanamaker" s, 13th and Market Streets
TELEPHONE: 1O 3-5363

©

1

PBRS CODE: 511-03-556 ‘ o v
OPERATING YEARS: 1966-1975 . o - ' :
GRADES SERVED: 6, 7, 12 - ¢
NO. OF PUPILS: Public 2,600, Nonpubhc 400 ° : S -

NO. OF SCHOOLS:' 88 . )
NO. OF EMPLOYEES: Professional 2, Paraprofessional 0, Clerical 0

L ¢

EVALUATION TEAM: Lisbeth Sorkin 7 0

/ 1 . PROJECT DESGRIPTION

The project, concentratlng on the study of varrous countrles each year, 1nvolves

students in each of the seven districts having target-area schools. Materials appro-

priate to the grade level, in¢luding films, f11mstr1ps records, and books, are

e prov1ded for every part1c1pat1ng teacher. Speakers from each country are sent
into*every olassroom Each class is invited to take trips to two cultural centers 1n

the city for a lesson on one of the countriés studied. Throughout the year, all
classes have thé opportunity to take a trip to New Yor/k where they tour the UN:
building and see other interesting points of the city. Twelfth-grade stmdents also
participate in reglonal conferences and v1s1t Washlngton D. C.

- £

. EVAICUATION TECHNIQUES , . e
. . - . ° P ’ ) .
. . Comparative testing i spec1ﬁc content areas, measurement of att1tud1na1 changes ,
or open-mindedness toward countries stud1ed - ° - L A
: . o . t . oo o
o o KEY FINDING'S' v —_ R %?
N , . . ’ ) - ,? - . . v PR “ A
1966-1967 .The proJect operated well over the year. The tz:1ps to the United Natlons ’
e ' headquarters were well received by the Jungor hlgh school students. s -
~ Ed e - . e .

1967-1968  Students in BWA demonstrated a 31gn1f1canf1y grea,ter knovvledge of !

the four countries studied than non-EWA: students. Measures of open-
mindedness showed that the ratlngs of EWA and non- EWA students Cae -
were about the same. S . // N . )

. % “

“.

non-EWA students; however, no measurable change igp open--. . ..
mindedness was noted. :EWA students enjoyed part1c1pat1ng\ 1n.the R -
, - activities deslgned for the school year. . Lo T
"R 47 -~ ) ) - . e .




1969-1970

1970-1971

@

Lo e

A

é

1971-1972

1972-1973

. 1973-1974 -
L o

/
/

. activities..

_ significant.

,.mcluded a question-and-answer period, use of audiovisuals, and
' small group tours or country activities. . .

- The most 1mportant facet was-seen to be the class or club activities,

_levels this wasg the least

E1ght EWA clubs visited the UN headquarters tape record1ngs of 1nd1g—
enous speakers were made; clubs part1c1pated in extra- and interclub
EWA participants exceeded comparison groups with respect
to factual-knowledge. Differences in open-mindedness were not T
The World Affairs Council, provided the organization and
materials necessary to implement the prOJect s objectives on both stu-
dent and faculty: levels

o -

The 1earn1ng activities cons1dered essential to the EWA program at the
participating schools took place during the year. Systematic monitoring
and teachers' responses to a questionhaire. indicated that teachers were
using the EWA booklets to prepare their students for the country pro-
grams at the Civic Center and the Art Museum, using introductory -
tapes dbout the four countries, and hav1ng the students use the llbrary
for/research ! ' .

3
]

v l‘) , "" ot N / . o
The procedures/and structural arrangements considered essential to
EWA activities at the Civic Center and the Art Museum were carried

ou Systemat1c mon1tor1ng showed that the EWA programs consistently

Three: facets of the EWA program were nvted: eclass or club act1v1t1es/
1nvolv1ng educatlonal materials and guest 1ecturers/, district programs
held at varidus cult;usral centers; and trips Such as visits to museums in
the Phlladelphla area, to Washlngton D.C., and to the United Nations.

P
&

- Lt 7 »

bécause all the necessary background information for subsequent EWA
activities des1gned to insure optimal student part1c1pat10n was provided :
during those meetings. wever, at the senigr high and junior high

Z ccessful facet-of the program because atten-
dance’at the class or club act1v1ty was voluntary and students frequently
chose not to attend. Nevertheless, the project was considered success-
ful because it was prov1d1ng students with cultural -experiences which.
could not be provided By the home school.

. n
/ . ~ 1 -

/\a

Materfals were-av_ailaﬁ'le and activities were occurring, as_ planned,. at

“the elementary, junior high, and senior high levels of the EWA project.

The six-week special educatlon pilot program using EWA materials on
Nigeria was ‘well received by hine teachers who participated 1n an

[y

evaluatlon sess1on in the spr1ng, \

ﬁ B .
" . ]
F1ve cIasses of Jun1or high students ra‘hdomly selected and tested
with an Jnstrumeént developed to test their knowledg of facts and
informationy contained in the Mexieo unit, showed st t17t1ca11y s1gn1ﬁcant

gamsf (p< 05) on the test. T )

a . .
e O v’ ‘ Y t ¥ [

#
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Each of the enabling objectives was completely satisfied. Members of
the evaluating team observed the activities, finding them well planned .
and efficiently conducted. Responses from questionnaires sent to class
sponsors indicated that materials were received on schedule and that

trips were conducted as planned (indicated by 90% of the returns) .

Two parent-teacher conferences were provided for the teachers and B
parents of the eight special education classes. However, only 165 of -
the project's 280 parents attended. Although the attendance objective

' was not met, the purpose and needs of the program were. The evalu- -
ation team concluded that the program for the parents was successful.

1974-1975  (Preliminary findings) The EWA project is fully operational at ?
this time. All unit activities are proceeding on schei?ule. The '

- . newly written and revised booklets for this year have been well )
received, as indicated by favorable comments on teacher‘ questlonnalre
returns.

) The ppoject personnel carefulty planned a method to follow icp

delivgry of mdterials to the teachers. As a result, very few teacher‘s
. reported late receipt or nonrecelpt of materials.

'

As currently%pérating. the pr'oject will attain its objectives. e /

?

District I;, Bar;—nam ,/B’é"}m{ont ‘Bryant, Comegys, Daroff, Drew, Huey, Locke, = - )
\&M ichael, Sayre, Sulzberger, Un1ver81ty City, Washington,
. West Ph11adelph1a Wilson, Wolf S
District 2: Audenried, Bache, 'Bregy, Carver, Childs, Douglass Franklin, Gldeon =
. . Kelley, Martin, Peirce, Penn, Vare, Vaux, Wayne :
: District 3: Bartlett, Bok, Jackson, Kearny, South Phlladelphla Sprmg Garden,
0 -, Stevens, Washington ¢
District 4: Blaine, Blankenburg, Cleveldhd, Dobbins, FitzSimons, Gill)éspie )
Gratz,” Peirce, Pratt-Arnold, Rhodes, Shoemaker, Stokley, Strawberry

PART}CIPATING SCHOOLS / ’

. o Mansion

‘ District 57 Dunbar, Edison, Ferguson, Jones, Kensmgton Ludlow, McKmley, .
/ . Moffett, Thomas, Wanamaker, Willard -0

/ District 6: . Deobson, East Falls, Mifflin, Pennell, Pickett, Roosevelt, Steel,

O " ' Widener N

District 7: Bethune, Pennsylvama Advancement Stearne »'s*

* Nonpublic: Hallahan, St. Benedlct St. Columba, St. Edward, St.. Elizabeth,
‘ ’ / St. Ignatlus St:_Madeline ‘Sophie, St. Mary Interparochial, St. Rita,
2t St. Rose of lea, St Stephen St.  Thomas More, West Catholic Boys,
: West Cathohc Girls ° s . / |
.. . ’ 14 ‘i‘: | | h ‘
L ’ . q /. T .
y . 95 L /
o : o o Qe e .
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. ,ENGLISH AS A SECOND LANGUAGE--READINESS

i
ADMINISTRATOR: Charles McLaughlin
HEADQUARTERS: 2901 W. Allegheny Avenue -

TELEPHONE: BA 5-1914 ' -

'PBRS CODE: 511-06-504  ° ' , . )
OPERATING YEARS: 1871-1975- “ ' ‘
GRADES-SERVED: Kindergarten

NO. OF PUPILS: Nongublic‘ZGO

NO. OF SCHOOLS: 6 o ,

NO. OF EMPLOYEES: Prdfessional 4, Paraprofessional 12, Clerical 0
CURRENT BUDGET: Regular $136,000, Summer None, Total $136,000
. EVALUATION TEAM: Marion Kaplan, Larry Aniloff* / .

PROJECT DESCRIPTION ‘ e

The project serves areas of concentratien of immigrants from Puerto I{ico with
all the attendant effects of the poverty area on preschoolers complicated further by
% lack of proficiency with English, the language of the school, resulting in low
achievement in first grade and throughout the academic career, low expectations
on the part of parents and teachers , negligible self-image, and high likelihood of
early dropout. ' ' .

Centers are established in schools with high percentages of Puerto Ricans/
Each center is staffed by one teacher assisted by two bilingual aides (parents of
pupils) . Teachers are traif;ed in working with language-development programs
with a proven high degree of success in developing requisite skills in bilingual-
children. Examples are the Distar prog'ra_m, Hoffman sup lementary bilingual
program, Bell and Howell Language Masters, and mathematics and science programs
emphasizing the inquiry method and stimulating language development in the
children. Classes me¢tin two half-day sessions at each center in )an informal
classroom setting. Funds are made available to allow for field-trip experiences
that assist in vocabulary and concept development.

EVALUATION TECHNIQUES i -

Project monitoring, Philadelphia Readiness Test (PRT), and Elementary School
Speaking Tests in English and Spanish (ESST) .

¢
"

1971-1972 Experiences provided by the.p»roje,ct appeared to have vpositi'-ve effects
: on pupil achievement.as measured by the ESST and upon readiness for »

//.

83 R

'KEY FINDINGS . ]

A,




1872-1973

1973-1974

1974-1975

' mean pretest score was 82.7; the mean posttest score was 43.7. With

Cathedral St/ Bonaventure, St. Boniface, St. Edward St Malachy,

future academic work as measured by the PRT. The sample of pupils
from each school made highly significant gains. =

Approximately two thirds of the project's pupil.sydeVeloped sufficient
readiness skills to attain scores at least equivalent to 90% mastery of
the items on the PRT, thus indicating substantial progress toward

the attainment of this objeétive. Average scores or/the English section
of the ESST increased significantly for both Anglg/ (pretest mean=
37.5; posttest mean=46.6) and Spanish-speaking (pretest mean=32.9;

i

.. l

o : : . _ *
i

postttest mean=44.8) pupils.

Fifty- seven percent of the pupils attained a score of ‘24 (85% mastery)
or higher on the test which was administered in May. Because less
than the expected 75% of the participating pupils achiéved mastery, the
project did not fully attain its objective of developing readiness skills.

On the English subtest of the Elemehtary School Speaking Test, the

this gain statistically significant beyond the .05 level, the project
achieved its objective of-developing English language skills. t

(Preliminary findings) The ESL-R project is operational in al

six locations, attemptinggq,achieve 1ts bjectives of developing*
readiness and language sKills. The gupzls in an informal, small-
group classroom setting, use programs and methods which have ‘o,
been successful in the past. September pretest scores on the
thladelphza Elementary School Speakmg Test (Engllsh subtest)
wer-e similar to the previous year's pretest scores (32 7 in both
1973 and 1974). The similarity to last year's program in terms
of pretest.scores and operational procedures suggests that the
project is likelyjo achieve its objectives again. . (

[

([ PARTICIPATING SCHOOLS T R

.

St, Peter Apostle -




ENGLISH TO SPEAKERS OF OTHER LANGUAGES

ADMINISTRATOR:  Eleanor Sandstrom S

HEADQUARTERS: Room 300, 21st Street apd Parkway . = : _
TELEPHONE: 448-333¢ ‘ L.
PBRS CODE: . 511-02-551 ’

. OPERATING YEARS: 1966-1975 (Origimally called Enghsh as a Second Language)

GRADES SERVED: PK-12
NO. OF PUPILS: .- 2,180

NO. OF sCHoOLS: _43. ‘ ‘ .

NO. OF EMPLOYEES: Professmnal@B Paraprofessional 6, Clerical 7
CURRENT BUDGET: Regular $844,000, Sumrf%er $25,000, Total $8§9,000

EVALUATION TEAM: Robert Offenberg, Bob Epstein - a N

T <

T -y

PROJECT DESCRIPTION | R

The most widely accepted teaching pr‘ocedures that reflect the philosophy and"
principles of apphed linguistics are employed to,attain the stated objectives of
second-language acquisition. The organization %or instruction takes several forms
depending upon"the organizational structure ‘of the school, the needs of the children,
and the number to be served. For e;xample, in some schools the children are with the
ESL teacher in a self-contained classroom. In other schools the non- English-speaking
children are sent by their classroom teacher, to the ESL teacher for instruction at
intervals during the school day. In some schools the children have ESL as an <
integral part of a y)llmgual learning experlence , o
> /

First Stage Aural/oral - The children listen, repeat, and use the different
structures in answermg questions in- d1alogues, in describing thmgs and in relating
experlences :

A

o ”
7 N . o ¢

Second Stage: Reading - The_children read material based on oral experiences.

Third Stage: Writing - Given a Wofd with which 't-hey are familiar, the pupils
write a sentence. Givex%,a\h theme or a picture, the children write a short story
describing same. ‘ ’

. . \ . '
) EVALUATION TECHNIQUES

/ o ’

/C‘omparlsons of improved Eiéxghsh usage as measured by the'Linguistic Capac1ty
Indéx, comparisons of English-facility ratings made by ESL and non-ESL teachers,
survey of commumty through questx\nnalres to report attitudes and mvolvement of

" the affé@ted communities.’ o

©

85 | : /-
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KEY FINDINGSx’” \

1966-1967 Responses to survey quest1onnaire indicated that most pupils in ESL
' had made 1mprovfements in, word pronunc1at1on speech patterns,
fluenc‘y,, and schbol adJustment .

A ]

1967-1968 Comprehension of wr1tten ané spoken Englis 1mproved The amount R
of spoken Span1sh in, the classrooms decreas d s1gn1f1cantly '

-

é

- 1968-1969 ESL students' Engl1sh knowledge and understanding 1mproved in t,he
areas of pronunciation, spegch, patterns and fluency. Improved
adjustments tﬁo school also were noted Parents, principals, and
teachers reported that the ESL program had high value and was

_ successfully meeting its objectives.

-

1969-1970 Variations in class sizes and hours of 1nstruct1on existed from school .
' . to school. These variations were affecting the quality of performance of
some pup1ls as evidenced by the ratings by non-ESL teachets. s

1870-1971 - Pupils in the different schools showed s1gn1f1cantly d1fferent levels °

o “of gain. . The differences were probably attributable to d1fferences 1n
' ° grades served and differences in instructional setting sée)g the self-

n ) conta1ned classroom versus part-time attendance in ESL classes)
- .‘ ’ @
s Although end-of-year scores for self—conta1ned classes averaged about

the same as end-of-year scores for "part time" classes, pupils in self- . -
vooe .  contained classes made most of- their - gains during the first half-year, .
- ‘while pup1ls in "part- t1me" classes made' more even gains over the engire
school ear. - :
y .- @

PR

o

a

N Sl Pupils in ESL during only the second half of the y?ear gained more than those
T 2 in the project dur1ng only the first half-year. The greater gains by-the S s
. second- half_ggpﬂs nfightsbe related to the fact thatsthe pupils who entered
R .0 e the secon 1f of the year had a greafer facility with English and were
. . . helped by the students who had been in the program since September.

. No significant difference was apparent between the gain by the full- year
o » group during its first half-year of part1c1pat1on and the gain matfe by
e1ther of the groups limited to a half—year ‘of part1c1pat1on

o 4 All\groups made stat1st1cally s1gn1ficant gains.on the L1ngu1st1c Capacity
T, T Index dur1ng their exposure fo ESL. Thus it was concluded that ESL
T ’ " was meeting its obJect1ve of 1ncreas1ng‘the Ppupils’ Enghsh aud1ol1ngual o
- ) “ skills. L . S _ .

<X
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1971-197 2 Mon1tor1ng and teacher ques'honnalres revealed thatthe number of-
o pupils taught by each teacher varied greatly frofm site to sit, Instruc-"
o i tional time was fouhd to vary from one heur to 26 hours p,er Week
'Materials varied because many were teacher ‘made, although most
-teachers of Grades 1- 4 useqd thé Lancaster. series and most Junlor .
high and senior high teachers used Friese. The’ Lado series. (two levels)
v was made available to tgachers if they wanted to use it. Most teachers
' reported that the materials they had were adequate =In each school,
' / teachers found that about'two puplls enf\r,ed and two léft the prOJect each
PR , . month. -The per%:entage of pup,lls who were in ESL for a second ' year was
found to vary/ from 0% to45%in the elementary schools, and from 3% to -
93% in the junior and senior hlgh SCheols The Linguistic Gapac1ty Index
was judged o be'inadequate even in a reV1sed form and.its use for -
evaluatlng was dascontlnued PR -
° R R . B . L. . .
. 1872-1973  The Obsery@tlonal Checkhst w1th additional ESL spemflcatlons was nsed
in monitoring all 24 sites. In 50% of the cases ¢ En_ghsh was used exclusively
during the cldss permds, Colloquial expressions were belng used in 17
N instances, hd students’ were 1earn1r\1'é to discriminaté’ among: sounds i in 15
" of the 24 8bservations made. Children followéd Spoken. Enghsh d1reqt10ns
regarding class activities, prOJects and asm nments . Instguctmnal
tapes and records were in_ Enghsh ~Thus the cufriculum was structurally
" organized to emphasize the ‘use of Enghsh with|matedials and methods
- esgential to theunderstanding of spoken Enghs ntens1ye1y incorporated
‘on a. contmuous basis. . — a -

N L ; ] \ ¢ ' - ’f‘

. Observations at, and records from 24 sites indicated that there were 283
© -.advanged pupils (27%) who were:learning to read, to write, and to
refine grammar in English. Although the greater numbers of advanced
students were reported by thé junior hlg"h school teachers, aural/ oral
-~ skills were still the most heavily tressed. At one th1rd of the 81tes .
© pupils were 1nv01ved in sﬂent.reatglg/ . -
/. \ The observed "writi_ng"ractivities involved pupils marking 4 picture
T _ or an answér, or using colored pencils to draw, rather than writing
v structured Enghsh comp081t1onsl\ Observations established that reading
and writing in various forms Were taking place in/the program at both
the 1nterme,d1ate and the advanced Jevels.

1973-1974 ' Tests administeréd\ to g=gample of pupils showed thaﬁ:).upils in the
) * project for more than a year and a half had greater -comprehension of
spoken and written English than those with less experiejce in the
project. This was true regardless of the pup1ls age, grade, or
length of time.on the ma1n1and$. .
. 1974 1975 (Pr'ellmmary fmdmgs) The, pr*’)'ect director has indicated a commitment

- to. full zmplem/éntatlon‘of th pr'OJect s three instructional models .
[o o . "

‘?ﬁ
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. RN . by midyear. Therefore, tentatwe evaluthn of the relatwe meprits

of the models should be possible in Sprm/g 1975. The ESOL Test
of Oral Comprehenston is expected to beuavatlable for that evalu lon.

at that tzme ' ‘ :

o . ) PARTICIPATING SCHOOLS

- ..
) | " -

° District 2: Frankhn “McDaniel, Meade, Morris, Peirce, Pe
' Cy Sartain, Smith, Stanton, Vare, Vaux, Warin rWayne

Diétrict 3:  Jeffersen, Soutthhlladel.phla Southwark, Stoddart-Fleisher
District & Edison, Elverson, Ferguson, Hunter, Jores, Kensmgton Ludlow,
.~ McKinley, Miller, Moffet, PennTreaty ;
¥« . Stetson, Thomas Wanamaker, ‘

Nonpublic: Cathedtal St Bonaventure St B\ 1faceESt Edward St. Malachy,

+
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ENRICHMENT ACTIVITIES FOR HEARING-IMPAIRED PUPILS

-

» o . ) . A v

ADMINISTRATOR: - Thereésa Chletcos ' R .
: HEADQUARTERS Martin School, 22nd and Brown Streets T
- _TELEPHONE: * PO 3-6633 v b '
PBRS CODE: = .511-05-546
OPERATING YEARS: 1973-1975
GRADES SERVED: 1-12
NO-. OF PUPILS: 100
NO. OFSCHOOLS 1

' by. deaf ari]d hearmg ha dlcapped ch11dren Voca onal programs, 1nd1v1dua11zed
instruction, practice i commumcatlon skllls and ‘ecreatienal programs are provided,

1

©

: 1972-1973

_of the progect durlng this school ye r.

The progect Succeeded in prov1d1n béneficial skills to deaf and hard- .
of-hearing pupils. More than 70% ¢f the older pup1ls 'voluntarily
participated in the project. 'Evaluators observed that the program

had been planned, developed, an 1mp1emented this year and that

pupils participated enthuslastz,cally. The services and training that
were offered would have been’ unavallable to these deaf and*hard~ of—
hearmg pup1ls if this prOJect did not.exist.

. 1973-1974

A

(Prellmmar'y fmdlfzgs) of the approxlmately 100 puplls enrolled. . ,
at Martin School,,57 are: participating in one or more-extracurricular
activities This un{ber is impressive since hearing-impaired ,

puplls less thap 14 Jeays old are often unab§le to part:clpate because
~"schoo] regulattens forbid travel to and from school on public tr'anspor gfion
unaccompanigd’ by an ad’ult
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T - ° Thtrty~ﬁve puplls are mvolved in salable skill areﬁé mcludmg .
, * . advanced sewmg, crafts and woodworking, and Jewelry making.
. The quality of ' work observed by the evaluation team was at or .
close to eommercial standards. Twe ty—szx parents in two greups
P are now meetmg once a week after sgrool and are being mstructed
o B - in manual language : . .

-

3
v

; A :
Current operatwnal levels mdlcate pr'oba{ble attainment of ob;ectwes

PARTICIPATING SCHOOLS - L

Distrigt 2: Martin ' ) o o - ' . o

3
»
- b, < '
: .
s c
: a
3
1 N
3 P
~ » r
R .
4).
. . L
8 '
- .
- *
-
- / v .
3
\
. “.
& .
. .
\ - .
A}
»
. -
a ™
K L
- . i
..
0
.
~ ¥ -t
'
. B
[ 4 -
- . o . -
P © — yr
. A\l
. » A
-
.
. . .
N . .
a ? .
] - .
: *
- AT v -
K] . © .
’ * - . 4
o v
N o \ . . )
4
, L <
. s
. v ) ‘
°
'
- - 8
. 3 > .
3 . R , :
] Q . .
1 . ; . e
- .
ERIC
e
- L]

! A FuiText provided by Eric
1 g




@

4t

* N®. OF EMPIL,OYEES: Professional 6, Pare{professlonal 5, Clerical/0

EVALUATION TEAM: Stephen H Davidoff -

© . as long as they wr1te a br1ef report on them

4

.

..** -, EPISCOPAL ACADEMY: SUMMER ENRICHMENT

ADMINISTRATOR: James W, Straub . = ¥ .
HEADQUARTERS: Episcopal Academy, Latches Lanp Menon Pa.
TELEPHONE; TE 9-3100. : . .

PBRS CODE: 511-02-519 - AN ’
OPERATING YEARS: 1973- 1975 (Summer 1975 not\ yet reportable)
GRADES SERVED: ' 6 , L

NO. OF PUPILS: . 31 : S v
NO. OF SCHOOLS: - (Not apphcable) T

. o (Contract with Episcopal Academy)
‘CURRENT BUDGET: Regular None, Summer- 37, 000, Total $7/

¢

-' /‘ "' - N _— - . q
PROJECT DESCRIPTION

e -
. . .

ac

brought to Eplscopal Acad‘emy The day begins w1th five 3 ~minute c1a-sses in. .

m,athematlcs readlng, h1story, sc1ence and "art and musjc." The boys are divide

l ,adequately as a group. However there is always a grea spread of interest, -and
“the small gro\lps wigh twe guides (teacher and assistant) /are a.ble to bend to the -

interests and needs of the individual. L ve

The readlng p{rogz;am us€es a filmstrip and a tape repording that are synchronize
w1th the rea 1ng books The subJect matter 1nc1udes f otba11 and baseball For

In mathematics the pupils work on 1mproving' basijc skills by. drill work: 2nixed g
with mqtlvatlng games. In scienge the boys do A varipty of things. They began by
learning'abeut food*and how it is assimilated. From here they branched out 1nto
studying simple anatomy and blochem1stry.

The ‘art program is a source of much enJoyment Theo teacher begins.byv teachinrg - ]
them the rudiments of drawing and ends. with instryctfon in working with clay.
Each of the boys makes at least one project which he glazes and has fired in the k11n

Follow1ng c1asses the boys are taken to the "qjlhuckwagon" for lunch and return

-_for sports and swimming. The boys/participate in numerous games and are coached

- in their skills; gooﬂsportsmanshlp/ls emphasized, E
' - p
- e, 104




| | I EVALUATION TECHNIQUE$ ) 1
A "n'j v ‘.
R ‘ Descrlptlons and observatlons prdv1ded by the pm3ect staff Stanforcf Achieve+
- ~ ment Tests, and ed Qross swimming tests are uSed to measure the attalnment of
X project goals. d e ., s,
. 3 . A E , | ,:" . U
Tt - KEY FINDINGS
, s 7 “. . .
5
1874 Th1s summer prOJect provided a program of academlc subJects and
i sport activities for target-area children in a private school settmg
L “'The prOJect was' successful w1th respect to both its goals Partlclpants
: improved in both of the academic subject.areas and in athletic pro-
i b . ficiency. The average pupil increased his reading score on the Stan-
. CA ford Achievement Test by 1.1 GE and his mathematics score by 0.8 GE.
L /.”' * Ip‘addition, 27 of 31 ch11dren ‘ade exce}lent progress in sw1mm1ng
i S PARTICIPATING SCHOOLS _
. /,/ﬁlpisoopal A"cademy . AR > ‘
. A R § - ) w, v . rd
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. “FOLLOW THROUGH' (ESEA TITLE I COMPONENT)

L

13

ADMINISTRATOR? Leontine ‘Scott / o A
HEADQUARTERS:  Room 510 _21st Street and’ Parkway - ' ,
TELEPHONE: .  448-3878' . : cer i .
.PBRS CODE: - 511-01(02) -899 . :
OPERATING YEARS; 1968-1975 Y.

GRADES SERVED: K-3 . . - - L
NO. OF PUPILS: . 6,284 . '
NO. OF SCHOQLS: 45 ,
NO. OF EMPLOYEES: Professional 37, Paraprofessional 255, Clerical 4
CURRENT BUDGET: Regular $5,670,000, Summer $377,000, Total $6,047, 000 o
. EVALUATION TEAM: Thomas McNamara, Judith Goodwin*y Anne—Lﬂkshus,r o 2

. Linda Matthews, Donis Pearcy, James Welsh ©~ /.,
:‘ - ~ ‘(\ L‘* 4 . . " . ,' .“" ..a

” : °
- - \d . €

PROJECT DESCRIPTION )

. y e , ) , R ,

F low Through was deslgned to cont1nue and augment the gains made in Head

.”" Start,®nce the children enter. the formal school It aims to improye the scholastic
' achievement of ®hildrén by prov1d1ng compr’ehenslve compensatory services,

| ‘particularly in reading skills (word recognltlon ‘word ai alysis, comprehensmn) .

oral communlcatlon wr1tten expressmn and 11sten1ng skills. _

| a . s . P F ;
o The program brings together the resources of the school, communlty, and

T , family in a replete approach to meet the\hild's needs. Services include a special.

‘ - program of instryction, nutrition programs for the children and the parents, sup-

{ ' " . plemental health services (medical, gental pé.ychologlcal) additipnal soglal

. serv1ces and continuous in-service R

| @

¢ Teams are tra1ned to work with ch11dren and parents Constant planning i§" . .
"~ built into regular(activities. Model- management teams involve persons:at district,
school and community levels to implement the program’ more effectlvely In-
service tra1n1ng for adm1n1strators\ staff ,,,and parents also is prov1ded '

»

Seven plaghned variations of comprehensive services deslgned to improve
scholastic achievement of pupils K-3 in basic skills are medical care, dental care,
' nutrition, social services, psychologlcal services, tedcher tra1n1ng‘, and active
parent 1nvoivement. ’ !

*

r

EVALUNON TECHNIQUES

~ £ -

Standardlzed ach1evement tests questlonnalre Observatlonal Checkhst

N .
. ~

P
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.
D . ov ' : .
.
./ . .

\ ) ’ 4

. . S . ' .. 107 '
ERIC " -~ T




KEY .FINDINGS

L™

- .
N
( o . o Q ’r
. , .

, (Reported by Follow Through e:valuation staff) . e ' . i

R
-8
‘a

" 1968-1969 The first year w1tnessed many of the difficulties 1nherent in an . . |
‘ ) attempt to plant innovative methods into a well established institution. b
The beginnings of the program found personnel resistant to change,
.hazy about what changes they were actually e'xpected to bringabout,
. and anxious about the outcomes. In many cases the phlloso[ﬂhy and
¢ o T techmques appropriate to each model had to be learned on the job, ‘
since it was not known ahead of the school year which teaéhers were
to participate in the program

- The first year.also witnessed limited contact with the model sponsors, -
possibly becausé they, too, were busy building foundations. At the ,
local level, program implementation was the first order of business L
and little time was left to cqncentrate on such areas as supplementary - '
health services and full commumty involvement. Centralization also
° was a characteristic of this year. One person, with?staff, directed
4 the activities, prepared the budgets for all the schools and made
’ the-key decisions .

1969-1870. In the second year, several administrative charrges took place. First,
, ' several marriages were made between models which resulted in var-. -

4 ) N ious problems, such as inability of school personnel and parents to ‘

' ) attend the meetings and workshops offered by both medels within one s
school. Because of a lack of coordination and a conflict of 1nterestzs -
and loyalties, these marriages d1d not work well. Secondly the need
for decentralization was  recognized and responSLblﬁty was shifted to ‘
d1str1ct supériitendents and principals along with model liaisons. . ..
" They, in turn, succeeded in involving parents in the decision- maklng s
“process in the preparation of budgets. Because the.success of these
efforts depended largely on the level of involvement of the 1nd1v1duals
“eoncerned, transfers ¢f pr1nc1pals proved d1srupt1ve ) r

1970-1971 During the second‘and third years of the: /rogram , staff develooment

was more’carefully planhed and included/more parents. In addition, .

) the model sponsors became more involved at the local level. , Model .

e - liaisons, in conjunction ‘with the on- sit team leaders, serveékthe

key function of interpreting the instructional program at.the local
. level and eventually became respon81b1e for its dlssemlnatlon ; .

Ty

) 1971-1972 \gach year has brought about greater progran refinement, better use .
f paraprofessmnalé’ great;; parental 1nvolvement _more interest and

-

K
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i enthus1asm at all levels and a great deal of success in providing sup- y

plementary services. From a cofcentration on 1mp1ementatlon at the
ingtructional level,. theﬁprogram was able to move more and more
'toward arhculauon o . - .

. . . . N : U
N LI : i
-

Both the EDC a.nd Behavmr Analys1s models opened treumng centers

- in Ph adelphia andbegan to involve personnel and parents from other’
: ' schoo s and commumtles Graduate students at Temple Umvers1ty
observed the models dur1ng the summer and received cred1t for this -

‘ seminar.. Thus the program was gradually being d1ssexmnated in

* the School D1stnct .

1

~ -

I
.\ - -

S0 1872-1873 Moblllty of teachers and puplls Of the 309 teachers ass1gned to Follow -

P —Through s1nce 1968, only 75 were no longeix teaching:in the program in
) Sprlng 1972, represe,ntlng a 76% holding rate\ This continuance per-
i, * " . centage was cons1dered to be a h1gh1y sausfaotory 1eve1 of cont1nu1ty
' “of treatment. . U

" . . ‘ ) S

Of ‘a total of 8,037 pupils identified as having Foilow Through; expo-

'. -t . sure of at least five months® duration since 1968; shg;;tly more than -

70% had continued through' Spring 1972: . Those with Head Start or -
e findings were considered toqlndlcate that’ _pupils enrglled in the pro--
gram have rema1ned. over a sufficient amount of t1me to receive planned
Y effects of the' program . o T
Perceptlons of the program In 1nterv1ews and §urvey°responses all
levels of program peraonnel and parents seemed to be “highly convinced
that the program should continue, and that its unique ‘characteristics
as an early childhood program have been of benefit to the education ,
_ of children in Phﬂadelphla ‘The program elicited very few negat1ve
Qvotes regarding.its continuahce, but did inspire a considerable nurm-
ber of suggestions for modifications in policies and procedures among
. , uppérrlevel personnel. Although | the groups varied in their expression
Do .+ of changes desired, some common suggestlons were changesiin admln-‘"
T 1strat1ve and financial procedures more staff selectivity, changeg in’
and/or, combinations of models or model components, and better ederal
and other sponsor support; with better evaluation efforts at all leyels.

0

o Pupll achievement. Two of the seven models emerged'as effectlve ".l ’
_ approaches to educational achievement across all grades (K- 3), as

2"+ ™ measured by the 1972 citywide achievement tests, from both cross-
S Secuonal and uas1-long1tud1nal approaches. Most models compared
<7 * favorably with appropriate reference groups in at 1east one’ of the -
4 ‘ four grade levels tested. - o . e

. N : * +
. 4 . - . - n
. -’ C

. “s'_ ) ) ; | | 1@5 \,;/“ ‘ V ' o
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N -~ equivalent expenence had continued &t a higher rate (74- 75%) .. These .
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»1973-‘19 4 Overall the p;'oJect has funcuoned well and has ev1denced progress
’ toward uniform effect1vene9s in-all 1ts maJor components .
- \J roo . - 9. «
] The Behav1or Ana'lysls model hag ev1denced the h1ghest pupil ach1eve-
l . T ment in all areas and at all grade 1eve1F, and has evidenced super1or

- I:‘Npﬂ performance in relation to’ comparison schooI groups. Program
' exposure and Head-Start.or. equlvalen experience seem;to have ‘had-the
. most progounced positive effect in t.h1s ,odel o .
The Bank Street model has nvaled the Behavior Analysis model in
\glevement of klndergarten and first-grade pupils, partlcularly under
th¢ conditions of maximum project exposure and Head Start or; equiva- _
lent expenence but not in ach1evement of second - and. th1rd grade

pupllsb partlcularly in reading. ¢ .
¢ . :

R —

‘In the pro;ect as a whole maxnnum exposure and Head Sta:(t or equ1va~ .

-lent: experlence have had a pos1t1ve effect on mathematics and readlng -
performance of k1ndergarten and ﬁ:rst-grade pupils. HoWever there is
now a bréad spectrum ofevidenceé 1nda1cat1ng that second- and third- -
¢ grade pupil performance in mathematics and. readlng was con31derab1y
' below the level achleved in the earlier grades in 1972-1873.

hY

o

-All support:tve sermces have shown 1mprovement but some s1tes st111
 required increased effort i in providing ‘adequate social senv1ces and
‘in estabhshlng convement means of transportatxon to the serv1ce,s

Parent 1nvolvement contmued to be a high pn,ohty are'a of the prOJeCt
and has conslstently gained in’ effectiveness. However there we,re
Y still'some sites where ade uate coneern was l‘ackl,ng oo

>
‘o

1974—1975 N (Prellmmary flndlngs) On\the basis of the, monltorlng?nformanon .
_ it Seems that the instructional component of Follow Through is
L belng reflned and strengthened. The Behavjdr Analysis Bank
Street and EDC models seem to be partiGularly well tmplemented
- .. In addition, social serwces and the parent-involvement. component
N vare operdating well.” However; medical, dental, and ps;.yc'hologlcal
services do not appear as readlly\ballable as in previous fyears
" due to 1ncreased salary and frln e-benefit costs. ’ ,
5 S ! ' .
- PARTICIPATING' SCHOOLS . i S

4 .
.

:District 1 Belmont, Drew, \ ‘Locke;, McMichael, Rhoads, Washlng‘ton W11son

. District 2: . Arthur, Carver, Meade, Reynolds, Stanton, Waring - . ’

'District'3: .Hawthorne, Kearny, Nebinger, Southwark, Spring Garde‘n Stevens,
: Wﬁtster o / /o :

.

. .
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District 5:—Dunbar, Elverson, Ferguson, Harr\son Hartranft Hunter., Ludlow,

District 4: .- Blankenburg, Dick, Duckrey, Pratt, Stanton, Stokley anht
McKmley, Moffet, Welsh ;

- East Falls, Fulton, Kelly, Pés\tonus ‘@ter
B’ethune Smedley, Taylor :

District '67:'
District 7:
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, e o5 E s ) ' . . - , ”
e ‘.ADMINISTRATOR f.urlene. Sweetlng e L.
° 'HEADQUARTERS: - Room 204, 21st Strébt am:l Parkway S N
~  TELEPHONE: .- '448-3161 - R SR T
' PBRS-CODE: ~ 511- 05-587 - o A L -
- OPERATING YEARS: 1968<1975 ¢ 7. . . el o -
* * GRADES SERVED:"  K*12 -. T L ' [
NO. OF PUPILS: 1, dlm S .. ‘ . o
‘NO. 'OF SCHOOLS: 19 Tnstltutlons “ R B L
NO. OF EMPLOYEES: Professional 109, Paraprofessmnal 8, Clerical6 =~ - !
"~ . CURRENT BUDGET: Regular $143, 854, Summér $89 668, Total $233, 522
' EVALUATION TEAM: Jud1th Green Leibovitz T
/RSN ) . ' . . .
h R P(IOJECT DESCRIPTION - ., & .. \ ‘ | .

, ThlS proJect developed cooperatlvely&ith representatlves of Phllaodelphla - L
; pubhc,,prlvate and pgrochlal 1nst;tutwns for neglected and delinquent, chlldren, R
- involved. planmng and implementing prégrams designed to meet the special needs *
: - of 1nst1tut10na1ized children. These children aré referred to the various 1nst1tu‘,ﬁons
v A.by pubhc and prlvate agenmes throughout the 01ty of Phlladelph;laf N A ..»

't T1t1e I funds are ut111zed to supplement the 1nst1tut10ns qngo’ng currlculum durlng L. o
the regular and summer ferms and affer. school hours. ,Examplea of the programs offered e ]
in the 1nst1tut10ns are. English/reading, cultural enrrchment sc:.encen tutoring, camping) -

educat10na1 field tr1ps dlagnostlc evaluat’lon in reading and mathema&txs and psycho—'

Ay o
“» _ logical counsehng AU - R o . P
: .EV,’ALUATION TECHNIQUES L -
LW “c . Ve . . )
\ Descrlptlve evaluatlon *furnished by pro;ect admmlstrator including formal and
. informal test séores ‘number of pupils served, (}and serviceg provided .
. a - o KEY FINDINGS. ' - -
b 1968-1972 ObserVatlons 1ndlcated that the contradted services WFre belng receLved _ -
. By the partlclpatang children. ’ -
. , :, . - N L} ﬁ
1972-1973 Of thé\26 1nst1fut10ns 19 wer'e funded fgr this pro;]ect Specmlized
: .. ' ' programs were implemented- by the funfled institutions. Individual
< L reports by these 1nst1tut10ns suggested that in all cases the specialized”
programs vyere successful in achieving the1r respectlve and v'arled ’
- obJectlves o o <L , , . e , P
S . : . _ ) L PR ., _ .
. . ’ 108 R A‘/ | B I '
» 4113 - ° ’ ’ .




_~ e '/j tions indjcated thdt gams were made in reading skills at-several of the -,
A institutions. “Recreational ‘and cultural activities were 1mp1emented

- 1974-1975 : (Prerllmmarjl flndmgs) Seven mstltutzons have prov:ded programs

Assoc1a<t;on for Jewish Ch11dren 1301 Spencer Street 19131 %I'LQ

Baptist Ch11dren s House, 58th and Thomas Avenue, 19143; SA 9-6511

- programs, v’,r’Two examples will serve to illustrate this point. One institu-
. ‘tion's progect report indicated that. .70% of the reading pretest: scores were
. - at or below the‘level of IRI Book 1; posttest scores indigated. that only 26%
. . of the same:pupils contiriued to read‘at or below that' level. Another 1nst1—
o tution's repprt indicated that the average score on a phonics 1nventory ‘
> '1ncreased by 15 points. bet'ween the pretest1ng and po'@ttestmg pe;qus

197.3-1974. Th1s pro;ect enab’led 1nst1tutlons for neglected and dehnquent ch11dren
' - to provide tutomal services, educational programs, and recreational/ -
.+ .~ o cultural‘activitiés to the,pup1Is they serve, Test scores and observas

prov1chng "handg'on" and ofher direct experiences ‘with matérials and )
Fsites of interest. Most programs were well ’pianned and effect1ve1y -
unplemented P B

LM
A - = - . 1
. .

for-their children and four others are taking the necessary steps .
- to begln operatlon ‘Pupils were reported actwely mvolved in
programs at the operatlonal factlltles :

X w ‘ K SN .\ i N
_’Because the intent of t tormg or remedzfﬂ"help forvgnstltutlons ¢
varies, the Reading and Mathematics subtests of th,e?paallforma(

~ Achievement Tests seem not to be appropriate measure’s l all

- situations. Results of the tests will be available for all lrtstltutlon
v L 'chzl«iren attending Phlladelphla public schools, however, tests
‘ selected by each of thélmstltutlons will diso be used to grovzde
S an approprlate assessient of progress : \

A

Smce program dlrectors have in the past reported that there was
growth by the children benefiting from Title I funds, it is assumed
that similar growth will be reported for this year also.

e | PARTICIPATING INSTITUTIONS % ' S
‘i\" - RS s -

' 9000

42,

\
N . R

Cathohc Home for G1r1s 6901 Woodland Avenue, 19142; SA 6 2605

Center of the Sisters of the Good Shepherd Chew Avenue & Churéh Lane 19141;

VI 8-4313, 6464

'Ch11dren s Aid Soc1ety of Pennsylvania, 311 South Juniper Street, 19107; ‘KI 6- 2990

4

NS 109

o : Methéds'aﬁd procedures differed acc':o'rdin{g to-the design of the specialized. - '
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Gu-ard College Glrard & CormthlanA enues,” 19i’§1 PO 5-7560 '

TR7 7214 . - .Q

.

. :

. 'Southem Home for Ch11dren 3200 South Broa{i Str%c 1 145 DE 4- 4319

Youth Development Center, 151 W. Luzerne Street, 19140;

Youth Services, Inc., 410 34th Street, 19104 BA 2-3262
L : o ? ’ B .
Youth Study Centers, 2020 Pennsylvania Avenue, 1913 MU\G-I 76"
~
< ;, .~
,\Es = ) }
* o, .
;o' . ’ . - ’ . (e ,
f % | . * '
P .
S ca
, 1i9
a . 3 / - B

115 .




. ]
V]
< ' ) . . « 7
, % ’ . o - t L -
¢ INTENSIVE LEARNING /CENTER
—— \\A‘:“' » : ,;‘- : . — . : . i : , -

N . X . ' - . . - ,‘(, 6.

- ADMINISTRATOR; A James H, Lytle ’
HEADQUARTERS:  6th flaor, Fifth and Luzerne Streets » .
TELEPHONE _ BA. A-.0.650 ' I .

PBRS CODE: | 511-02-843 - - ' — p

. OPERATING YEARS: -1969-1975 7~ - - e S

_gGRADES SERVED: K-4 g o T ¢ . ST

0. OF PUPILS: 280 . . . ' . :

/1 O.OF SCHOOLS:, 1 '~ - - % . ,

' JNO OF EMPLOYEES Professlonal ‘i Pg,raprofesSlonal 9 Clerlcal 1 : \ ‘
CURRENT BUDGET: Reguldr $149,000, S?mmer '$7,000, _Total $156, 000 :
EVALUATION"TEAM:-Jay.Yanoff . O &

. . > s - ) 9
N 7 - . — —
) A PROJECT DESCRIPTION . ™., = ~
o \ . _ A
- The 'Inténsn; arning Center is an innovative school a1m.1.n'g at, exemplary

1nstruct10n for elementary-age puplls at durrlculum development, and at -
“staff development. The school is located on the sixth floor of a converted factory
bu11d1ng at Fifth and Luzerne Streets With the partial exception of a small
group of the youngest and least maturé pupils. (the Entry,Clasd), team teaching,.
nongradedness; and 1qd1v1dua11zat10n are the rule. "Flexible teach1ng space"

(60' x 60 ahg\xgiz and large groups of pupils (approximately 100) diso are .

o

- common to the "houses" within the ILC Each house is staffed with teachers

and aides. '

A

. TheILC pr03ect has as.its goal the improvement of reading, mathematlcs and

problem-solving ab111t1es This is accomplished in an open learnlng env1ronment
- emphasizidg the child's total development. ) o

s 4 Ao | | o
‘ a = EVALUATION TECHNIQUES . 5

. 4
Surveys questionnaires, systl\ematlc observatlon and standardlzed tests

measuring pupil progress. ,
\ . : - &

s KEY ,Fn\ng‘c;s "
' 4 - . o
) (Reported by ILC ev ua%n staff) . .

[} v \Q\
1)96_9—1970 ‘Rate of progrebs, as measured by standardlzed tests, 1mproved for
° third-, fourth—, and fifth- grade pupils in reading and in arithmetic
concepts. Second- grade pupils improved in reading comprehenslon.
D First-grade pupils made gains in arithmetic. |

| | 144 | |
. 1 RS

.
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R o “ Puplls in Inqu1ry Houske made. more progress in reading’ than 1} e: -
‘ ST, others,vv pup11s in Blend House achleved more in arithmetic This
A C *difference appeared to be due to teacher interést and\e_:gpertl 5 .t
) e rather than organization of the houses Pupils in Tech Housé‘showed
e \ the largest gains on both IPI arithmetic and IPI reading test' . Tech

; « - House puprls 1mproxfed most on the Piagetjan conservation t sts .
: T » . . ~

3 | - ’ e ‘ Speakers at the staff—development sesszons were generg.lly well re-
E ceived; the gfoup*dynamlcs sessiong were not. However, the’ last
Ly session, which led to some ongoing committees being org nlzed and
e : "somethmg being done," proved to be beneficial. Result} of a survey
~_ (Urban Market Developers, 1970) revealed that most par nts who vis-
ited the ILT felt welconde. They were well 1nformed of thé obJectives
of ILC and read the newsletter w1th much interest. L . o
1970 f971\ Sixth- grade pupils ga1ned from 1.2 to 2.4 years on the subtests of
P " . the qués Tests of Basic Skills beétween 1969 and 1971: The overall
% averag compos1te gain was B months. Fourth-grade pupils-
. gained § months in reading (Cahforma Test of Basic Skills) and
‘flfth grade pupils galned 10 months durlng th1s schqol year. Gains
in arithmetic skills were lgss: dramatlc (Stanford Achievement Test) .

. with fourth graders ga.1n1ng ) months and ﬁfth—grade pupnls ga1n1ng ,
. \ -, Tionths. : = L SETE RS
1871-1972  Pupile at ILC made progress in the. basm skﬁls (with the except1on SR

of vocabulary skills in Grade 4) which ranged from 0.4 years to 2. 8 S
years in a year's t1me. Forty-four percent of the gtudied partlclépants :
4chieved at a rate of at least one grade- equlvalent year in one school

year. There were no substantial increases-in the number of pupils

. \approaching the natlonal norm except.in arithmetic concepts and

eading comprehension in some cases, and there were no increases"

in the .number of pupils achieving at a level above the national norm. (

1972-1973 fnformal Reading Invento'ry results were analyzed for the Middle
- » nd Upper Houses. Normal progress would be two book levels per
ar.’ Among Middle House pupils (N=111), 54% gained one bopk

.
~

: projects .) Iowa.Tests of Basic Skills results showed that in allbut
S the Upper House, pupils were not maintaining pace \yith the ‘national

118
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nérming population Most ILC puplls d1d not meet the obJectlves v
regarding reading and %athemathcs achievement, Dlsc,éussmns with
the project’s director an researcher revealed that the achievement. |
. obJectlves were not realistic as de51gned and that@the desired levels
of achievement, C/a{nd the expectatlons regardmg the numbers of pupi)s
who should reach thosg levels needed to be reconmdered h “
: A
" 1973-1974 Informal Reading {nyentory _(IRI)Qresults showed a'decrease from.
48% to 32 % in t.he nyfmber of pupil'é readmg at tlyé Primer 'level '

Peeder schogls’ were compared. ILC had an ADA of 90.1%, while thei

. four feéder schools averaged 85.5% (rahging from 83.8%to 87.9%) .
ILC thus exceeded the foux feeder schools' cgmbined ADA by 4.6
‘percentage pdints even though all chlldren at ILC were busse'd fr’)
the feeder schools each day ~ ;

i
.

102 chlldren s parentswrecelved aid in the1r homes.
113% exceeded the expécted increase of 100/
. S NN ' { . E
(—_. . 1974-1975 ( rellmtnary flndlngsj The ILC achievement qoals cannot be
‘ ‘ mieasured at this: staga, since growth scores will be based on postteslts
"s¢heduled for February (CAT) and Aprll (IRI),

t
i

tendance flgures indicate that ILC exceeds the four feeder schools;
4.4 percentage points, even though all of ILC students are
sse\d from feeder schools. .
he Parent Involvement Program has, shown a declme in the umber
ofchlldren serviced. Lower House has begun consultmg in homes;
Middle House.has not yet begun the program.. Budget cuts have
forced a reduction, in the number of parent consultants from six
to four. ) o ‘ '7. . . ! _f
Itis ant1c1pated that the center staffwulvnge ablé to identify puplls .
? ing significant behavwr changes: as’q result of their experiences -
_in ghe center. Regular classroom teachemg will indicate the puplls
‘acgdemic growth. . o " g} : . .

v

W

, \ E 'PARTICIPATING SCHQOLS

District 7:‘!-= ‘I\‘ntensive Learning Center
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i‘I'Ij;INERANT “HEARING SERVICE | SN

. ADMINISTRATOR: I\/Iarechal Neil E. Young~, ' ’ S
HEADQUARTERS:  1807-Market Street | , .
TELEPHONE . 44Bl3ese : '

PBRS SOPE 511%05-501- - :

»oPERA ARS 1971-1975 - - ., . T ‘
' (JRADE SER K-12 IR U

NO. o PUPILS T 91 . ) ‘ ]

NO OF SCHOOLS: 1584 . . . .~ o o '

'OF EMPLOYEES: Peress1onal 11 Paraprofessmnal 0 » Clerical 0
I’éRENﬂa BUDGET: Regular $128,000; Summer None, TQtal $128, 000
‘,EVALUATION TEAM: Rafe Colflesh o Y

fooT SR ”_ RN
: ~ . PROJECT DESCRIPTION . ‘' ' .

[

; ! ¢
AV

,Pupils served ane-' hearing—impaired pupils who experience difficulty ih communi-
cation w1th resulta t defect1ve recept1ve and expressive language ab1l1t1es. _ Needs z

l1pread1ng, and understand1ng vocabulary, language forms, and syntax Needs
for expressive language include develgpment of vocabulary and languag -and-syntax
forms approptiate to the pupil's experience and level of learking achievement. Addi- l
tional needs include speech therapy to. ithprove articulation and voice, and.basic
understand1ng of pr1mary learn1ng skills and atademic subJect matter

The 1t1nerant hearing cherap1st examines pupils with hearing losses specified
in the state staidards. These pupils are evaluated for functional hearing and lip-
_ read1ng ab1l1ty language development; and progress in learning. Pupils in rieed
of therapy are-served twice weekly and are provided with a comprehens1ve program
“of therapy ﬁtted to their 1nd1v1dual needs .
o »

-
0t
1}

: \ A k , EVALUATION TECHNIQUES
( Syste,mat1c observat1ons questionnaires, and analys1s of standard1zed achieve-

ment test scores. . ¢
, .

/

KEY FINDINGS
. . .
© 1971-1972 .Two hundred twelve pupils hav1ng hearing d1ff1culty received regular

services des1gned to alleviatg hearing problems It was found that some

‘ . 7 children probably needed resource-room help in regplar schools.  As a“
A result of this, the Speech and Hearing Office requestedﬂWo new rooms
s " . ., ‘for hear1ng hand1c,apped in elementary schools. .
~ | C . o |

co114 L
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Téacher ratings of Quplls cogn1t1ve performance were analyzed fo ascertaln
how many puplls°had 1mproved duq,ng the treatment period. Of the 123 . 3
puplls who were analyzed, 45 with average or lower ratings improved to
averageé or above during their treatment sessions, 15 children who had

been rated -as performing above average prior to therapy continued at

the same level, and 30 children who had average ratlngs also maintained
their same ratlngs ‘over the treatmen{perlod Thus 90 of the 123‘analyzed
children maintained or attalned average or bettér ratlngs by the.end of

[

\ ' athe treatment sessions. . -
f Y ) . ) . . : .
1973-1974 wThe long term goal of the Itinerant Hearing Service project is to
+ ' ,enable hearing- handlcapped pupils to make academic progress in a
y - +~\""  normal school settlng In 1973-1974 the project was fully implemented
) w» _ according to its stated plan and attained those ob]ectlves it was designed
' : ' to meet. This was evident frém observation, ,analysis of test scores, °
L . - and results of parent and teacher surveys. Language 8kills of the
’ - treated pupils 1mproved academic achievement, as perceived by class-
/ AU - room teachers and parents als\o improved. ]
/ ‘ ’ ¢ ' ’ PR
o ‘ Most 1mp?€ésive however, were the p081t1ve att1tudes of parents
, ‘ toward proJect efforts. Of the.65 parents mailing back questionnaires
/ L on ‘their perceptions of their chilgren s prodress, all but two took the
h time to wr1te commerts. ‘The comments of 37 parents indicated a high
levkl of. sHtisfaction with the {pro.]ect and only three parents wrote
co ments that could be 1nterpreted as 1nd1cat1ng dissatisfaction,

T

1974-1 975 (Preliminary findings) Pr'ogr'ess towar'd attamment af Itmer'ant

- | Hearing Seryice objectives is evident. Therapists ar'e prov:dlng
intensive, individual-based services to improve rteeded skills . Yo
among their pupils. Individual records of pupi pr'ogr'ess are
kept and r’emedlatlon is pr'owded in areas of reatest pupll need.
Pupll testing was conducted and the project was fully’ lmplemented
in October. The therapists also have located 250 additiongl school-
‘age pupils needing hearing ther'apy or diagnosis. A team of two .
therapists developing the preschool program has secured 50 referrals .

. of ver'y young children, but pilot tr‘eatment has not yet been lmplemented

e Follow -up actw:tles -sueh as clinic referrals and r'etestmg are
" being instituted. If-the early chlldhood component can over'come

its difficulties, all objectives should be met. - . ‘ ~

3 . ot

PARTICIPATING ‘SCHOOLS

Dfétri%t 1: ~ Barry, -Bartram, Belmont, Bryant, Catto, Comegys, Daroff, Drew,
' Dunlap, Hamilton, Harrington, Holmes, Huey, Lea, Locke, Longstreth,

\./'._ "il‘as
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.

~ District 2:

Y
Y

. Distrigt 3:
AW

S
%

—

District 4 -
Co ), . Gillespie, Gratz, Hanna, Heston, Hill, Kenderton, .Lehigh, Leidy,

ﬁ\v
. ;_‘

" District 5:

t

A

District: 6: |

Dsitrict 7:

s

McMichael, Mitchell, Morton,' Powel, Read; Rhoads, Sayre, Shaw,
Sulzberger, Tilden, University City, Walnut Center, Washmgton
West Philadelphia, Wilson, Wolf . U ’

\

Z
Alcorn, Arthur, Audenried, Bache, Barratt, "Benson,’ Bregy, Carver,

* Childs, Darrah), Dougla'ss, Franklin, Gideon, Kane, Kelley, Landreth,

Martin, McDariel, Meade, Morris, Peu'ce, Penn, Poe, Reynolds
Sartam Smlgh Stanton, Vare; Vaux, Warmg, Wayne

[

TBartlett Bok Boone, Furness; Hawthorne, Jackson, Jefferson, s e
" Kearny, Key, Kirkbride, Meredith, Nebinger, Sou}kh»Phlladelphla
/¢§outhwark Spmng Garden Stevens Stoddart~Fle1she1}’ Vare

Wash.mgton Wister . '\w.
“Blaine,, Blankenburg, Cleveland, Dick, Dobbins, Duckrey, FitzSimons,

Miller, Peirce, Pratt-Arnold, Rhodes, Shoemaker, Stanton Stokley,

>

"__Siarawberry Mansion, Walton, Whlttler Wright o ¢
"Brown, Carroll, Clymer Douglas, Dunbar, Ed1son Elverson, .o

Fairhill, Ferguson, Hackett, Harrison, Hartranft Hunter, Jones, . .
Kensington, Ludlow’, McKinley, Mlller Moffet Muhr, Penn Treaty, ‘' =/-
Potter-Thomas, Sheppard, Stetson ‘I"homas Wanamaker Welsh )

W111a L0 * 4 e .-
‘Dobseh, East Falls Emlen, Fulton, Kelly, Llngelbach Logan 2 ’
Mifflin, Pastorlus Pennell, Pickett, Roosevelt Steel, Widener,  J
Wister 9 P : .
‘Bethuné, Intensive Ledarning Center, Pennsylvama Advancement -

- Smedley, Stearneg, _'I‘aylor . , ’

116
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- . . . Y
ADMINISTRATOE;\ Lore Rasmussen ' . I ) R
HEADQUARTERS:  Dyrham School | ‘ ' R
TELEPHONE: . 732-3204 - R N S
PBRS €ODE:. - 511-02-541 e . L

.3 , OPERATING YEARS: 1966-1975 . o
FRADES SERVED:  PK-12 B 1
NO. OF PUPILS: . 1,890 T ’%ﬁ PR

’ authdhtarlan richly st1mu1a§;ng‘ env1ronmen1; ’ R N .

E wr‘iting) under the direction of a specially trained teacher.
R ‘ R
pants; older children teach younger ones; the children use the whiole community as-a
‘resource; all learning is interrelated without fixed timetables; noncoercive respect
. paraprofessmnal and parent skill- development sessions dn released-time and 9

‘teaching and tutoring techniques. _The main goal of the center is to help partici-

LEARNING CENTERS' o

o

NO-. OF SCHOOLS: 10 . ‘

NO OF EMPLOYEES: Professional 22,. Paraprofessmnal 1, "Clerical 1

CURRENT BUDGET: Regular $365,000, ¢ Summer $15, 000, Total $380,000.
VALUATI\ON TEAM_\ Ethel Goi’dberg, Joéeph Meade . o RN

-

~

N N
: . PROJECT I%CRIPTION .

* ) t ) .- v»,%‘ ' i . .

The Learning Centers prOJect 1s>&;urrently comprlsed of three parts which perform ’

‘services either to children directly, ﬁe teachers, to. schoolg, or to the parent commuynity . '

They are' held together by a co,mmon pjﬁnlosophy of 1nd1v1dua11z1ng instruction in a non- ~

" : lti i
‘Learning ‘Center Laboratories are located in 10 Title I schools yv,ldely scattered
throughout the city. Most of these are sirfgle rooms organlzed and ‘equipped primarily
to entice and engage children in applied’mathematics, science, and logic through
carefully selected learning aids; professional tools, games, and play activities from
which discoveries éan be made. These dre organized and communicated (orally orin

- . B .

. .;. ‘< - . . .
-All teachers are, in continuous in-service training; parents are prominent partici-

replaces a multitude of rules; grades are replaced by individual child appraisal;
goals are set by the individual child and the teacher cooperatively.

_Teacher-Parent Center, located at the Durham School, provides professibnal,

volunteer-time bases. The T-F center c0nducts whole-day and half-day workshops
or‘the making of educational aids and classrom facilities, and on open-classrcom

pants assume the roles of guides and mot1vators ih providing a st1mu1at1ng learning
environment for their children. -

~ I L .
 Learning Center Headquarters.provides enrichment, planning help, subject- .
.matter consultation, curriculum writing, and idea coordination for poverty-area -

parents teachers, and;administrators who desire help in the pedagogical approach

3
- . R

125 =", S ’ .
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. . ' K - S v . . ) [ P . ' .
"open classroom" organization.  The headquarters als¢ helps mahjf Title I taffs
find, collect, and/or 4vrite curricular materials oriented to the urban environment.

" Survey, questlormalre and desef‘lptlve techmques, comparlson of attuudes
self-image, and progress in langhage arts over a ?year s mvolvement in the prOJéfct

19661968

i
-

1968-1969
e’

R v
1969-1870

1970-1972 . Results of a two year longltudmzh study of the Durham Learnmg Cénter

v

K

' Pup11s attendmg LC showed bétter problem- 501v1ng ability- than?

¥

- most schbols in the district. + .

qprimer level. Enthusiasm for reading was readily evident within the
" classroom: ‘ ' ‘

@In comparison with usual conditions in the district, Durham's school

4

. ) o . o - i'
EVALUATION TECHNIQUES:. o

.~

-

v : - fa=

'KEY FINDINGS - ! o .

S— , s

\

Pr1nc1pa1s 1nd1cated that the greatest changes were seen in\language
development. Improved interaction between" teachers and pt
observed, whlph led to mcreased pup11 mvolvement in learn?

) v

comparlson “group. LC pup11s were mbre goal-oriented . mo}e ab
to qope with problems -and more able to produce a variety of solutlons
to ?pen-ended problems t N : : oy
. b K
a 8 n 3y 3
w .
S bstantlal progress was found to have been made in reading skills.
A few ¢hildrem~were judged to have equaled or surpasseéd the reading

level found in the regular classes. Only one pupil remained at pre-

4

: T X ) : :
The existence and “operation of the supplementary centers were supported
by a substantial majority of the teachers whose puplls used them, Frve '
~of the six centers were directly related to the learning strategies. |
furthered by the project and were seen to be of more potential value to |
classroom teachers than was realized because many ; t1mes the téacher
was not able to attend with her pup11s e o '

In only two of 10 school characterlstlcs compiled districtwide was Durham
similar to average condﬁons in District 2. The rate of teacher absem:e "
and faculty rac1a1 distribution were about at the average for the district.

and average class sizes were small, faculty turnover and pupil
mob111ty were low, and teacher experience was high. Durham .
used few substitutes prov1ded by the district, had a lower proportion
of black pupils, and had a slightly lower attendance pate than

-

ay
.

In most grades, but not all, the reading ach1evement was higher than
the district norms. The dlfferences in ach1evement by grade level )were




a@»

1972~ 1973
4

stable over two years”a"nd appeared to be related to seleétigso”n of students.
‘Some grades had better .sfudents than others and with such’ small - '
numbers of students these d1fferences were more evident than in 1arger
schools :

F

el ' f‘ >
Comparlsons of the percentage of students. above the nat10na1 med1an,or
" below [the naticnal 16th percentilé (Cahfornlq Achievement Tests)gshowed

- [ good improvement, except for one grade at Durham.,, From 1972 to 1973,

- L

.1973—1974

1974—1975,

o

District 1:
~ District 2:

District 3: )

District 4:
District 5:
District 6:

H
b
£

. four of five gfades improved in both categorl,es The fifth grade dechned

. on both indices and showed almost no ga1n in read1ng over the preV}ous I,’ N
year § group average. ’ € o
The prOJect s objective to have pupil attendance in the L{ daboratories

. rank above their resp\ectlve districts was met®in three of eight. labora- ‘.
tories durlng three sample months In an-additional study, hoWe\Qer

<L.C laboratory atfendance was found on the average fto be greater than

béth to%l school attendance and attendance of selected same-school .
comparison groups. - . oo R

On the Language, Read1ng, and Mathemat1cs subtests of the CAT 70 .
the prOJect S obJectﬁ’ie to have the average LC&'\pupll exceed the respec—
tive district average was met in 18 of 45 comparisons. Further investi-
gation revealed that- pupils in the two self-contained LC 1aborator1es
exceeded the d1str1ct average in each comparlson that was made

(Pr'eliminar'y findings) Inter'im observations indicate that LC labs
ar‘ehékmg progress toward the attainment of project ob]ectwes
Int
' problem- solvmg approach, progress seemingly was made toward
increasing pupils’ problem-solving abilities. In nine LC labs,
pupils seemed to have made progress’ towar'd increasing their
concept- formation skills'in mathematics « .and science. Observed
activities- including newspuper reporting, panel discussions,

audiotaped radio programs, and play. actlnaq should result in increased , '’

oral and written commumcatlon skllls of pupils'in faur LC labs.

The\'eacher‘—Par‘ent Center'has conducted many well-received L
staff-development sessions. The C headquar‘ter‘s cohtinues to

oo / . N
oo i I . ‘
g i P , o 2
. N . = X v .
} . . L

*

prowde a wide varlety of consulting’ services for tar‘get area admmlstrators.

PARTIE%-\TING SCHOOLS <
McMichael, Rhoads" - . o .. :
Douglass, Peirce o : ) . _—
Jackson . : . °
Peirce, Strawberry Mansion, Wright
Clymer :
Widener

0°LC labs organized primarily far the discovery- -oriented, e
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i , MEET ®HE ARTIST, B S :
i l . ' ' ’ . “"’ ‘ r' - - : ""«;l ‘Y v \
fADMINISTRATOR:  Jack 'Bookbmder LR . - Nl

HEADQUARTERS:  Room 513, 2lst Street and E‘érkwag o
TELBPHONE: ., 448-3273 - B g

*

PBRS ‘CODE: 511-02-513 - L ‘
OPERATING YEARS; *1974-1975 L - S
GRADES SERVED: ~ 4-12 - '@ o .
NO. OF PUPILS: * = 27,500 ° B -
NO. OF SCHOOLS: Public 70, Nonpublic 2<9 Total 99 o ¢

- NO. OF EMPLOYEES: Professional 0, Paraprofessmnal 0, .Clerical 1 - %
CURRENT BUDGET: Regular $18,000, Summier $11,000, Total $29,000
EVALUATION TEAIVI Louis Schelner Fleta Waters* . . .

S\ ' o L RN

PROJEGT DESCRIPTION s e

Th1s prOJect has two- component programs’. -The experiences which they offer
are not avallable to the students through any other source. ‘An exper1ent1a1 back-

'ground that will motivate learnlng is oneeof the documented special needs of educa- o

t10na11y deprlv'ed children; these programs are designed ‘to help meet this need.

-~ Artist at Wor'k Students 11v1ng in target areas tend not to’ have access to
experiences which would enable them to apﬁreclate the creative arts. This program
brings to the school auditorium an artist of prominence to demonstrate the process
of creating a work of art. The artist demonstrates onstage for approximately 45
minutes and spends the remainder of, the time visiting classrooms. During the

demonstration and discussion, concepts and vocabulary are developed and reinforced.

* Artist to Artigt. This program, in cooperation with the Philadelphia Art
Alliance, makes it possible for children from Title I schools who.are talented in
art.to’ meet in seminars with America's distinguished pa1nters and sculpt(g’rs, on
Fr1day afternoons, for 15 two- hour sessions. ' SR .

a
-

;o .. EVALUATION TECHNIQUES -

ists, their 45-minute live demonstrations to the entire school, follow- up in
individual classrooms reactions of ch11dren and staff.
. g : L e

| ' % " KEY FINDINGS-

&Xd An ebservational checklist is used to vemf’j,%n a sampling basis, visits by the
t

—

1974-1975 (Prellmmary fmdmgs) The Artlst at Work component of the Meet AR

N the Artist project is in full operation in target-area schools.
During a 45-minute period, fourth-, fifth-, and sixth-grade puplils

10 ) Co
N l\" 1\ -~ :
y 23129‘ e ‘ _ v
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3
&

o
T:’:( -

.
3 .
.« -
. v - = ?
) 3 ? = .
- - .
N - .
' .
. . f =Y
- s 2
. B . . 4 .
" . ¢ !
. L . )
s v A ‘ PO

‘meet and conver;se with a well-known artist from the Philadelphia

' area. During this meetmg, the chzldren are exposed to the artlst s

work thrb/\gh the observation ofﬂosamples on disp lay as wel]{as

"~thro,ugh wztnessmg the artist in action actually p'roducmg a palntlng

a rBoth pupils:and teachers feel that the Artist at Work component

‘Locke,\Mchchael M1tche11 Morton, Washlngton Wolf .

-T‘he gbyectwe for Meet the Artzst proyect has been d-ttamed th\a.s/

.8 beneficial. The Artist to Antzst component will be Implementefi
,:tn Janu"‘?*y 1975. & . L - ’

fal"r . e u ~ " c'{-,! ‘
A T PARTICIPATING SCHOOLS ‘

Barry Bryant Daroff, Drew, Dunlap, Hamllton Holmes Huey, Lea,’ o
Arthur : Bache, Benson, Bregy, ‘Carver, Childs, Darrah, - - -
McDanlel Meade I\/Iorrls Réynolds Sarta1n Smith, Stanton,
Wayne ° .

_Boone JIackson Jefferson Key, Nebmger Southwark

« -District 6: .°

District T:

Nonpublic:~

’

-

- Catholic Girls High

Sprlng Garden, Washington
Blajne,. Blankenburg, Cleveland, Dick, Hanna, Heston H111
Kenderton, Peirce, Wright . =l
Brown, @arroll Clymer Dunbar, Harrison, Hartranft; Ludlow
Miller, Moffet, Sheppard, Welsh, Willard- Powers RN
Dobson, East Falls, Emten, Fulton, Pennell, Steel, Wls'ter
Bethune Pennsy\lvanla Advancement Stearne
P . ~ ) ,
Cathedral CorpuswChrlstl Hallahan, Most Precious Bloed Our
Lady of Victory, Our Mother of Sorrows Roman’ Catholic, St “Agatha,
St. Anthony; St. Brldget St. Carthage, St. Charles, St, ?olumba
St. Edward, St.-Elizabethy/ St. Francis de Sales, St. Gabriel,
St. Gregory, St. Ignatlus St. Ludwig, St. Mary, St. Malachv, .
St. Paul, ‘St. Peter ClaVer St. Philip Neri, St. Stephen St. Vincent
de Paul, West Ph11ade1ph.1a Catholic Boys High, West Philadelphia

et

o

-
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ADMINISTRATOR: . Rebecca Se al R ,
HEADQUARTERS: Room 318, 21st Str‘e&/nd Paa‘kway

. sS’TELEPHONE: 448-3619 R
PBRS CODE:. -  511-04-555 ' -
) 'OPERATING YEARS: 1966-1975  / - Ly
-+ " GRADES SERVED: . 10-12 I .
NO. ORPUPILS: 4,600 )

NO. OF SCHOOLS: 10
'NO. OF EMPLOYEES

] L
N A

R S R 'PR@JECT' DESCRIPTION

f

_ Part1c1panfs ‘are selected at the end of ninth grade. Then; each Schooh Week
for the next three years,, in regular classes or in, after-school tutor1als they re-’
ceive approx1mately 10 extra hours of a combination of Enghsh mathematlcs, RS
phys1cal sc1ence and soc1al science courses. Alsog they attend var1ous concerts,

B art galler1es and plays.

v

J{.Lé,f."f',‘

" In add1t1on the students receive counsel1ng, psycholog1cal and ps»y£h1atr1c
services tp help them overcome emotional problems detrimental to acadg;mc
ach1evement ‘ _ o o .

' Because advancement of the student's emotional and academié\perfdrmance

“ean be hindered by problems at home, parents e)re involved in the prct>/g*ram ,
They are told the reasons for their child's participétion, encouraged establ1sh

" an atmosphere at home conducive to their child'speducation, and invited to *
part1c1pate in many of the after-school activities of the prloject. z

<

r -

TR ~ EVALUATION TECHNIQUES
Cé)mpar1sons of gains in general Enghsh mathemat1cs vocat1onal asp1rat1ons L
and educative abilities over the per1od of exposure follow up descr1pt1ve analys1s

: of graduates' activities. , »

- KEY FINDINGS e . . o
1966-1967  Students in the prOJect showed improved classroom performance im- }
' proved verbal and nonverbal functioning, raised occupational and L.
educational aspiration levels greater expectat1ons of success, and a

reduced dropout rate. ’ D ‘ % .

N o 4R . L

R e,
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1967-1968 * Students in the project showed improvemerrt in basic skills ahd a
positive attitude toward g»omg to college. It was reported that there
was an increase in the numbér of students applying for and being, [
accepted 1}\1t0 college apd that parental involvement was 1mproved

- 1968-1969  Students in the project achieved higher 1n1t1al test scores (SCAT)

,

° than nonparticipating students. However, posttesting. showed that

S, meaningful increases in language and arithmetic skill°s. S W
e . . ) ) .
' - of the graduates returning the 1968 follow -up quest1onna1re 81% were
. attending a college or university,- 18% were employed, and 1% were
neither employed nor attending colleige. The graduates cons1dered
the most essential aspects of the program to be the cultural activities,
the enriched curriculum, ,and the college visits.
. ’ N /\ .
.1969-1970  Participating students showed higher vocational aspirations than
nonparticipants. The longer students participated in the program,
o the higher their vocational aspirations‘were likely to be ' '
| as s‘ome evidence that the Motivation program improved the
° students\:ttitudes toward school and learning 4 This effect was not
noted in'the individual schobls, but was dependent on the combined

effects of all partictpating schools. ’

-~ .
\

1970-1971 The activ1t1és of the prOJect encouraged students to seek postml;?\
’ school education. In equal samples, approximately {wice as y
L Matlvation ast\luonTMot;va’tion studegits (with similar IQs and
" ' academic backgrounds) were accepted into colleges‘and other post-
high-school programs. Motivation students had higher attendance
ratea and fewer latenesses than non- Motivation students. '

~ ol

197.1—1972 Monitoring indicated that participating students were, encouraged and
involved i in the seeking of ppst-high-school education. Each school
,-reported that many of its students had been accepted in local collegeés
“ ' or un1vers1t1es (Cheyney, Un1ver31ty of Pennsylvania, Temple) and,
’ ‘that other applications were pending in out-of-state locales. Reports
from all schoo’ls further. revealed that Motivation students attended
- ‘a variety of cultural events :

~ - ~
- o

»

1972-1973 - Parents of Motivation students were involved in the program at every
T e school. .Each, sthool prov1ded some type of remedial tutoring, varying
IR numbers of ‘guest speakers and curriculum enrichment either during

or following the school day. 'While adhering to the general guide-
R "linies of the-prOJect each school adapted the program to conform to

its. specific ,constraints arid.needs. ’% .% v N

IR .

e ".. ¥ ‘ ) ¢
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* . very little gain was made over initial scores. Some students did show -

-
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1973-1974

~o

e

1974-1975

<y

District 1:
District 2:
District 3:
Distriet 4:
District. 5:

.82 (51%) 1mproved their grades 9 (61,) declined, and 70 (43 ) showed

_grade-equivalent (GE) tota.l_%aading score of 9.6 on the California : -
“Achievement Tests.

-in the _project this year. : . N

A

- R

Tutoring in mathematics and English was available at all sites. Some
schools expanded offerings to include history, science, and languages.
Of 161 randomly selected students who were tutored at six schools, '

no change : , , ' .ot
A group of 95 tenth graders who were selected for the project but
attended a non-Title I school during FY 1973-1974 had an average ' ~

A similar group of students who participated

in the Motivation project in 19731974 had an avifage GE of 10.1

on the same test. Motivation students achieved on the a\'/erage one- ¥
half year better in reading than a similar group of nonparticipating o
students—-a statistically signifi%hx&di\ﬁ'_t;nence . : . S
(Prellmmary fmdmgs) Motwatlon prOJect coordinators are 1mplementmg
the project as in prewous years. Students attend extra classes,

attend cultural events, are applying to colleges and universities,
and are receiving extra counseling. However, there is less tuior ing .

~

) _ PARTICIPATING SCHOOLS

Bartram, University City, West Pﬁﬂadelphia
Franklin, Penn
Bok, South-Philadelphia

. Gratz
- Edison, Kensington ) L
P L “
A\
o
.
=
N
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’ MULTIMERIA CENTER : e
8 - ' :

' ADMINISTRATOR:  Charles McLaughlin
HEADQUARTERS: 2901 W. Allegheny Avenue

+ *TELEPHONE: BA 5-1914

PBRS CODE: 511-06-615

_—OPERATING YEARS: 1968-1975.

0.

N
\;

GRADES SERVED: K-12 )
NO. OF PUPILS: Nonpubhc 9,063 °
NO OF SCHOQLS: 47 "

O. OF EMPLOYEES:- Profesemnal 0, Paraprofessional 1, Clerical 4
CURRENT BUDGET: Regular $99,000, Summer $12,000, Total $111,000
EVALUATION TEAM: Marion Kaplan, Carrolyn Iwamoto*

PROJECT D\?\SCRIPTION

The Multimedia Center extenﬁs the capability of the members of the staff in

‘many projects by providing them with materials and techniques that increase

the,realﬂty 'of tHe concepts they, are developing by the use of various combinations
of 'natenals“ with a multisensory approach Materials include films, filmstrips,
records, tapes transparencies, eté., chosen on the basis of the objectives of
each of the projects the center supports. '

The center and its facilities are utilized by the staffs of Title I projects in oper-
ation. In-service training is provided for the teachers in these schools as well :
_as the staff members (teachers afid aides) in the Parent School A1des Improvement
of Reading Skills, Summer Readiness, Individualized Education Cemer and :

Cultural Experiences projects. . - .

N

Software is housed in the center and is made available to all participating
schools on a library-lending basis. Catalogs of available software and equipment
-are located in the participating schools. The center furnishes such supportive
services for Title I prOJects as circulation of software among project staffs, pro-
vision of consumable audiovisual materials, repair and majntenance of equipment
m the schools, and in-service training of staff and faculty

~,

«

EVALUATION TECHNIQUES $
Checkhst observations, survey, and 1nterv1ews

KEY . FINDINGS , - )

4
3 i

1968-1969 Project estabhshe{ re1at1onsh1ps with 41 elementary: schools. Center

was orgamzed and lending procedures established. Prehmmary

. in-service courses were begun. * .

.
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19691870 Internal evaluation conducted by project personﬁel No formal
- report prepared. oo '

a .
»

1970-1971 A reservoir of audiovisual materials was housed in the MMC, readily.

available and in proper‘working condition. The check-out system -
was found to be accurate. Of 52 schools; 32 were visited for in-

‘the claesroom curriculuin and learning matermls housed in the MMC
was taking place

1971-1972 A survey of teachers, principals, and coordinators from all 52 partici-

' pating schools revealed that MMC had egtablished a reservoir of
audiovisual materials related to the ingtructional needs of the pupils
served. Highly positive ratings weré &ttained by the project with
respect to its in-serwice training program and supportive services
considered prerequisite tc the attainment of 'instruction_al goals.
1972-1973 The MMC circulated 1,643 pieces of equipmjt weekly, biweekly,
monthly, or semiannually. Additionally, 1,813 pieces were housed
permanently in 53 inner-city schoqls. The evaluation form, Assess—
ment of Services, was completed by the prmcxpal of each of the 53
participating schools. The ratings generally ranged from good to
sdpermr on all aspects of the operation of the MMC ,
1973-1874 - Teachers'in the participating schools appeared to make full use of
the 1,719 items available for circulation. The records indicated that
in addition to being circulated, materials' were also being used by, .
several teachers within individual ‘schools.” However, during the
year, only approximately half of the 16,231 requests were filled as
materials became available. This finding tends to indicate that if
d greater number of the most frequently requested materials wer
stocked, more requests could be filled and greater integration of the
materials in classroom instruction rpight be possible.

1974—_1975 {Preliminary findings) Records: GF the Multimedia Center indicate
 that the center is providing the materials, equipment, maintenance
servzces and training requested by the participating schools
to help them meet the currzcularqeeds of their students.

PARTICIPATING SCHQOLS

Nonpublic: Archbiship Ryan, Cathedral,. Corpus Chri<é, Gesw, Imrhaculate

Conception "A", Immaculate Conception "B'\, Mercy Technical,
. J

[
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service courses. Utilization records revealed that integration between
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Most Blessed Sacrament, Most Precious Blood, Our Lady of Holy
Souls, Our Lady of Mer.gy, Our Lady of Rosary, Our Lady of Victory,-
Our Mother of Sorrows, Sacred Heart, St. Agatha, St. Anne,

St. Anthony, St. Bonaventure, St. Boniface, St. Bridget,

St. Carthage, St. Charles,-St. Columba, St. Edward, St. Elizabeth
St. Francis de Sales, St. Francis Xavier, St. ‘Gabriel, St. Gregory }
St. Ignatius, St. Ludwig, St. Malachy, St. Mary Eternal St. Mary
Interparoch.lal St Ithhael St. Paul, St. Peter Apostle St. Peter

- Claver, St. Philip Ner1 St. Rita, St. Rose of Lima, -St. Stephen,

St. Veronica, St. V1ncent de Paul, Transﬁgurat1onr;¥V1s1tat1on
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» . 7 OUT-OF-SCHOOL SEQUENCED SCIENCE EXPERIENCES R
] — ” - ) - ‘ - » ) ) .

ADMINISTRATOR: « Fred M. Hofkin A ' - L. .
HEADQUARTERS: Room 319, 21st Street and Parkway - )
TELEPHONE: 448-3325 , / .
PBRS CODE: 511-02-653 - \
OPERATING YEARS: 1967-1975 _ .
GRADES SERVED: 6 . 5& 5 : : 5
NO. OF PUPILS: Public 700, Nonpublic 420 - . ‘ _ - ™
NO. OF SCHOOLS: 27" 2 > . o v

installations dealing with urban environmegntal problems. - :

NO. OF EMPLOYEES: Professmnal 0, Paraprofessmnal 0, Clerical 0 ;
. (Instructional personnel provided by Franklin Instttute; S .

CURRENT BUDGET: Regular $38,000, Summer None, Total $38, 000 ‘o '

EVALUATION TEAM: Ethel Goldberg . . _ o o

3

- »
o kg

v / ’PROJEC'I;i DESCRIPTION

' '“v

A sixth-grade class of black&hﬂdren from-one school is pauied with a 81xth—- 9
grade class of white children from another school for science experiences at the A
Franklin Institute, a’'community resource rich in facilities and equipment not
available in their schools. The paired children meet together for a full day per
week for a six-week cycle. Each weekday, a different pair of schools participates,
thereby involving 10 schools per week. The program operates for fourncycles
per year, thus involving 40 schools and 40 teachers'. .

The pI‘O]eCt is debigned to promote the knowledge and understanding of se-
lected basic concepts of biological and physical sciences as they pertain to the:
pollution of our ehvironment (air, water, and land) . In addition, the prpoject If
attempts to encourage interchange of ideas and cooperative work between class- - l\x
mates of différent races, national backgroungs, and rellglons It is believed that
this may help tc decrease social isolation and promote understandmg among ch11~ .
dren from different ethnic backgrounds. , R

Students engage in 1nqu1ry—based workshop activities and are encouraged to
investigate basic science concepts related to air and water pollution and waste
disposal. - These sessions are followed by developmental period'in which the
children-derive concepts and principles bas n their workshgp experience. =
Children have lunch together and travel tggether to visit angigudy muniéipal

EVALUATION TECHNIQUES
Participating and nonparticipating pupils are compared with respect to achieve-
ment in the physical sciences (Science Achievement Test) and attitudes toward ethnic

. ) 1] - -
» - ?
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groups other than the1r own. Systematlc/lnomtormg is conducted to determme if
the project is operating as deslgned

6 - . o ' . =X
L - KEY FINDINGS

v : A : '
|

1967-1969  Participating pupils obtainéd 51gn1f1cantiy hlgher scores on a science . -
achievement test than nonpart1c1pants No measurable differences in “
attitudes toward individuals of othei‘ ethnic and/or rehglous back-

° . ) ground were obtalned Ty . o .; .

fee

ey

' 19695i97L6. Partl%lpatmg’\puplls tended to atta1n mgher scores than nonpar*'
o » t1c1pan’fs on a sciencer achlevement test. Low-ability participants
FIOE consistently excelled their non;ﬁ/rtlclpatmg counterparts. A
: .« -
1970-1971  Participating pupils demonstrated knowled’gee and understandin’g of
) ’ basic concepts of physical science. Their mean score on the:Science
Achievement Test for the two 1970-1971 cycles was 51gn1f1cant1y higher
than the meagn score of the prev1ous two years' nonpart1c1pant compari-
., son group;

[

<

"1971-1972 The nditions considered esséntial for the attainment ot objectives
Were consistently provided in the morning phase of the project. &
They were not consistently ;'ulfllled in the extended afternoon pro-

" gram involving field tr1ps Students made significant gains in science
achievemenf as measured’ by a locally -developed test. Changes in
student attitudes, were not detected:-by use of the 1nst1;usrynt "8ix

American Twins on a Bug." The project seemed to provide the en-

o vironment and opportunity for the social” goal to be attained rather
: than guaranteeing complete atta1nment ’ o i

. . o

’

1972-1973 The lessons, materials, and field trips occurred as plannedj with
N Co some adjustments resulting from the interruption of the school year.
The cognitive gains from pretest to posttest were significant, indicat-
ing that science learning did occur. Constructive interaction between
’ the ch11dren from the paired schools was observed and the teachers
felt that this was a valuable exper1ence

1973-1974, . A six- category, 27-item, cr1ter10n referenced science-mastery test
was administered to pupils before and after their participation in the ’
project. Their mean gain of 4.7 points from pretest to posttest indicated’
that this year, as in previous years, the project effectively communicated
science information. Significant increases in pupil mastery of the separate -
subtests further substantiated the conclusion that the project had attained
its objective of improving pupils' Know ledge and understanding of some
basic biological and. physical science concepts. ' I

- 140 ‘




‘District 1:
Di_strict 2:

1974-1975

- verbal social 1nteract10n and .a home-school teacher questionnaire.

~

- M . ¢ . g
Data regarding attitudes were gathered by means of fwo locally_devel-
oped instruments: an observational checklist on pupil verbal an nqn—
Evaluators found that 20 of the 25 observed pupils interacted with pugﬂs
from the paired (culturally d1fferent) ‘school -and that most of these inter-
actions were positive. In 17 of 18 verbal interactions and in 19 of 29
nonverbal interactions, pupils worked cobperatively, openly expressing
their feelings and accepting the. feelings of others. ‘Respons€s of the
home-school teachers to questions. pertalmng to pupil involvement and
interaction in project activities generally agreed with the evaluators'
findings , namely, that the project was indeed fostering an active
interchange of ideas and experiences and\an attitude of cooperauon
between puplls of dlfferent ethnic backgrounds.-

(Prellmlnar'y ﬁndlngs) Data from the observattonal lﬁs truments, / »
teacher questionnaire, and m}‘ormal moni tormg by the evaluator

give preliminary indications that the paired-school science project's
three objectivcs are being met. Items\ﬁeom the project-specifie
observgtional checklist and teacher questionnaire concerning s
the eognitive input of the project indicate that the project is promotlng
impraved knowledge gnd understanding of basic concepts of blalogtcal
and physical science. A-science mastery test, especially developed

to measure learning occurring at the Institute, will- be admlmstered
during the year's third cycle. to supplement the obser*vatwnal

data. .

' The highly positive resalts of the social interaction observational

-
>

checklist indicated that, the project's goal of promoting the active
interchange of ideas and the attitwde of cooperative work ‘relationships
between classmates of different ethmc and rellgl,ous backgr'ounds ’
was bemg met. * - '

. [ .
The creaftionqby ‘the Franklin Institute instructors of science lab

sheets and follow-up worksheets for the pupils tailored to each

‘week's workshop experience helped meet the project's third objective

of providing aivlearmng environment in which students are encouraged
‘to improve their language -arts and mathematics sRills. The work
sheets required the pupils to use their mathematics skills to solve®
math-based science problems, and their language skills to verbally
coﬁeeptuallze the, experlentlal knawledge they had gamed in their
workshop e.xperlments ‘ '

]

~
.

BARTICIPATING SCHOOLS

o o

Daroff, .Dunlap, Powel. : C

" Kelley, Morris, Smith

]
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Pistrict 3: Hawthorne, Nebinger, Southwark

— " District 4! Peirce, Stanton, Walton oo . R . N
T ~ District 5: ,Fergusofi, Miller, Thomas - K - .
. District 6: Dobson, East Falls, Steel ; )
' - District 7: Pennsylvania Advancement, Stéarne, Taylor

. ' . . . ' , . 7

;o Nonpublic: Immaculate Conception, St. Boniface, St. Bridget, St. Edward, . o \

St. Gabriel,.St. Veronica  ~ . } °
o B . e . . .
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PENNSYLVANIA ADVANCEMENT SCHOOL °

ADMINISTRATOR:
HEADQUARTERS:
“ TELEPHONE:
PBRS CODE:
OPERATING. YEARS:
‘GRADES SERVED:

3
1

James H. Lytle ' S '
3rd, 4th, 5th floors, Fifth and Luzerne Streets
BA 6-4654 . , : o
511-03-585 o -
1967-1975

5-8

@

N

»#

/NO. OF PUPILS: ~ 800
NO OF SCHOOLS: . 1 : .

_ NO ' OF EMPLOYEES: Professional 7, Paraprofessmnal 27, "Clerical 3
CURRENT BUDGET: Regular $285, 000, Summer $10 000,. Total $295 000
EVALUATION TEAM: Jay Yanoff . s

P

‘u

PROJECT DESCRIPTION

-

This project aims to increase attendance, decrease inappropriate behaviors,
improve proﬁciency in basic skills (reading and mathematics), and develop critical *
thinking and decision-making skills among underacting, recalcltrant dlscouraged °
or negative Jumor high school students. : ,

An' internal school for 360 students is me.intained in whic¢h the program stresses
concepts of "open" education, which may be suitable for- urban middle and /iunior
high séhool students. The model adapts practices common to both elementary and
'secondary grade levels. '

" Procedures are generated to disseminate and diffuse programs\tc other T1t1e I-
middle and junior high schools. Teams of planners (pupils and teachers) Work
in two Title I schools where they des1gn model programs for replication elsewhere .
A ¢ T
- *.  EvALUATION TECHNIQUES

., Questionnaires, observational instruments, parent interviews; committee of . °
experts (McClellan Committee) convened in(1969—1970. -

. ' KEY FINDINGS =~ . . o
19671968 . Formative evaluation conducted by the project director . ‘ .
1968-1969 PAS did not influence pupil attitudes, self-images, or basic skill

achievement as measured by local instruments and Iowa tests.

) Positive findings were reported in terms of pupil motivation to learn. |
1969-1970  See Report of the McClellan Committee. . .
, i@ . - ‘ ' \“,,
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Do ~ 1970-1971 Resident evaluator's report available through Office of Research. ~ ~ "
o and Evaluation. Consultant/s report on ihternal program revealed some

adm1n1strat1ve d1ff1cu1t1es / g
. N ,r' ’ .4 B

1971-1972  The overall attendan‘ce at PAS remained e8sentially the same over the
’ preceding two years. Improved attendance reported in one year (a
. reductlon of days absent from 9.1 to 7.3) was offset by increased absence -

(9. '}\to 10. 5 days) in_the other.

Information’ dealing with improved proficiency in basic skills may be
- . . obtained from'the project director. Teacher behavioxs conducive to
2 ) .pupil achievement were-frequently observed in PAS classrooms.

. N . . ) ,y . \
‘ 'Dlssemlnatlon to other T1t1e I schools in the PAS external program
' was proceed1ng 4

v

Pe=

19?2—1973 The Reading, 'Arithmetic Problem Solv; g, and Arithmetic Concepts

£ subtests of the Iow Tests: of Basic SKills were administered as pretests
’ and posttests to yandom samples gt pupils in the three PAS programs
' (N=402) and to a tomparison g

le of pupils (N=314) from the corre-
sponding schools' regular programs. Pretest percentile ranks correspond- .
ing to the average grade-equivalent scores ranged from 5 to 21 in
Reading’, arichfrom 4 to 17 in Arithmetic. Similarly, posttest percentile
p .+ ranks of average GE scores ranged from 4 to 14 in Reading and from 3~
’ ‘ "to 12 in Ar1thrr.1etlc' There were no statistically significant differgnces
' among the groups' changes in achievement scores. All the groups
decreased their percentile-rank standing. The PAS pupils did not improve
as desired: they neither made significant 1mprovement nor exceeded
R % the comparison group' s changes. .

1973-1974 California Achjevement Tests were administered to all studentg in the
. ' o Internal and Residential programs and to the comparison students as
oy : part of the citywide testing program in December and May.. Compari-
: . sons of class mean scores indicated that PAS students performed as
i . ' well as the comparison students in total reading and mathematics at-
the seventh- and e1ghth grade levels. Individual student growth was
tabulated for' 456 students who shad taken both the pretest and the
posttest. Results 1nd1cated that between testings 68%-of the students
inereased their national 1ﬁercentlle rank in reading and 70% increased
) in mathematics. At all grade levels' (Grades 5-8) the number of stu-
A . *  dents scoring below the national 16th per’centile decreased by 7%

between testings.” - . o o

E / . i -

| The Informal Reading Inventory was aZminist-ered to all PAS students )7
. in October and May. Of the 629 studefhts’tested, 57% showed improve-

ment, 11% showed a decrease, and 32% showed no change in reading
level. Seventy-five percent of the teams had students improve in
a reading sufficiently to match their grade-level placement.

N

144

1:3




S a0 /

(. .
1974-1975 (Prellmmary findings) When the T:tle I Review Council s:gmflc[zntly
- reduced the PAS 1974-1975 budget PAS was compelled to eliminate
its External Program. Therefore, nofle of the External Program
objectives in the orlglnal appllcatlon can be tested.

e -

.
T

In the Internal Proﬁram, results of the February‘cityw-ide testing
program will indicate the\status of achievement for 1974-1975. - :

-

Early‘resdlts on writing samples provide baseline data for ‘coniparison
with end-of-year findings. Individual student samples are presently
eing scored. . ' ' '
' [ 3
" The PAS average dally attendance rate thus far exceeds that of
’ the feeder schools, Cooke and Stetson, by more than 11 percentage
- poznts This exceeds the 10% expected dlfference
* ' The project s staff development exceeded the stated ob]ectwe , B

before December, 1974; ‘howéver, staff development will ¢continue

throughout the current school year: ,

°

PARTICIPATING SCHOOLS

District 7: . Pennsylvania Advancement School

. .
« !
> . * . ’
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SCHOOL- COMMUNI"‘" COORDINATOR - - e »~
e — tiﬂ . . - ‘ , N - _:_\‘ [§
ADMINISTRATOR:  George Green a S | ]
HEADQUARTERS: Room B-3, Stevens School . ¢ DS
_ TELEPHONE: - <« MA 7-1282 » , ST
PBRS CODE: -  511-17-505  ° ' : T
». . OPERATING YEARS: 196621975 : ' . g A »
' GRADES SERVED; PK-12. S
NO. OF PUPILS: | . Pyblic 66,500, Nonpublic 9,000 Y
NO. OF SCHOOLS: 155 . - e e
NO. OF EMPLOYEES: Professional 4, Pargprofessional 217, Clerical 2 R

« CURRENT BUDGET: Regular $2,098,000, Summer $19,000, Total $2,117, 000
. EVALUATION TEAM: Louis Scheiner,-John Ready, Fleta Waters

1y - C ) . S o

. L é , -
. PROJECT DESCRIP’,‘["ON, , A

One School-Co‘rnmunityQCoord1nator is ass1gned to each e1ementary school and
two to'each secondary school, in the target area.’ The coordinators perform the

£ functit d activiti - A o -
ollowing functions and activities: | ] , 50 - R e
. Visit pup11s' homes for a spec1f1c purpose desiring to stréngthen the pup11'
home life; . . N .. . .
\

Communicate by letter and/or telephone;
' "~ Build a resource file of part1cu1ar Iﬁarent talents which m1ght be’ used in- the '
school enrichnient program, ; ' ‘
Tactfully assist parents in 1mprov1ng the Gphys1ca1 conditions in the1r “homes 4
which might affect the study and learning habits of pupils; @ . o ' .
) Arrange orientation meetings at school or in the community for parents whose
children are scheduled to begin school; - '

N Hold conferences for parents and school personnel in homes, commun11:y, or

school to discuss problems of common concern; , o
. ! ] ’ ’\_ Lo 4.,' %
Conduct communlty tours and d1scuss1ons for 1nd1vidua1 members or groups of

school staffs; : , ) P -

Build a resource file of community agencies and individual community .
leaders. ' ’ B

. . -
Ll . ! »
5, 5 . s
. & ' v . s ?
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'EVALUATION T ECHNIQUES

PP

N

Surveys and quest1onna1res to SCCs, parents pr1nc1pa1s teachers and ¢
_others. » ‘ o . .
.. . . . i X \ .

KEY FINDINGS

. & ' .
1966-1967 SCC was 1nstrumenta1 in keeping school and commun1ty 1nformed of

R ‘each other's programs, encouraging c00perat10n and promot1ng

4

Goe better understanding between the two groups .

- N

~

[

1967-1868 . In schools where the SCC concept was accepted progress was made,
where lack of acceptarice existed, progress awd success seemed to ~
be related to a poor definition and commun1cat10n of SCC's role. -

- 1968-1969 Parents visited by the SCC'became more knowledgeable about the
- school. Responses from school personne1 and SCCs indicated that
the primary role of the SCC should be to involve the community in
school programs and affairs. :
. . ) o % :
1969-1970 Community Resident Quesuonna1re indicated that 71% of the respondents
had met with school~community. coordinators; 83% of the respondents
became more actively involved in gpmmunity affairs as a result of
contact with school-community coordinators; 63% felt that the school
and- -community should have greater interaction.

o

3 : ‘
On a corresponding School Staff Quest1ohna1re 70% of the respondents
. indicsted that they felt there was enough school-community participa-
«  tion. This difference in perception between school personnel and )
paréntd was’ indicative of a need for additional effort. . : /\(\ r

. 1970-1971 Direct observatlpns and interviews with coordinators and principals
confirmed widespread use of the coordinators for
the exchange of 1ni’ormat1on and participation between s3hoal and

-community . _
-~ .

-

1971-1972 D1rect observat1on of coordinators and interviews w1th pr1nc1pa1s,
' parents, and community workefrs indicated SCC t be one of the more
T " successful ESEA Title I projects. The degreé to which the project
was successful depended largely on the school level. In most ele-
. mentary schools the SCCs had become integral and necessary members
. of the school staffs, performlng a vital role for both school and
.community. This was not quite the case in the Jun‘or and genior
high schools. In a number of high schools (more 'enior than Jun1or)
the SCCs had not been able to establish themselves as community
resource persons for all members of the Wy, nor had they been

- 148
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"1973-1974

1972-1973

N . -
@@L

R
S <

1974-1975 "

]

. . ‘ - -
able to make\s1gn1f1cant headway in the commumty Th1s was due to

_' the impersonal nature .of the high gchool rather than to any lack of

effort on the part of the coordinators. Modifications would be needed

" in the SCC project if it were to be as effective in high schools as it

had been in elementary schools..
° N . " : * . g -
The majority of principals and teachers interxhgeweﬁ during the school

'year indicated that the SCC project was serving a necessary function _

in the schools. The(&hlghest propor-tion of school personnel respond-
ing favorably to the'project was in elementary schools, and $he lowest’
proportlon was in senior high schools. These findings *cross-validated
the 1970 1972 survey data which had indicated the project to' be most

-effective i in realizing its goals in elementary schools, and least effec—.

tive in senior High schools. The inverse relationsh1p betweerrSchool

1l an project effectiveness was believed to be due to the project's
design (to meet the needs of a self-contained neighborhoodstype school)
and the larger pumber of 'Title I projects found in the elementary school.
With elementary schools fitting these character1st1cs most and senior '
hi h schools fitting them least, the h1gh school component of the prOJect
might reconsider its goals and procedures in order better to serve Grades
10-12. . . ) . i .

The school- -community coordinator provided a much needed service to
the School District by act1ng as the communication link and 1nterpreter
between the school and the homg. The SCC prOJect was fully imple-

'.mented and all of its stated objectives were achieved. The.202 SCCs
were assigned to 153 Title I schools. The average SCC made 75 home

visits per month, sponsored at least one cluster meeting per month.
for parents, attended all faculty meetings and at two or more of these
meetings discussed the needs of the children and of the community,
attended at least two community meetlngs per month to keep abreast

-of community°needs, and developed at 1dast one written' communication

per month to inform the community about school activities and to

- encourage its part1e1pat1on in these activities. The SCC also evaluated

lunch-program applications to ‘determine which children were ehg1ble
for free or reduced-pr1ce lunches in the school

(Preliminary findings) Findjngs from the monthly logs indicate

that‘ the SCCs have met all pr"oject objectives per'taining to them.

Interviews with pr‘mczpals and SCCs have verified that SCCs have _
assistéd parents in fillmg out the application for the free and’reduted-

. price lunch program. : : .

@

Interviews with area coor'dmator's and findings from monthly
activity logs kept by them, indicate that they monitor the SC@s

.on a monthly basis and assist the SCCs when requested. Area

i Nre
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- District 1:

District 2:

District 3:
A ‘ .
District 4:

-

District 5:

" District 6:

a

" District 7:

& o~ -
coordinators averaged 25 consultative visits io SCCs per month.
The area coordinators also serve as an invaluable resource to
school and district administrators by serving as the communication
link between the school and community and local organizations.
Thus, area coordinators have achieved their objectiv:e.-

PARTICIPATING SCHOOLS . ) ¢

Barry,}!artram, Belmont, Bryant, Catto, Comegys, Daroff, Drew, A
Dunlap, Hamilton, Harrington, Holmes, Huey, Lea, Locke, Longstreth,
McMichael, Mitchell, Morton, Powel, Rhoads, Sayre, Shaw, Sulzberger,
Tilden, University City, Walnut Center Washington, West Ph11ade1ph1a,

Wilson, Wolf - >
Alcorn, Arthur, Audenried, Bache Barratt, Benson, Bregy ,
Carver, lds, Darrah, Douglass, Franklin, Gideon, Kane, ¢
Kelley, f;t‘dreth McDaniel, Martin, Meade, Morris, Pdirce, - \
Penn, P

€, Reynolds, Sartain, Smith; Stanton, Vare, Vaux, Waring,
Wayne . '
Bartlett, Bok, Boone, Furness, Hawthorne, Jackson, Jefferson,-
Kearny, Key, Kirkbride, Meredith, Nebinger, South Philadelphia,
Southwark, Spring Garden, Stevens, Stoddart-F1e1sher Vare,
Washington, Wister

Blaine, Blankenburg, C1eve1and Dick, Dobbins, Duckrey, F1tzS1mons,‘

Gillespie, Gratz, Hanna, Heston, Hill, Kenderton, Lehigh, Leidy,
Miller, Peirce, Pratt-Arnold, Rhodes, Shoemaker,,Stanton, Stokley,\
Strawberry Mansion, Walton, -Whittier, Wright ’

Brown, Carroll, Clymer, Douglas Dunbar, Edison, Elverson,
Fairhill, Ferguson, Hackett, Harr1son Hartranft, Hunter, Jones,
Kensington, Ludlow, M'cKlnley,~M111er Moffet, Penn Treaty,
Potter-Thomas, Sheppard, Stetson, Wanamaker, Welsh, Willard
Dobson, East Falls, Emlen, Fulton, Kelly, Lingelbach, Logan,
Mifflin, Pastorius, Pennell, Pickett, Rooseveii, Steel, Widener,

Wister - S
Bethune, Intensive Learmng Center Pennsylvama Advancement, .
Smedley, Stearne, Taylor, o ©
7
/ </ -
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'SPEECH AND HEARING

<.

L

&
= .
&
‘

ADMINISTRATOR: Charles McLaughlin . v
HEADQUARTERS: 2901 W, Allegheny Avenue T

'’ TELEPHONE: BA 5-3033 . )
PBRS,CODE:  511-06-720 - LT
OPERATING YEARS: 1969-1875 : . ot ;
GRADES SERVED: K-12 ’ : . _ '
NO. OF PUPILS: 1,258 .0 o .

- . NO. OF SCHOOLS: 65 K;g ¥ ' <.
NO. OF EMPLOYEES: Professional”10, Paraprofessmngl'() Clerical 0 ‘

CURRENT BUDGET Regular $126,000, Summer $9,000, Total $135 000
EVALUATION TEAM: William Loue

4 ' ‘ ' PROJECT DESCRIPTION

The Speech and Hearing project is designed to enable children with speech
. and hearing problems to function more effectively.in the xegular classroom.
. - . : :
Fully quahfled speech therapists are assigned to groups of schools within the
target area. "From the school popula’aon each therdpist selects children to partici-
pate according to the-following priorities: (a) older and more severe cases; (b)
+ younger children whose speech is un1nte111g1b1e, (c) children with organic disorders

(cleft palate, hearing loss, central nervoug system disorder, etc.). - 0
&
Each therapist is assigned a case load of approxlmately 100 ch11dren The - e
children are-met in groups of 4 or 5 once or twice weekly for activities designed ] ¢

ta correct individual defects. The sessions are approximately 30 minutes in length.
b .
EVALUATION TECHNIQUES

s - ) ) “
Templin-Darley Screening and D1agnost1c Tests of Articulation, Defective i (
Articulation Summary form, Stuttering Evaluatmn fer“m tape recordings of speech
- samples. : o . i A

~
4

'KEY FINDINGS S

1969-1970 Evaluation was conductéd by the project director; final report ava11ab1e
from the Coordmator of Nonpubhc School Projects.

1970-1971  Evaluation was conducted by project director. A ‘ g

1971-1972 - Templin-Darley test scores of the 1,111 pupils rece1v1ng therapy gained
an average of 6 points, Of 978 defective articulation cases 14% were




1972-1973

1973-1974

1974-1975

Nonpublic:

corrected and another 4% improved; of 133 stuttering cases, 12% were
corrected %

’ . ‘ T
 End-of-year ratings of the stuttering children showed that 72% had

improved, 19% had remained the same, and 0.7% had regressed; 8.3%
receéived no rating.

»

Therapist ratings of the defeotlve articulation cases were as follows:

23% corrected, 5% dismissed as 1mproved 7%dropped, and 64 continued .

(990 total due to round1ng)

N
.

Therapist rat1ngs of the stuttering cased were as follows " 22% corrected,

- 27% dropped and 51% eontinued.

In each category of speech defects,'the therapist. ratings-were beyond
the expectations set by the project d1rector -

The difference between mean pretest and posttest scores for each

of eight therapist samples and the gain for the combined sample
between the pretest and posttest were all found to be stat1st1ca11y
significant at the .05 level. Thus the objective of correcting the’
defect1ve sounds of proJect participants was atta;ned

7 On the. 'project's Stuttering Evaluation form, the therapist's ratings

showed an 80% improvement rate for project participants. Thus the

objective of having a .70% improvement rate was exceeded ﬂ/

- Using the project's Defective Artlculatlon Sumniary form and Stuttering

Evaluation form, clinic therapists rated 30% of the defective arti¥ilation _
pupils and 23% of the stuttering pupils "corrected.” Thus the objec-
tive of correcting 20% of the defective articulation children and 15% of .
the stuttering children was exceeded.

. »

(Pr'elim}nar'y f_indings)' The Speech and Hearing project, with _

the exception of the vacant hearing-specialist position, is functioning
at midyear according to proposal guidelines. All indications would

substantiate the assertion that the project wzl e successful in
attamlng its stated ob]ectwes : : . :

PARTICIPATING SCHOOLS <

/ .
Ascension, ‘Cathedral, Chr1st the King, Corpus Christi, Ep1phany,
Gesu, .@ood’S/a epherd Hallahan, Holy Name, Immaculate Conception
"A", Mater Dolorosa, Maternity of BVM, Most Blessed Sacrament,
Most Precious Blood, ‘Nativity, Our Lady of Calvary, Our Lady of
Holy Souls, Our Lady of Lourdes, OurALady of Mercy, Our Lady
of Ransom Our Lady of V1ctory, Our Mother of Sorrows Resurrection,

152 7

[ 1.3




o gt

]

4 o

-

Roman Catholic, Sgered Heart St. Agatha, St. Ambrose, St. Anne,

St.
St.
Bt.
St.
St.
St.
St.
. St.

St

Bartholomew, St. Bernard St. Bonaventure, St. Callistus, -
Cecelia, St. Charles, St. Columba St. Edward, St. Elizabeth,. . -
Francis de Sales, St. Frane;s ‘Xavier, St. Gabriel, St. Gregory, -

Helena St. Hugh, St. Ignfﬂfﬁxs St. Jerome, St. Joachim, . .
Joan of Arc, St, Katherine of Siena, St. Ludwig, St. Malachy, /\]

‘Martha, St. Martm of Tours,.St. Mary Eternal, St. Matthew,

Michael, St. Monica, St.- Nicholas of Tolentine, St. Peter Apostle,
Peter Claver, St. Philip Nert, St Rita, St "Thomas Aqulnas,

.~ Veronica, Transflguratmn. Visitation




SPEECH-THERAPY CLINICS ' ' o

=~ ) . . . ‘Q).:c»j

" ADMINISTRATOR:

Margaret Reilly

p :
1968-1969

1969-1970

L]

.1970-1971

[

1971-1972

HEADQUARTERS: 2901 W, Allegheny Avenue : o \
TELEPHONE: BA 5-3033 ' , ‘ . N |
PBRS CODE: 511-05-594 | g | | ST e
OPERATING YEARS: 1968-1975 ' - -
GRADES SERVED:  1-12 y . . :
~ NO. OF PUPILS: 92 . ' o™
*  ~ NO. OF SCHOOLS: 9 Clinics (8 Locatlons) :
NO. OF EMPLOYEES: Professional 11, Paraprofessional 0, Clerical 0 o ’
CURRENT BUDGET: Regular $15,000, Summer None, Total $15,000 ‘
EVALUATION TEAM: William Loue : . ' - z
PROJECT DESCRIPTION o <
: ;|
- Clinics, each staffed by a qualfﬁed speech and hearing therapist, o;;er,ate in

various locations throughout the city. The program in each clinic operates under the
following general plan: three one-hour periods between 9: 00 a.m. and 12 noon fog
homogeneous groups of four each and for parent consultation; one half-hour period -
from 12: 00 to 12: 30 p.m. for individual therapy; one half-hour clinical period from .
12:30t0 1: 00 p.m.; and parent consultations dur1ng clinic time or during therapy.

- ‘ ~ . v !

w EVALUATION TECHNIQUES '

Temphn Darley Screening Test of Art1cu1at1on Defect1v‘e Art1cu1at10n Summary

form,; Stuttering Evaluat1on form. - ' '

KEY FINDINGS

Elghty two cases were treated for defect1ve articulation over a seven-
month period; 20 were corrected and 55 needed more therapy. The
average 1mprovement noted on the Templin-Darley test was 11 points.”

‘Evaluation was conducted by the project director; f1na1 report ava11ab1e

from the Coordinator of Nonpublic School Projects.

At the mne-’speech- therapy clinics the average monthly enrollment was

<« -

117 children, the average number of éessions attended was 16.7 per

9

' child, and 2,252 sessions were recorded for 135\ children throughout the
year. ' '

\

,Templin-Darley test scores of the 115 pupiis receiving services gained

an average of 10.8 points.’' Approximately 25% of the pupils showed

o

%2




o
51gn1f1cant 1mprovement or correct1on as determlned by the speech
theraplst 3

¥,

1972-1973  Average, Templin-Darley test scores gained by more than 10 ﬂunts-—a

statistically significant amount. Seven .of the 10 stuttering cases were
] - rated by the teacher as 1mproved four of those were rated as corrected.
. ‘ Elgh_teen of the 76 déefective artli;ﬂatlon ¢ases were rated as correctéd.

' 1973-/1'974 "* The Speech-Therapy Clinics ‘px:d ect served target children with

speech defects who were ineligible to receive the services of the
Speech and‘Hearing project. The.project was implemented according
to the intended mode of operation: H attained each of its stated objec-
tives by correcting defective sounds, &ecreasing the severity and/or
incidences of stuttering behaviors in 87% of the cases, and correcting
39% of the defectlve articulatiéon cases and 25% of the stutterlng cases.

3

. 1974-1975 (Preliminary fmdn;tgs) The Speech- Ther'apv Cllmcs project is

functzomng with a full staff of qualified ther'aplsts who are assigned
an appropriate case load of children with speech and hearing _
difficulties. It appears that all objectives will be attamed by the
_end of the school year.

&

N\
LOCATIONS OF CLINICS
. oL

Nonpublic: Good Shepherd, Our Léciy of Rosary, St. Francis of Assisi (2 clinics),

St. Henry, St. Jerome, St. John Baptist, St. Monica, Stella Maris

4
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SUMMER SPECIAL EDUCATION. '
’ 1y A - e ' .ﬂ o | ) & *
APMINISTRATOR: Marechal-Neil E, Young N : -
HEADQUARTERS: 1801 Market Street : / '
TELEPHONE: , 448-3456 : )
PBRS CODE: 511-05-724 T =

OPERATING YEARS: '1971-1975 (Summer 1975 not yet reportable)

. GRADES SERVED: K-12 _
NO. OF PUPILS: ' 880 ) o ‘
NO. OF SCHOOLS: 6 . .

NO. OF EMPLOYEES: Professional 73, Paraprofessmnal 46, Clerical T e
- CURRENT BUDGET: Regular None, Summer $135 000, Total $135,000 ° I

EVALUATION TEAM: Camilla Grlgsby v . : ™
) .

' PROJECT D’E:SCRIPTX{ION
Thls brOJect is designed to safeguard gaihs made during the schopl year by
pupils in éhild-care institutions and in special classes for hearmg-handlcapped
and orthopedlcally handicapped. . . :

N

L4

EVALUATION TECHNIQUES

‘ Evaluation of summer activities is conducted by project staff and based on
. ;(ggfg{iervations and various tests. :

A A KEY FINDINGS
1971 . Services designed to help visually impaired, mentally retarded, and
orthopedically handicapped were provided. Teachers' perceptlons
(Fall 1971) as reported by the project director indicated that this
_ ‘experience helped to safeguard gains made during the 1970- 1971
VI school year.
1972 Data from the various summer programs indicated that all the fupils
5 Y 5' " were involved in activities similar to the regular school program,
thus preserving the continuity of the regular school instructional
programs. In addition, the program for visually handicapped chil-
dren emphasized activities not readily available during the regular
school year. Thus, the objective of the project was beimrg achieved.

1973 . The project was successful to a great degree in meeting its objectives.

' Pupils received cognitive and special skill instruction, and participated
v B in a variety of trips-and other activities not readily available during

‘ " the regular school year: ' '

LI

A
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District 1:
District 2:
District 3:
District 5:
District 6:

- that, with the exception of the vocational progr

T E1ghty percent of the students assign

Teacher progress ratmgs of 330 students in academic skill areas
indicated that 43% improved and 57% maintained their achievement

level. Of 362 students rated in social sk111s 43% improved and 55%
. maintained their level. .

Of 158 orthoped1ca11y handlcapped students, 103 received physio- .
logical therapy. Teacher ratmgs showed that 17% of the students

. ’1mproved and.83% maintained the1r ach1evement level,

A survey of all schools part1c1pat1ng in the summer program found

8 for retarded #rain-
able students which wee patterned after actualfwork situations,
students were taken on field trips, attended recreanopal activities
such as the Children's Playhouse, and Were often given the oppor-
tun1ty to pursue personal mterests 45 part of their classroom program,
d to summer Jobs ma1ntaiﬁed
employment throughout the summer. 'The summer job coordinator
made 159 visits to various job sites for purposes of contacting the
employers as well as ‘meetmg with the students

® o= i

PARTICIPATING SCHOOLS

Hamjlton S ' 9
Martin |

Rartlett | .

‘Muhr -

Logan, Widener

‘#9; i . > . ‘ .
e '

.

o .‘ -,14‘5"3 L S ’
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.- WALNUT CENTER °

’

ADMINISTRATOR: Frances Becker
HEADQUARTERS: Room B- 14, 21st Street and Parkway _
TELEPHONE: . 448-3563 . . .

" PBRS CODE: -~ 511-01-517 . - S .
OPERATING YEARS: 1966-1975 - K :
GRADES SERVED:  PK-1 - - ‘
NO..OF PUPILS:  "265.., ., ~ - o .- .
NO. OF SCHOOLS: 1 e ' ' . .
0. OF EMPLOYEES: Professmnal 13, Paraprofessional 3, Clerical 1 » I
URRENT BUDGET: Regular $128,000, Summer $21,000, Total $149 000 ' o
EVALU‘ATION TEAM: Lisbeth Sorkin o . ,

"

L "PROJECT DESCRIPTIQN
. 14

o Wa\inut Center's organigation provides the community with a choice of half-day
preschool groups or full-day care. It also has two first grades and day care for
school-age children beyond the first grade. A basic principle : in reachmg Walnut -
Center's objectives has been to mainfain an ethnically and. economically balanced
-population with emphasis on contributions of that diverse population. .Teachers = -
have been invited to teach at Walnut Center because of previously demonstrated
ability . ‘ _ ‘. s

v

Walnut Center's approach is an individualized one. The staff i& aware of each
child's assets and 1121b111t1es The open classroam allows each child to develop his ",
strengths and latent ab111t1es through exploration, discovery, experimentation, and
reinforcement of experience. The,child is helped to develop a vital interlacing of
skills,, knowledge, and experience. Teachers are eclectic in their choice of methods,
using a-wide variety of materials, equlpment and books in mathematics, language
arts, social studies, and science. Because of a fluidity of the center's organization, .
ch11dren have a continuity of experience from prekindergart‘en through first grade. :

\ Active partlclpatlon of parents, commumty Volunteers student teachers, and (JP
_high-school volunteers helps to individualize instruction by enhancing the classroom
adult/pupil ratiq. Volunteers partlc1pate in study, plannmg, and implemeqptation
workshops,. while parents help in developing the broader educational goals.

EVALUATION TECHNIQUES , N

$ 2

Compansons of progress in skill areas, using achzevement tests, observatlons
and interviews.

146

159 S :
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1966-1967

' 1967-1968

. 1968-1969

+

v

S

-  1969-1970

[}

d,\.
)
1971-1972
1972-1973
: -
o~ L

"than those of theitr peers who did not attend the center.

T 191Q;:971
)

- and'grade.

‘was observed between the groups.

KEY FINDINGS :
. S S i

'Cog'nitive test scores of WC and non-WC pupils were not significanfly -

different; however, scores of nonprivileged WC children were hlgher

s

N

weC pupils attained higher mental ability scores (Wechsler) than non-
WC.pupils. Readiness-test scores showed that the WC exposure had
improved the readiness of kindergarten children for first grade The .
WC program was wegll received by parents and teachers

WC pupils, in general, scored significantly better than the non-WC
pupils sampled in three areas of the Peabody Picture Vocabulary Test.
In verbal functioning, attention span, sensory c¢oncepts, and social
1solat10n they showed no appreciable gains over the year. Parental i

,1nvolvement tended to 1ncrease

Walnut- Cenﬁer Was successfully meeting most of its stated goals, espe-.
cially those dealing with community and parental involvement and .
pupil ach1evement It was observed that WC children's adjustment to ™~

‘first grade was superior to that of children selected for comparison..

-

The Walnut Center moved to a new building at 38th Street and Lancaster
Avenue. Walnut Center pupils continued to achieve at higher academic
levels than did their peers in District 1 and the city. This was true

for all groups at Walnut Center--kindergarten and first grade--in'both "~
language arts'and mathematics skills. Many.Walhut Center first-grade’
pupils were found 0 be reading at instructional Leveél 2. Although
pupils from higher socioeconomic backgrounds performed on a higher
level than their classmates from less privileged.backgrounds, the prog-
ress of both groups was above that expected of children of the same age
Pup11 attitudes toward the school were highly favorable. ,,
Ninety percent of the part101pat1ng ch11dren attained Level 3 (Contmu-
ous Progress Plan) in both reading and mathematics. . Although children
from higher socioeconomic backgrounds exceeded those from lower
socioeconomic backgrounds, about a 40% similarity in achievement scores
WC graduates in second grade-at
Powel School performed at or above the reading and mathematics levels .
of nonparticipants as reported by their teachers.

Parental involvement was very high in helping with administrative
decisions and in helpmg pupils. The achievement level continued to

be high; however, the structure and degree of individualization de-
pended on the individual teacher.

o«




On the SESAT mathematics subtest in May 1974, the percent11e rank '
of the average Walnut Center kindergarten pupil was 80, indicating
performance superior to that of 80% of the pup1ls in the test's nat10na1
norming population. In the letters- and-sounds subtest, the average
pupil's percentile rank was 78, indicating achievement superior to
that of 78% of the pupils in the Tational norming populatlon

_The(f;rst grade children exceeded the objective set for the California
chievement Test (CAT I, LevelA) adm1n1stered in May 1974. In

the mathemat1cs—computat1on subtest the average pup11’s,p’ercent1le

. rank wps. 81 for one class and 94 for the other. In the concepts subtest

the average pupil's pereentlle rank was 94 for one class and 95 for

~ the other / o , -~

1974-1975

.. District 1:

. ~

In the readlng subtest also,’ the Walnut Center puplls were outstand1ng.
The average pupil's percentile rank in the vocabulary subtestwas 98 for
. oné class and 92 for the other. In the comprehension subtest, the

‘average pup11's percentile rank was 98 for one class and 93 for the - ) ’
other.

(Prellmmary Findings) It would appear that the exemplary tfmplementat:on

and planning done by the Walnut Center teachers will lead to the

" attainment of the project's objectwes :
. - \"l )

PARTICIPATING SCHOOLS

Walnut Center

o

1]
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, , e YOUNG AUDIENCES = -\ .
' . ‘ o a
el ’ NN S - v - e 3 - “\ RN
ADMINISTRATOR: Edwin Heilakka ‘ : © .
HEADQUARTERS: -Room 316, 21st Street and Parkwa.y ' ' ' )
TELEPHONE: 448-3451 . I Co M
PBRS CODE:- 511-02-514  * IR ‘ '
. OPERATING YEARS: 1974:1975 e
GRADES SERVED ~ 1-12 : L v
NO. OF PUPILS: ' - Public 76,170, Nonpubhc 5,889 I SR
"NO. OF SCHOOLS 125 ' .o
. NO. OF EMPLOYEES® Profess1ona1 0, PAraprofessmnal 0, C1er1ca1 o - . -
' CURRENT BUDGET: Regular $20, 00(8 Summer None, Total $20 000" ' '
'EVALUATION TEAM: Louis Scheiner, Pleta Waters* v : Ve -
B . . . . :
, PROJECT- DESCRIPTION Ly el

b\ﬂ

% . .

The Young Audiences project consists of a number, of programs presented in
Title I schools by professlonal musicians chosen and-trained in Young Audiences
techniques by project advisers and directors. Printed vocabularies, repertomes
and brief descriptions of performing ensembles are sent along with conf1rmatlons :
to the school for use in classroom preparatlon and reinforcemerit. The concerts

- are programmed in such a way as to bring educationally deprived students 1nto

close contact with professional musicians, their instruments, and their music.
A ‘ 7 ~
N T . RN

EVALUATION TECHNIQUES _
~ An Observational Checklist is used by the researchersaduring their visits to
ascertain whether the demonstrations are geared toward the stip’ulated—objectivea;

§ 'KEY FINDINGS

: i1974-1975‘ (Preliminary findings)- The Young Audiences 45-minute presentatlons

in selected target-area schools have been well received by the

children. Children attending the programs enjoy participating

actively with the artists and feel that their knowledge has been

increased, The objlective for Young Audwnces has been attained -
, thus far.

wi

PARTIC'IPATING SCHOOLS . ) i
District 1: Barry, Bartram, Belmont, Bryant, Cdtto, Comegys, Daroff Drew
Dunlap, Ham‘i’lton Harrington, Holmes, Huey, Lea, Locke, Ldangstreth,
- McMichael, Mitchell, Morton, Rhoads, Shaw, Sulzberger, Tilden,
University City, _Walnut Center, Washlngton West - Ph11ade1ph1a
fWilson, Wolf . B o

- e 149 : :
. 163r‘ T

28




District '2:"\~ Alcorn, Audenried, Barratt, Benson, Bregy‘, Carver, Childs,

"District 3:

District 4:

)

t

District 5:

District 6:.

District 7

Douglass, Franklin, Gideon, Kane, Landreth, McDaniel, Morrig,
Penn, Poe, Reynolds, Smith, Vare, Vaux, Wayne

Bartlett, Bok, Baone, Hawthorne, Jackson, Jefferson, Kearny, Key,
Meredith, Nebinger, South Philadelphia, Southwark, Spring Gaz\den,

) Stevens, Stoddart-Fleisher, Washington

Cleveland Dick, Duckrey, FitzSimons, G111esp1e Gratz, Hanna.
Heston, Hill, Kenderton, Lehigh, Leidy, Miller, Peirce, Pratt-Arnold
Rhodes, Shoemaker, Stanton, Strawberry Mansion, Wilton, Whlttler,
Wright

Brown, Carroll, Clymer Dunbar, Fairhill, Ferguson Hackett

. Harrison, Hartranft, Hunter, Jones, Kensington, Ludlow, M111er,'
Moffet;—Pofter-Thomas, Wanamaker, Welsh, Willard-Powers

Dobson, East Falls, Emlen, Fulton, Lingelbach, Logan, Pastorius,

. Pennell, Pickett, Roosevelt, Steel, Widener, Wister; = -

- Bethune; Intensive Learning Center Pennsylvama Advancement,
Stearne, Taylor ' :

’
o
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o ' 4 - PROJECTS NO I;.ONGER) FUNDED UNDER TITLE 1 - !

= ) T . B - | &}

Project ) o, Year of Termination
Academlcally Able Students ' - 1969
Action . o o 1974
Afro-American History . ) - 1974 :
Apparel Industry Training _ -4 ' 1973 -
Art Specialist Teachers - ’ = 1974 ' '
Class for Mentally Retarded, Emouonally Disturbed Children 1974 ;
Closed-Circuit Television_. . ‘ 1973
College Placement : : - 1974
Counselor Aides . . 1974
Cultural Experiences . - 1974
Dual-Audio Television - ) 1972 %
7 Educational Technology ' 1966
Experimental Center for Young Children = 1966
French and Spanish Program ’ © 1987
Germantown Area Schools ’ 1973
“Human Relations Retreats ' _ 1974
" Instructional Management 1974 - i
Learning Dimensions 1973 ~
Music Specialis} Teachers _ i 1974
' New Staffing Patterns - .= - . > 1973
i Philadelphia Tutorial Project _ T o 1970
Primesite : o . 1969
Puerto Rican Orientation . . 1974 . e
Relationship Confrontation Cluster ' 1969 ‘
Salable Vocational Skills ) . 1969 . v
. Science Improvement 7 1973 -
+ . Special Mathematics N 1973
> Special Services for Bussed Children o 1969
Stanton Project : 1969
Summer Schools , ' .. 1987 oo
e Team Teaching. " ' ‘ _ 1967
" Understanding - ' 1972
 Young Great Society . . 1968 ‘
" Youth Servmg Youth n . . 1974
* L4
3 ; ¥ .
1 -
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